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Abstract
The purpose of this hermeneutic phenomenological study was to examine the educational
processes and expand the personalized education theory of gifted and twice-exceptional
homeschooling through the lived experiences of home educators at the international level via
internet communications. Two theories guided this study. The first was the personalized
education theory of gifted and twice-exceptional homeschooling, as it is part of the central focus
in expanding the theory to new populations and could provide insight into parents’ experiences
in designing their children’s homeschool environment. Secondly, the social cognitive theory was
integrated within the findings. The central question guiding this study was: What are the lived
experiences of parents who choose to homeschool their children? This hermeneutic
phenomenology study was conducted with 10 participants who were recruited using convenience
and web-based respondent sampling. Data were collected through interviews, participant
journals, and vignettes. Data analysis was conducted through thematic analysis and
determination of the essential themes: personalization, augmentation, and research. Furthermore,
the analysis revealed three types of transitions, homeschool groups, daily structures, and annual
schedule types. The results of this study support the four educational processes. The data
supported the expansion of the personalized education theory of gifted and twice-exceptional
homeschooling to the general homeschool population with the suggestion to change the name to
personalized home education theory.
Keywords: homeschool, home education, education philosophy, homeschool philosophy,
education theory, hermeneutic phenomenology
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CHAPTER ONE: INTRODUCTION
Overview
Homeschooling has been noted as being a highly customizable education option for
families whose children have various learning needs (Neuman & Guterman, 2017). The appeal
of the flexibility and personalization of homeschooling has drawn the attention of families from
all demographics (Thomas, 2019). The diversity among homeschooling families extends to the
pedagogical and ideological philosophies (Thomas, 2019). There exists a paucity in the literature
to describe the lived experiences of diverse home educators with differing pedagogical and
ideological philosophies when deciding the educational processes to be used in the homeschool
environment. The literature also lacks theories to describe the homeschooling phenomenon. The
following chapter provides a brief background on homeschooling and homeschool research, an
explanation as to why this research was necessary, and who benefitted from this study. Finally,
included within this chapter are the central question and six sub-questions which guide this
study, as well as the definitions which are pertinent to the research.
Background
Homeschooling is a growing trend in the education realm in the United States and
countries around the world. The movement does not consist of one demographic but is highly
diverse in all aspects. The motivation of families to homeschool varies from pedagogically based
to ideologically based, with each family having a unique experience that led them to this
education method. Even with interest in homeschooling, the research is limited (Watson, 2018).
Research providing outlines for educational processes within the homeschool environment was
limited to only the context of gifted and twice-exceptional children (Whitlow-Spurlock, 2019).
Currently, limited theories that focus on homeschooling exist. The following section provides a
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brief description of this study's historical, social, and theoretical background.
Historical Context
Early American families had access to education through common schools, private
academies, tutoring, and home-based education (Gaither, 2017a; Naylor, 2018). However, most
educated their children within the home (Gaither, 2017a). The content of these educational
aspects was relatively the same because the goal was to forge “a common American identity
from the disparate groups that made up the population” (Gaither, 2017a, p. 26). During the early
1900s, all states had established compulsory education laws requiring children to attend public or
private schools (Gaither, 2017a, 2017b; Naylor, 2018). Compulsory education resulted in the end
of homeschooling as the definition is used today.
In the 1960s and 1970s, parents from varying perspectives began to remove their children
from public education systems to instruct them at home (Gaither, 2008, 2017a; Naylor, 2018).
Researchers have noted van Galen’s 1988 work in which the perspectives of homeschoolers were
divided into ideologues and pedagogues (Bennett et al., 2018; Carpenter & Gann, 2016;
Dennison et al., 2020). Pedagogues believed that the increased bureaucratism of public schools
was undermining the instruction of their children (Bennett et al., 2018; Carpenter & Gann, 2016;
Dennison et al., 2020). Ideologues wanted to share their religious beliefs with their children
(Bennett et al., 2018; Carpenter & Gann, 2016; Dennison et al., 2020). During the 1980s,
homeschooling became known as a Christian movement (Gaither, 2017a; Jolly et al., 2012;
Murphy, 2013; Naylor, 2018).
Homeschooling is not limited to the United States. Homeschooling can be found on every
inhabited continent. Homeschooling is legal in Australia, Canada, Israel, United Kingdom, South
Africa, Malaysia, South Korea, Thailand, Taiwan, and many other countries (Chansaengsee et
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al., 2017; Davies & Aurini, 2003; de Waal & Theron, 2003; Kim-Soon et al., 2015; Kunzman &
Gaither, 2013; Lagos, 2012; Liberto, 2016; Neuman & Guterman, 2016, 2017, 2020). The
countries vary in the legal requirements for homeschooling families; however, trends indicate
that growth is continuing (Kunzman & Gaither, 2013).
Social Context
In the beginning of the modern homeschool movement, those of the political left, whom
van Galen (1991) referred to as pedagogues, chose to homeschool based on their disagreement
with government-run schools (Bennett et al., 2018; Jolly et al., 2012). The negative homeschoolpublic school comparison perspective remains with society. Dennison et al. (2020) noted that the
choice to homeschool could be viewed as a “critique or rejection of public education” (p. 22).
However, it could be viewed as a parent’s right to choose the education form for their children
and not a negative view of public schools (Dennison et al., 2020; Heuer & Donovan, 2017). The
decision to homeschool leads to positive psychological factors such as self-reliance, autonomy,
and empowerment (Heuer & Donovan, 2017). This “may be considered as fundamental values
espoused in U.S. culture, evocative of the image of the rugged individualist, the self-made
businessperson, or the pioneering innovator that are all pieces of the foundational American
identity” (Dennison et al., 2020, p. 22).
Homeschooling families are highly diverse demographically and in the rationale for their
choice to homeschool (Kunzman & Gaither, 2013). In the United States, most homeschooling
families are white (Cui & Hanson, 2019). However, research shows that minority populations are
choosing to homeschool at an increasingly growing rate, especially with the extension of school
choice options (Stewart, 2020; Watson, 2018). While homeschooling has been known as a
Christian movement since the 1980s, researchers noted that other religious groups, such as
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Muslim families, are choosing to homeschool (Seif-Amirhosseini, 2016). Also, those who do not
hold a religious identity choose to homeschool (Ray, 2017b).
Theoretical Context
The theories which guided this study were the personalized education theory of gifted
and twice-exceptional homeschooling (Whitlow-Spurlock, 2019) and social cognitive theory
(Bandura, 1999, 2001, 2002, 2012, 2018). As the name suggests, the personalized education
theory of gifted and twice-exceptional homeschooling was developed and grounded in research
of a specific homeschooling population: gifted and twice-exceptional children. This study
expanded the personalized education theory of gifted and twice-exceptional homeschooling to
other homeschooling populations.
The personalized education theory of gifted and twice-exceptional homeschooling was a
combination of three theories: choice theory (Glasser, 1985, 1997, 1998) with portions of the
theory of successful intelligence (Sternberg, 1988, 2004, 2012) and dynamic skill theory
(Fischer, 1980, 2008). Whitlow-Spurlock (2019) depicted the theory as an inverted pyramid in
which the base component was the individual. The following ascending components included (a)
cultural context, (b) cognitive development, (c) knowledge and skills progression, and (d)
personalized home education. These components provided a framework to examine the data in
this research to expand the personalized theory of gifted and twice-exceptional homeschooling
and explain the educational processes implemented by home educators.
Social cognitive theory has been used in many contexts to explain human behavior
(Bandura, 1999, 2001, 2002, 2012, 2018). For the purposes of this study, only certain aspects of
social cognitive theory were utilized as they applied to the focus of this study. The aspects
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chosen were the modes of human agency, the individual, self-efficacy and family efficacy,
culture, and the environment (Bandura, 1999, 2001, 2002, 2012, 2018).
Homeschooling is an international phenomenon that began as a stance against
government education but has evolved to a diverse education option. It has garnered the attention
of researchers for decades. However, the research is limited in explanations of educational
processes and theories to explain homeschooling for diverse populations.
Problem Statement
The problem is that there is a paucity in the literature that describes the educational
processes in home education and limited theories to explain the phenomenon of home education.
This paucity in the literature leaves researchers investigating home education without insight into
how home educators develop and provide an education that is different from traditional
education. Without documented educational processes and theories to explain the home
education experience, processes, and premise, the general homeschool population could be
negatively impacted by those who use research to enact legislation, regulation, and make
suppositions upon which a limited view of education skews the research. Within the general
homeschool population, the lack of documented educational processes and theories of
homeschooling could resign new home educators struggling to understand how this alternative
form of schooling avails individuals with an education that researchers have noted to be a
customizable form of education (Tilhou, 2020). The limited research about the educational
processes within the homeschool environment and theory to explain how homeschooling parents
develop an education plan was identified within one specific population; gifted and twiceexceptional children by Whitlow-Spurlock (2019). Even though homeschooling has been
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researched for over 30 years (Ray, 2017a), it is still an under-researched field (Dennison et al.,
2020).
Throughout most of human history, education took place in the home (Ray, 2017a).
However, homeschooling diminished after the establishment of government-funded schools and
compulsory attendance laws in the late 1800s and early 1900s (Ray, 2017a). The interest in
homeschooling has increased as it resurged as an educational option during the 1960s and 1970s
(Watson, 2018). Homeschooling, also known as home education, has had steady annual growth
as more families choose alternative learning methods for their children (Watson, 2018).
Researchers have noted that homeschooling is a valid option and suggest that research should
move away from questions of the validity and success of homeschooling to the processes
involved in the processes of homeschooling (Medlin, 2013; Neuman & Guterman, 2017; Virban,
2017).
Purpose Statement
The purpose of this hermeneutic phenomenological study was to examine the educational
processes and expand the personalized education theory of gifted and twice-exceptional
homeschooling developed by Whitlow-Spurlock (2019) through the lived experiences of home
educators. For this study, the definition of homeschooling was the parent-led, parent-directed
education option in which parents choose not to send their school-age children to a traditional
public or private school but rather become responsible for providing, planning, and
implementing the educational plan for their child (Jolly et al., 2012; Neuman & Aviram, 2008;
Ray, 2013). Furthermore, the educational processes were the “learning and teaching activities
that increase the quality and outcomes of education” (Rezaei, 2019, para. 1). For the purposes of
this study, educational processes were defined as the curricula, instructional methods, and
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structure selected by home-educating parents in the academic, developmental, social, and
psychological development of their children (Ampuja, 2020; Carpenter & Gann, 2016; Neuman
& Guterman, 2017; Pannone, 2014; Simmons & Campbell, 2019; Whitlow-Spurlock, 2019). The
educational processes explored were (a) the process of choosing to homeschool, (b) the process
of choosing curriculum, (c) the process of choosing instructional methods, and (d) the process of
choosing structure (Whitlow-Spurlock, 2019). The theories which guided this study were the
personalized education theory of gifted and twice-exceptional homeschooling, which described
how parents created and provided a personalized home education for gifted and twiceexceptional children. This concept was applied to other homeschooling populations, and the
social cognitive theory as it explained the human behavior regarding decision-making, planning,
and intrapersonal relationships with respect to culture among homeschool families.
Significance of the Study
This research study expanded the literature on homeschooling, developed the educational
processes implemented by home-educating parents, and elaborated on the personalized education
theory of gifted and twice-exceptional homeschooling. By adding to the literature, this research
provides a catalyst for other researchers to develop and refine studies to analyze and understand
the homeschooling population. There is limited data within the literature to explain how
homeschooling occurs (Murphy, 2014). This study added to the empirical literature by expanding
the educational processes identified by Whitlow-Spurlock (2019) and provided an explanation of
the process by which parents choose curriculum, instructional methods, and structure explained
by researchers (Ampuja, 2020; Carpenter & Gann, 2016; Neuman & Guterman, 2017; Pannone,
2014; Simmons & Campbell, 2019; Whitlow-Spurlock, 2019). This study added to the
theoretical literature to explain how parents homeschool their children. Most researchers use
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current education theory to explain homeschooling. Whitlow-Spurlock (2019) developed a
theory grounded in research of gifted and twice-exceptional homeschoolers to explain how these
families educate their children.
This research may benefit stakeholders within the homeschool community.
Homeschooling is growing in the United States and internationally. As such, the educational
process models could assist families in the development of their homeschool environment. These
processes include choosing curricula, choosing instructional methods, and choosing structure
(Whitlow-Spurlock, 2019). These models could reduce the difficulty some homeschooling
families noted in their pursuit to create a suitable homeschool environment for their children
(Pannone, 2014; Whitlow-Spurlock, 2019). The models were originally identified within the
gifted and twice-exceptional population; therefore, it has a basis for individuals who are gifted
and those who are gifted and have a disability (Whitlow-Spurlock, 2019). By examining the
models through the lived experiences of homeschooling parents whose children are not within
the gifted and twice-exceptional population, the new models may serve a broader population
among the general homeschool population.
Stakeholders in traditional settings could use the models and theory expanded within this
study to create learning environments similar to those that draw families to homeschool.
Homeschool families have noted that they prefer a customized, individualized, or personalized
education for their children (Neuman & Guterman, 2020; Seif-Amirhosseini, 2016; Stewart,
2020; Whitlow-Spurlock, 2019). Families throughout the world choose to homeschool for a
variety of reasons, including concerns about safety and dissatisfaction with traditional education
options (Cui & Hanson, 2019; Neuman & Guterman, 2020; Slater et al., 2020; Wang et al.,
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2019). An educational setting that supports each learner in a more individualized manner could
reduce the attrition rate within other school settings.
Research Questions
As previously mentioned, this research intended to expand prior research to broader
homeschooling populations. Since the research questions guiding this study were derived from
the researcher’s previous research (Whitlow-Spurlock, 2019), similarities between the research
questions exist. There was one central question and five sub-questions that guided this study. The
sub-questions delved into the different processes of homeschooling to gain insight into how the
participants in this study experienced these processes.
Central Research Question
What are the lived experiences of parents who choose to homeschool their children?
Sub Question One
How do parents decide to homeschool their children?
Sub Question Two
How do families transition from one school setting to another?
Sub Question Three
How do homeschool families select the primary home-educating parent?
Sub Question Four
How do home educators choose a homeschool philosophy?
Sub Question Five
What are the lived experiences of home educators when creating the homeschool
educational environment?
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Definitions
The following terms were used throughout this study. These terms were operationally
defined using empirical data. Most terms were consistent with the vernacular of the
homeschooling population. The exception to this was homeschool philosophy, which, as noted
below, has been adjusted to reduce misunderstanding with other terms commonly stated in
research.
1. Curriculum(curricula) – Curriculum, also referred to as curricula, consists of the wide
range of materials utilized for instructional purposes for a specific course of learning
(Carpenter & Gann, 2016; Gann & Carpenter, 2018; Pannone, 2014; Thomas, 2019;
Whitlow-Spurlock, 2019).
2. Educational processes – Educational processes include the curricula, instructional
methods, and structure selected by home-educating parents in the academic,
developmental, social, and psychological development of their children (Ampuja, 2020;
Carpenter & Gann, 2016; Neuman & Guterman, 2017; Pannone, 2014; Simmons &
Campbell, 2019; Whitlow-Spurlock, 2019).
3. Home educator – Home educator, also referred to as homeschool parent and homeeducating parent, encompasses individuals who provide education within the homeschool
environment. There are instances in which other individuals, such as grandparents or
guardians, take over the role of teaching within the home. This decision was based on
discussions with leaders highly involved in the homeschool community and my
knowledge and experience consulting with families (A. Slatter, personal communication,
September 18, 2020).
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4. Homeschool philosophy – Homeschool philosophy, also referred to as homeschooling
approach, homeschooling method, or education style, is the underlying thought or belief
about education which influences curricula, instructional methods, and structure
(Ampuja, 2020; Davis, 2011; Kunzman & Gaither, 2013; Pannone, 2014; WhitlowSpurlock, 2019). The term philosophy was chosen instead of approach, method, or style
to reduce confusion with terms used in qualitative and quantitative research.
5. Homeschooling – Homeschooling is the parent-led, parent-directed education option in
which parents choose not to send their school-age children to a traditional public or
private school but rather become responsible for providing, planning, and implementing
the education plan for their child (Jolly et al., 2012; Neuman & Aviram, 2008; Ray, 2013;
Whitlow-Spurlock, 2019). The term home education will be used synonymously with
homeschooling.
6. Instructional methods – Instructional methods encompass the techniques and practices
engaged in, or commissioned by, home-educating parents to deliver instruction and
learning opportunities within the home and external learning environments (Ampuja,
2020; Carpenter & Gann, 2016; Gann & Carpenter, 2018; Pannone, 2014; Tilhou, 2020;
Whitlow-Spurlock, 2019).
7. Structure – Structure is the arrangement and order of daily activities and the learning
environment to impart the educational content, select the schedule, provide autonomy,
and adhere to the curricula (Ampuja, 2020; Carpenter & Gann, 2016; Tilhou, 2020;
Whitlow-Spurlock, 2019).
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Summary
Prior to the enforcement of compulsory education laws, families utilized private schools,
common schools, and education within the home. Homeschooling is a growing phenomenon that
has resulted in researchers calling for further research to explore how homeschooling is
successful rather than if it is so (Medlin, 2013). This study sought to further the literature about
how parents provide education for their children in the homeschool setting. There remains a
paucity in the literature about the processes used in homeschooling and a theory to explain
homeschooling for multiple populations. The purpose of this hermeneutic phenomenology study
was to explicate the educational processes implemented by home educators and expand the
personalized education theory of gifted and twice-exceptional homeschooling discovered and
developed by Whitlow-Spurlock (2019) to other homeschooling populations.
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CHAPTER TWO: LITERATURE REVIEW
Overview
The literature review examines the conceptual framework and related literature associated
with this study. The conceptual framework that guided this study includes the personalized
education theory of gifted and twice-exceptional homeschool (Whitlow-Spurlock, 2019). This
theory was developed by merging parts of dynamic skill theory by Kurt Fischer (1980, 2008), the
theory of successful intelligence by Robert Sternberg (1988, 2004, 2012), choice theory by
William Glasser (1985, 1997, 1998) and social cognitive theory develop by Albert Bandura
(1999, 2001, 2002, 2012, 2018). The related literature provides a brief history of
homeschooling and homeschool demographics. Next, a review of homeschool legislation is
provided. The chapter concludes with a review of educational processes and a discussion of how
this study will fill a gap in the literature.
Conceptual Framework
A conceptual framework is defined as a theoretical base (Rossman & Rallis, 2017). A
conceptual framework was used for this study rather than a theoretical framework due to the
intention of this study, which is to extend a theory and the educational processes to the general
homeschool population. Rossman and Rallis (2017) noted that a researcher does not enter a
research project depleted of knowledge and experience. Therefore, a conceptional framework
provides a “structure that organizes the currents of thought that provide focus and direction to an
inquiry project” (Rossman & Rallis, 2017, p. 106). A conceptual framework is grounded in the
experiences of the researcher (Rossman & Rallis, 2017); as such, the theory for which this study
seeks to expand was developed by the researcher using grounded theory within the gifted and
twice-exceptional homeschooling population (Whitlow-Spurlock, 2019). Moustakas (1994)
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noted that Miller (1987) described the conceptual framework as a means by which a person
views and interprets the way things are. As the researcher views the phenomenon, they will
reflect on relevant memories that pertain to the phenomenon (Moustakas, 1994). This reflective
practice is a natural tendency (van Manen, 2014). The researcher further explained that
theorizing is a natural human tendency (van Manen, 2014). The development of theory does not
occur from the outset, but it is a process that adds components incrementally (Bandura, 2018).
“Each successive theoretical extension and refinement brings us closer to understanding the
determinants of human behavior and its modification” (Bandura, 2018, p. 132).
Personalized Education Theory of Gifted and Twice-Exceptional Homeschooling
The personalized education theory of gifted and twice-exceptional homeschooling
developed by Whitlow-Spurlock (2019) explained the educational process of homeschooling
families within the general homeschool population. It was developed to provide a theoretical
understanding of how families who homeschool gifted and twice-exceptional children provide a
personalized education for their children within the home (Whitlow-Spurlock, 2019). One of the
purposes of this study was to expand the personalized education theory of gifted and twiceexceptional homeschooling to the general homeschool population.
Personalized education theory of gifted and twice-exceptional homeschooling was
developed by integrating aspects of three existing theories: choice theory (Glasser, 1985, 1997,
1998), theory of successful intelligence (Sternberg, 1988, 2004, 2012), and dynamic skills theory
(Fischer, 1980, 2008). The components of the personalized education theory of gifted and twiceexceptional homeschooling are the individual, cultural context, cognitive development,
knowledge and skills progression, and personalized home education (Whitlow-Spurlock, 2019).
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An inverted pyramid represents the personalized education theory of gifted and twiceexceptional homeschooling (see Figure 1). The base of the visual representation is the individual.
The other components are stacked upon the individual, respectively. The inverted pyramid
symbolizes how these factors contribute to the individual’s development (Whitlow-Spurlock,
2019).
Figure 1
Personalized Education Theory of Gifted and Twice-Exceptional Homeschooling

The inverted pyramid was chosen as it represents the overarching category, personalized
home education, with each component becoming more focused on the whole child (WhitlowSpurlock, 2019). Personalized home education includes a pedagogical plan devised to meet a
child’s academic, psychological, emotional, and preferential needs (Whitlow-Spurlock, 2019).
The individual is at the bottom of the inverted pyramid as he or she is the basis of the theory
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(Whitlow-Spurlock, 2019). The components between personalized home education and the
individual are the aspects that influence both outer levels. Every aspect of the personalized home
education feeds into the individual. Conversely, their culture, cognitive development, and
progress in knowledge and skills affect the personalized home education. There is movement up
and down the inverted pyramid as the components influence each other.
The Individual Component
The individual is the basis of the theory. Within the homeschool environment, this is the
person of interest for whom the education plan is developed (Whitlow-Spurlock, 2019). Each
component affects the individual’s constitution and the development of his or her education plan.
Cultural Context Component
The cultural context component is “the behavioral and social norms of the individual,
including micro- and macro- culture” (Whitlow-Spurlock, 2019, p. 163). It was developed by
combining the importance of culture on an individual’s intellect and development from the
dynamic skills theory (Fischer, 1980, 2008) and the theory of successful intelligence (Sternberg,
1988, 2004, 2012). In dynamic skills theory, Fischer (1980, 2008) noted the importance of
culture during the evaluation of cognitive variations. The theory of successful intelligence further
noted how intelligence is conceptualized differently based on culture. During the development of
personalized education theory of gifted and twice-exceptional homeschooling, the participants,
except for one American family who lived abroad, were located within the United States.
Therefore, the macro-culture of the participants was from Western society within the United
States with recognition of distinct regional and micro-cultures within the larger macro-culture.
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Cognitive Development Component
The cognitive development component addresses the degree of mental processes and
intellectual growth (Whitlow-Spurlock, 2019). Furthermore, within the population it was
developed, it explained the unique characteristic of asynchronous development, which is the
irregular development of a person’s affective, intellectual, and psychomotor skills, and has been
documented among the gifted population (Colangelo & Wood, 2015; Peterson, 2009; Silverman,
1997). It was developed by integrating cognitive variation and developmental range from
dynamic skills theory (Fischer, 1980, 2008) with the componential sub-theory of the theory of
successful intelligence (Sternberg, 1988, 2004, 2012). Dynamic skills theory’s cognitive
variation provided the theoretical understanding of how individuals of the same age and similar
backgrounds have variations in cognitive development (Fischer, 1980, 2008). Developmental
range explains how development occurs in a range between one’s functional level. This occurs
when an individual has their best performance independently without support, and one’s
optimum level is when an individual has their best performance with support (Fischer & Yan,
2002; Miller, 2011; Rose & Fischer, 2011). Several factors can affect a person’s developmental
range, such as the context in which the performance occurs, familiarity with the task, and the
person’s emotional state (Fischer, 1980, 2008; Rose & Fischer, 2011).
The theory of successful intelligence componential sub-theory’s metacomponent and
performance component are interconnected and explain a person’s executive functioning skills
(Sternberg, 1988). Executive function skills from the meta-component are the ability to evaluate,
plan, and problem-solve (Sternberg, 1988). The performance component integrates with the meta
component in the implementation and execution of the chosen strategies (Sternberg, 1988).
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Knowledge and Skills Progression Component
The fourth component is the knowledge and skills progression, which is the
“advancement and application of information, facts, and experience” (Whitlow-Spurlock, 2019,
p. 165). This component is an amalgamation of the developmental range from dynamic skills
theory (Fischer, 1980, 2008) and sub-theories and skill sets from the theory of successful
intelligence (Sternberg, 1988, 2004, 2012). The theories used are the experiential sub-theory and
componential sub-theory: knowledge acquisition. The skill sets integrated are the analytical skill
set and the creative skill set from the theory of successful intelligence. As noted in the cognitive
development component, developmental range occurs as a fluctuation between optimum level
and functional level. Within the knowledge and skills progression component, the developmental
range explains how an individual develops new knowledge and skills through automaticity
(Fischer, 2008, 2011; Fischer & Yan, 2002; Miller, 2011). Automaticity is also explained
through the integration of the experiential sub-theory from the theory of successful intelligence
(Miller, 2011; Sternberg, 1988). An additional sub-theory integrated from the theory of
successful intelligence is the componential sub-theory which notes the process of learning,
gaining knowledge, and solving problems (Miller, 2011; Sternberg, 1988). The theory of
successful intelligence also contained skills sets that were applied to this component. These skills
were analytical and creative skill sets that describe how an individual judges and assesses tasks
and situations and then uses innovative ideas to solve problems (Miller, 2011; Sternberg, 2004).
Personalized Home Education Component
The personalized home education component is the final aspect of the personalized
education theory of gifted and twice-exceptional homeschooling (Whitlow-Spurlock, 2019).
Personalized home education is defined as “the whole-child pedagogical plan designed to meet
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an individual’s academic, psycho-emotional, and social needs while taking into account his or
her personal preferences” (Whitlow-Spurlock, 2019, p. 205). It was developed by merging the
contextual sub-theory, practical skill set, and wisdom-based skill set from the theory of
successful intelligence (Sternberg, 1988, 2004, 2012) with the quality world and four of the basic
needs from choice theory (Glasser, 1985, 1997, 1998).
The theory of successful intelligence contextual sub-theory was integrated to provide a
rationale for social and practical behaviors with respect to an individual’s culture (Miller, 2011;
Sternberg, 1988). The skill sets from the theory of successful intelligence included practical
skills and wisdom-based skills. Practical skills are utilized by individuals when implementing
ideas and choosing to adapt, alter, or select one’s environment (Miller, 2011; Sternberg, 1988,
2012). Wisdom-based skills provide an individual with the ability to assess whether their actions
are ethical and focus on a common good (Sternberg, 2004, 2012).
Choice theory’s quality world is described as the ideal world and the method in which an
individual has his or her needs met (Glasser, 1998; Mottern, 2008). Four of the basic needs
described in choice theory were integrated into the personalized home education component,
which are love and belonging, freedom, power, and fun (Glasser, 1996, 1998; Mottern, 2008;
Peterson, 2009). These basic needs drive an individual’s behavior to have their needs met, and
the ability to satisfy the needs fluctuates throughout the lifespan (Glasser, 1996, 1998; Mottern,
2008; Peterson, 2009).
Within the home education and parent-child relationship, the quality world for the child is
shared with the parent (Whitlow-Spurlock, 2019). The parents make choices on their child’s
behalf in order to meet the child’s needs and in knowing what is best for their child (WhitlowSpurlock, 2019). Furthermore, parents may make these decisions for their children by
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considering their children’s preferences, opinions, and requests with varying levels of input from
the child (Whitlow-Spurlock, 2019). Parents develop an education plan that focuses on the whole
child with respect to the children's academic, psycho-emotional, and social needs (WhitlowSpurlock, 2019). The development of these plans by parents was examined through the
psychological understanding of human behavior as explained through social cognitive theory.
Social Cognitive Theory
The expansion of personalized education theory of gifted and twice-exceptional
homeschooling included adding principles of social cognitive theory. The principles of social
cognitive theory by Albert Bandura (1999, 2001, 2002, 2012, 2018) integrated into this study
were the modes of human agency, the individual, self-efficacy and family efficacy, culture, and
the environment. These aspects were chosen as they could allow for a greater understanding of
homeschooling for the general homeschooling population. Social cognitive theory also provided
the premise for greater cultural understanding by looking beyond cultural differences to explore
characteristics that are universal.
Modes of Human Agency
Human agency has three modes of agency: individual agency, proxy agency, and
collective agency (Bandura, 2012, 2018). The individual agency is restricted to what the
controllable by the individual (Bandura, 2018). The proxy agency is the mode in which the
individual influences others to act on their behalf to obtain the desired outcomes when they do
not possess the knowledge, resources, or ability within themselves to achieve said outcomes
(Bandura, 2018). Finally, the collective agency is utilized when individuals form collective and
collaborative groups to achieve a shared goal, interest, or shape their future (Bandura, 2018).
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These modes of agency may be applied to homeschooling families through the different roles,
ages, and activities of homeschooling families. Depending on the age of the child and the
homeschooling philosophy, homeschooled children may have stronger or weaker individual
human agency. The proxy agency could be applied to children’s behavior to influence the course
of their homeschooling (Bell et al., 2016; Carpenter & Gann, 2016; Jones, 2013). Additionally,
the proxy agency could be applied to parents acting on their child’s behalf to provide them with
the resources and knowledge the child does not have as well as what the parents do not have
(Whitlow-Spurlock, 2019); thus, requiring parents to seek resources and knowledge outside
themselves on behalf of their children. Finally, the collective agency may be found within
homeschool cooperatives and share extracurricular and co-curricular activities.
Individual
Within the social cognitive theory, Bandura (1999) noted that individuals are not reduced
to reactionary based on the environment, nor are they reduced to simplistic brain-based
machines. Individuals are agentic interactors of their lives through three main properties:
forethought, self-reactiveness, and self-reflectiveness (Bandura, 2018). Forethought is the
motivating and guiding force through which individuals develop plans, set goals, and visualize
possible outcomes of their actions (Bandura, 2012, 2018). Forethought provides the individual
with the ability to adapt to the current situations and environments to meet immediate and further
goals (Bandura, 2018). Self-reactiveness provides insight into the individual’s ability to selfregulate (Bandura, 2012, 2018). Regulation is achieved through judging one’s behavior based on
adopted behavioral standards (Bandura, 2018). Self-reflectiveness describes how individuals
reflect on their behaviors, beliefs, and values (Bandura, 2012, 2018). Individuals can determine if
and when changes need to be made and how these changes need to occur (Bandura, 2018).
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These three principles could be applied to parents’ ability to develop an education plan
for their children within the homeschooling environment. Some parents allow for more input
from their children, and these three properties could be noted among homeschooled children
(Carpenter & Gann, 2016; Jones, 2013). Furthermore, there could be a reciprocal relationship
between these properties if the parents and children share an intrapersonal goal for
homeschooling.
Self-Efficacy and Family Efficacy
Self-efficacy is the judgment of one’s abilities (Bandura, 2012). Self-efficacy is linked
with performance. An individual’s performance is reflective of and influenced by their selfefficacy (Bandura, 2012, 2018). “Belief that outcomes are determined by one’s performance
(internal locus) can be motivating under high self-efficacy but demoralizing under low selfefficacy to produce the required performance” (Bandura, 2012, p. 361).
Within social cognitive theory, the concept of agency extends to efficacy (Bandura et al.,
2011). Thus, collective efficacy is the ability of a collective to judge their abilities as a group to
achieve collective agency to combine resources, knowledge, and abilities to achieve a common
goal (Bandura et al., 2011). Regarding family efficacy, Bandura et al. (2011) noted, “a major
finding of the present study is the centrality of families’ beliefs in their collective efficacy to
manage their affairs in the quality of family functioning and satisfaction with their family life”
(p. 439). Family efficacy was positively related to family life satisfaction, open communication,
and self-disclosure about activities for adolescents (Bandura et al., 2011). Families are not a
collection of independently operating individuals but individuals operating with interdependent
relationships through parent-child and spousal dyads (Bandura et al., 2011). The efficacy of
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families can be judged differently based on the roles, experiences, goals, and expectations of
family life (Bandura et al., 2011).
Within homeschool research, self-efficacy may lead to understanding parents’ belief in
their ability to homeschool. Research has indicated that homeschooling families have strong selfefficacy in their roles as home educators (Bell et al., 2016). Furthermore, family efficacy may
explain the intrapersonal relationships of the family beyond the parent-child dyad to understand
this as a parent educator-child dyad. Homeschool families have been noted to provide varying
amounts of autonomy for their children, which could be explained through the intrapersonal
relationships of the parent and child (Bell et al., 2016; Carpenter & Gann, 2016; Jones, 2013;
Whitlow-Spurlock, 2019).
Culture
Bandura (2018) emphasized throughout his research that cultures are not static but
dynamic social systems in which dualism may exist. Within an individualistic society, you may
find collectivistic orientations and vice versa. Due to the rise of technology-based
interconnectivity, cross-cultural uniqueness and insularity is shrinking (Bandura, 2001, 2018).
In a macro-culture, the values and ideals can differ (Bandura, 2002). When examining a
phenomenon, culture plays an integral role in its understanding. “Cultural analyses must address
the basic issue of whether there is a universal human nature or many human natures spawned by
diverse cultural milieus” (Bandura, 2002, p. 271). This principle aligns with the philosophy of
phenomenology, which is to understand the essence of the phenomenon (van Manen, 2014,
2016).
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Environment
As with culture, in social cognitive theory environment is not static. Bandura (1999,
2001) noted three types of environments from his early works. These are imposed environments,
selected environments, and constructed environments. These are listed in the order of gradations
of changeability (Bandura, 1999, 2001). The environments include the physical and sociostructural environments (Bandura, 1999).
Imposed environments are forced upon individuals with or without their consent
(Bandura, 1999, 2001). While the environment is forced on the individual, the individual can
exercise personal agency by choosing the degree to which they engage and interact with the
environment (Bandura, 1999, 2001). Imposed environments have the potentiality for engagement
(Bandura, 2001). Selected environments include the chosen milieus, individuals, and activities
(Bandura, 1999). Potentiality is subjective to the individual’s choices with the environment
(Bandura, 2001). Constructed environments are the environments that the individual develops of
their own volition in which there is no potentiality for engagement of the environment due to
purposeful selection during construction (Bandura, 1999, 2001).
Social cognitive theory stipulates that human functioning is grounded in social systems
(Bandura, 2012). People develop social environments and institutional systems (Bandura, 1999).
Public schools are social systems (Wetland, 2013). These systems were forced on individuals
through compulsory education laws. However, families constructed new social systems of
education by choosing to homeschool their children.
Within the scope of this research, the environments of social cognitive theory coincide
with the theory of successful intelligence in which individuals adapt, alert, or select their
environments (Miller, 2011; Sternberg, 1988, 2012). Furthermore, it may provide insight into the
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personalization found in homeschooling (Thomas, 2019; Whitlow-Spurlock, 2019).
Homeschooling families have greater autonomy in developing learning environments and the
structure for their children (Ampuja, 2020; Carpenter & Gann, 2016; Tilhou, 2020; WhitlowSpurlock, 2019).
Related Literature
The literature on homeschool research is limited (Watson, 2018). As of this review, there
was only one theory to explain homeschooling and one study that has explained the educational
processes within homeschooling, which was limited to gifted and twice-exceptional children
(Whitlow-Spurlock, 2019). The related literature section provides a brief history of
homeschooling. Next, homeschool demographics and homeschool legislation are elucidated.
Then an explanation of homeschool philosophy is provided. Finally, the homeschool educational
processes are reviewed. These processes are homeschool curriculum, homeschool instructional
methods, and homeschool structure.
History of Homeschooling
Throughout the majority of human history, children were educated within the home
(Gaither, 2017a; Neuman, 2019). Those who went on to apprenticeships were taught the basics
of reading, writing, and numeracy prior to beginning their apprenticeship (Gaither, 2017a;
Neuman, 2019). Families from high socioeconomic status or had children who chose to pursue
religious careers attended educational institutions (Neuman, 2019).
In early American history, families also had similar experiences. Children were typically
educated within the home, but families had access to private schools, private tutors, or common
schools based on socioeconomic status (Gaither, 2017a; Naylor, 2018). During the industrial age,
the scope of education changed dramatically (Neuman, 2019). States passed compulsory
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education legislation requiring children to attend school (Gaither, 2017a; Naylor, 2018; Neuman,
2019). Home-based education became marginalized, and families sent their children to schools
by force of law (Gaither, 2017a; Neuman, 2019).
The modern view of homeschooling developed during the 1960s and 1970s (Gaither,
2017a, 2017b; Jolly et al., 2012; Naylor, 2018; Neuman, 2019). The movement began by the
libertarian political left as a rebellion against the establishment (Jolly et al., 2012). During the
1980s, homeschooling drew the attention of conservative Christian parents, and it became known
as a Christian movement (Jolly et al., 2012). Today, parents homeschool for a variety of reasons
ranging from lifestyle choices to dissatisfaction with traditional education settings (Neuman,
2019; Neuman & Guterman, 2020; Watson, 2018), and the homeschooling population is highly
diverse (Gaither, 2017a, 2017b; Jolly et al., 2012).
The National Center for Education Statistics (NCES) conducts National Household
Education Survey (NHES) approximately every three years (NCES, n.d.). The compendium,
School Choice in the United States (2019) outlined the reasons parents chose to homeschool their
children as most important and important; in which parents could choose one most important
reason to homeschool and more than one important reason to homeschool. The highest
percentage (34%) for choosing to homeschool was “a concern about school environment, such as
safety, drugs, or negative peer pressure” (Wang et al., 2019, p. 36). This was an increase from
the 2012 survey, which listed this category at 25% (Cui & Hanson, 2019). The second-highest
percentage (17%) was “dissatisfaction with the academic instruction at their schools” (Wang et
al., 2019, p.36). This category decreased from the 2012 survey, in which only 19% chose it as
the most important reason (Cui & Hanson, 2019). The reason category “a desire to provide
religious instruction” was chosen by 16% of the participants as the most important (Wang et al.,
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2019, p.36); which also was less than the 2012 data in which 17% selected this as the most
important category (Cui & Hanson, 2019). Parents chose to homeschool because “child has
special needs other than a physical or mental health problem” (Wang et al., 2019, p.36) was
selected by six percent of parents in 2019; however, the reporting standards in 2012 were not met
(Cui & Hanson, 2019). Parents who chose “child has physical or mental health problem” as the
most important reason made up six percent of the respondents (Wang et al., 2019, p. 36); which
was higher than the five percent in 2012 (Cui & Hanson, 2019). The category “desire to provide
a nontraditional approach to child’s education” (Wang et al., 2019, p. 36) accounted for six
percent of respondents and was higher than the five percent who chose this category as the most
important reason in 2012 (Cui & Hanson, 2019). The “desire to provide moral instruction”
(Wang et al., 2019, p. 36) category as most important was five percent for both survey years (Cui
& Hanson, 2019). In 2012, three percent of respondents selected “child has a temporary illness”
as the most important reason; however, in 2016, the reporting standards were not met (Cui &
Hanson, 2019, p. 8). The survey also allowed for an “other” category. “Parents homeschool their
children for many reasons that are often unique to their family situation. Other reasons parents
gave for homeschooling include family time, finances, travel, and a more flexible schedule” (Cui
& Hanson, 2019, p. 8). In 2016, 11% of respondents selected this as the most important reason
compared to 21% in 2012 (Cui & Hanson, 2019).
Whitlow-Spurlock (2019) determined that families who homeschool gifted and twiceexceptional children were divided into four classifications of choosing to homeschool: (a)
homeschool as primary, (b) preschool-to-homeschool, (c) homeschool post-evaluation, and (d)
compelled homeschoolers. Those classified as homeschool as primary were families who had
decided to homeschool prior to preschool eligibility (Whitlow-Spurlock, 2019). The second
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classification was preschool-to-homeschool. These families were those who chose to
homeschool based on preschool experiences or their children having different abilities than their
peers and families who were planning to use homeschool while also choosing to send their
children to preschool (Whitlow-Spurlock, 2019). The homeschool post-evaluation classification
included families whose decision to homeschool came after evaluating traditional school options
in their area, which included public, charter, and private but determined these settings would not
meet their child’s needs or the parent’s expectations to educate their children (WhitlowSpurlock, 2019). The fourth classification was compelled homeschoolers. Families who fell into
this classification were those who did not intend to homeschool, but they became homeschoolers
because the traditional schools could not meet their child’s needs (Whitlow-Spurlock, 2019).
Some families who utilize other education settings before homeschooling take time to
transition from one school setting to homeschooling to allow time for adjustments and determine
learning style and educational needs in a process referred to as deschooling (Verma, 2020;
Whitlow-Spurlock, 2019). The term deschooling, as it was used by participants in WhitlowSpurlock’s (2019) work, is different from the original meaning developed by Austrian
philosopher Ivan Illich who suggested the deschooling of society and the end of schools to move
toward an apprenticeship method of education (Petrovic & Rolstad, 2017). In WhitlowSpurlock’s (2019) study, deschooling was determined to be part of the process of choosing
curriculum. However, for families who come from other education settings, deschooling may be
transitional.
Homeschool Demographics
The NCES noted that in 2016 approximately 1.7 million children between the ages of 5
and 17 were homeschooled in the United States (Wang et al., 2019). However, some researchers
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suggest that the numbers could be over 2 million based on the estimate that 3.0% to 3.3% of
families with school-aged children homeschool (Ray, 2020; Wang et al., 2019; Watson, 2018).
The NCES has reported continued growth in homeschooling since the 1990s (Wang et al., 2019),
and reduction of that trend was not apparent (Ray, 2020; Watson, 2018).
The data from the NCES is gathered through the Parent and Family Involvement in
Education (PFI) portion of the NHES (Wang et al., 2019). The homeschool students’ racial
demographics of those surveyed by the NCES were 59% White, 26% Hispanic, 8% Black, and
3% Asian or Pacific Islander (Cui & Hanson, 2019). The category of Other-Non-Hispanic, which
included American Indian/Alaska Native children and children who were two or more races and
who were not Hispanic, was 4% (Cui & Hanson, 2019).
The grade equivalents levels, which were selected by parents as the grade in which their
child was in, were highest among high school at 31% (Cui & Hanson, 2019). Students in 6 th
through 8th grade were reported at 24% (Cui & Hanson, 2019). Those in kindergarten through 2nd
grade accounted for 23%, and grades 3rd through 5th accounted for 22% (Cui & Hanson, 2019).
The locale data indicated that more families from suburban locations [39%] and cities [29%]
homeschooled than rural locations [22%] and towns [10%] (Cui & Hanson, 2019).
The religious demographics of homeschooling are changing. As noted previously,
homeschooling became known as a Christian movement during the 1980s (Jolly et al., 2012).
Other religious groups, such as Muslim and Jewish families, are choosing to homeschool (Myers
& Bhopal, 2018; Neuman & Guterman, 2016, 2020; Seif-Amirhosseini, 2016). Additionally,
families who do not hold a religious faith are electing to homeschool (Neuman & Guterman,
2020; Ray, 2017b).
Research noted that in the homeschool environment, mothers were the primary parent
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responsible for providing education in the homeschool setting (Gaither, 2017b; Kunzman &
Gaither, 2013; Morrison, 2016; Stevens, 2003). Based on data from the NHES, 78% of
respondents indicated that mothers were the main providers of home instruction, 13% indicated
fathers were the main providers, 3% selected other relative, 4% selected other person, and 2%
indicated instruction was delivered virtually (Cui & Hanson, 2019). Most homeschool families
were comprised of a two-parent, heterosexual family in which the mother was the stay-at-home
parent, and the father was employed (Gaither, 2017b). Researchers have found that mothers were
the ones to initiate the discussion and decision to homeschool (Machovcová et al., 2021).
However, the homeschooling population includes families in which the father is the stay-at-home
parent, both parents work, and single-parent households (Fields-Smith, 2017; Gaither, 2017b;
Mackey et al., 2011).
Homeschooling Mothers
The phenomenon of mothers being the primary home-educating parent is not unique to
the United States. In Israel, mothers were determined to be the primary parent who
homeschooled (Neuman & Guterman, 2020). Research from Czechia noted that in all cases, the

mother was the primary home educator (Machovcová et al., 2021). Research has also noted
that mothers were the primary home educators in Australia, New Zealand, and South Africa
(Gaither, 2017b; Moore et al., 2004).
Researchers have speculated about the reason mothers become the primary home
educator (Gaither, 2017b). Some researchers have noted that the choice of the mother being

the primary educator was rooted in religious beliefs (Kunzman & Gaither, 2013; Lois, 2006).
Others note that the reason was ideological based on middle-class values of motherhood
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(Machovcová et al., 2021). “Based on our findings, it appears that the decision to homeschool
is a paradoxical one. In a way, it is a form of privilege” (Machovcová et al., 2021, p. 82).
Though the demographics of the homeschool population are changing, most
homeschoolers are religious or conservative; therefore, the majority of homeschool research
has been conducted among these populations. Researchers have explored the concepts and
ideas of homeschooling mothers (Apple, 2006; Lois, 2006; McDowell, 2000; Stambach &
David, 2005; Stevens, 2003). There seems to be a discontinuity in the literature concerning the
perception of homeschool mothers. One author (Apple, 2006) referenced homeschooling as
women’s work:
Because home schooling is largely women’s work, it combines an extraordinary amount
of physical, cultural, and emotional labor—and this should not surprise us. … Home
schooling constitutes an intensification of women’s work in the home, since it is added
on to the already extensive household responsibilities that women have. (p. 26)
The term women’s work is “used to indicate work traditionally and historically
undertaken by women. It was said to be an extension of mother/wife roles” (Torre, 2014, p. 25).
However, the term does possess a negative connotation (Torre, 2014). Within the same article,
Apple (2006) stated that as women have taken up homeschooling tasks, they have engaged in
collective works that require organizational skills to develop and coordinate connections and
activities. From these activities at the local, regional, and national levels, women have become
advocates and entrepreneurs (Apple, 2006). With the majority of homeschooling materials being
developed focusing on mothers and children, it was concluded that homeschooling was women’s
work (Apple, 2006). Consideration of the term women’s work among homeschooling mothers
could be seen as empowering.
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Homeschooling mothers have been referred to as closet feminists (McDowell, 2000).
Feminism and feminist are terms that have been portrayed negatively in the media as antimotherhood (Beail, 2006). Feminist authors called for a realistic view of motherhood in which
there was not an all-or-nothing view of motherhood in which the work that women do as mothers
is valued (Beail, 2006). While the term feminist carries with it many connotations, McDowell
(2000) was not referencing a classic feminist definition, but a definition that was “operative for
the homeschooling mother” (p. 187). She defined feminism for homeschooling mothers as “the
doctrine advocating the same social, political, and economic rights for home schooling motherteachers as for the public and/or private educational system” (McDowell, 2000, p. 187).
Other researchers have drawn parallels between liberal feminism and homeschooling
mothers. Liberal feminists noted that women deserved to be “recognized as individuals as they
experienced common predicaments by virtue of the positions within society and family”
(Stambach & David, 2005, p. 1642). Additionally, liberal feminists called for women to enhance
their lives through education to contribute to political and educational reforms (Stambach &
David, 2005). Homeschooling mothers advocate for homeschooling rights and understand their
legal rights within their state and oppose a reduction of these rights (McDowell, 2000).
Homeschool Legislation in the United States
Homeschool legislation was “enacted largely in response to court decisions and in light
of highly contentious school‐choice and accountability‐related policies” (Renzulli et al., 2020, p.
297). Advocacy groups exist that promote their perspective of homeschool legislation. Some
groups promote less strict legislation with reduced government oversight, while others promote
stricter legislation with increased government oversight (Carlson, 2020). Homeschooling is legal
in all 50 states (Watson, 2018). The United States federal government does not provide oversight
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to homeschooling. States maintain jurisdiction over education laws (Carlson, 2020). States range
in the strictness of their laws (Watson, 2018).
The requirements for each state vary and can change based on modifications enacted
through state legislation each year. State laws vary in the degree of oversight with regards to
notifying the state or local school district about the intent to homeschool, parental education
requirements, required subjects, and assessments. Only two states placed bans on criminals
homeschooling (Karinen, 2016). Arkansas forbids sex offenders from living in the home, but
petitions for waivers are considered (Huseman, 2015). Pennsylvania forbids those convicted of
crimes from homeschooling for five years (Huseman, 2015).
Each state regulates the notification requirements of intent to homeschool. At the time of
this writing, the ten states with no annual notification requirements were Alaska, Connecticut,
Idaho, Illinois, Indiana, Iowa, Michigan, Missouri, New Jersey, and Oklahoma (Carlson, 2020;
Huseman, 2015). A one-time notification was required in 10 states: Alabama, Arizona, Florida,
Hawaii, Kansas, Nevada, New Hampshire, North Carolina, Oregon, and Texas (Carlson, 2020;
Huseman, 2015). The remaining 30 states required annual notification (Carlson, 2020; Huseman,
2015).
The educational requirements of parents varied by each state. Two states, California and
Kansas, required that the parents be capable of teaching, but the laws were vague on the
definition of capable (Huseman, 2015; Karinen, 2016). The following eight states: Georgia, New
Mexico, North Carolina, North Dakota, Ohio, Pennsylvania, South Dakota, and Virginia,
required parents to have a high school diploma; however, waivers could be granted (Huseman,
2015; Karinen, 2016). Two states allowed parents to homeschool based on the approval of the
local school board or superintendent, West Virginia and Washington (Huseman, 2015; Karinen,
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2016). Washington had three additional options: (a) parents were supervised by a certified
person, (b) parents had a minimum number of college credits, or (c) parents took a course in
home-based education (Huseman, 2015). The remaining 38 states did not have parental
education requirements (Huseman, 2015).
Each state’s homeschooling statutes outlined whether there were required subjects that
must be taught (Huseman, 2015; Karinen, 2016). Seventeen states did not have any subject
requirements for homeschooling (Huseman, 2015). These included Alabama, Alaska, Arkansas,
Florida, Hawaii, Indiana, Iowa, Kentucky, Mississippi, New Jersey, North Carolina, Oklahoma,
Oregon, Tennessee, Utah, Virginia, and West Virginia. The remaining 33 states had subjects
required by the homeschooling statutes (Huseman, 2015). Subject requirements were determined
by the state legislature, which could change with each legislative session. The state homeschool
legislation should be consulted for up-to-date subject requirements.
Assessment requirements varied by state. The assessments could be conducted annually
or periodically, such as in specific grades. Assessment forms included standardized tests or
evaluations of a portfolio (Carlson, 2020; Huseman, 2015). The 13 states that required annual
assessment were Florida, Georgia, Hawaii, Louisiana, Maine, Minnesota, New Hampshire, New
York, North Carolina, Ohio, Pennsylvania, South Carolina, Vermont, Virginia, and Washington
(Carlson, 2020; Huseman, 2015). The eight states required periodic assessment include
Colorado, Maryland, North Dakota, Oregon, South Dakota, and Tennessee (Carlson, 2020;
Huseman, 2015). Massachusetts allowed the local school district to choose the assessment and
evaluation requirements for homeschoolers (Carlson, 2020; Huseman, 2015). The remaining 28
states did not have an assessment requirement (Carlson, 2020; Huseman, 2015).

50
International Homeschooling
Homeschooling is not unique to the United States. The homeschool phenomenon has
been developing internationally (Carpenter & Gann, 2016; Chansaengsee et al., 2017; Gaither,
2017b; Kunzman & Gaither, 2013; Machovcová et al., 2021; Moore et al., 2004; Neuman &
Guterman, 2020). Homeschool legislation varies internationally in which some countries have
regulations for those who homeschool, regulations banning homeschooling, and some countries
do not have any regulations concerning homeschooling (Budajczak, 2014; Kunzman & Gaither,
2013). Home School Legal Defense Association (HSLDA), a homeschool advocacy
organization, provides a list of countries with data about the legalities of homeschooling
(HSLDA, 2021). Table 1 provides a list of countries by continent and if homeschooling was
legally permitted, legal with government approval, practiced without law for/or against, legal due
to no compulsory education law, or not allowed or uncommon based on various factors
(HSLDA, 2021).
Table 1
International Homeschool Legislation by Country and Continent
Continent

Country

Africa

Botswana
Egypt
Ghana
Kenya
Namibia
South Africa
Uganda
Brunei
China
Hong Kong
India
Indonesia

Asia

Legally
permitted

Legal with
government
approval

Practiced
without
law for/or
against

Legal/No
Not
compulsory allowed or
education
uncommon
law
✓

✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
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Australia/
Oceania
Europe

Israel
Japan
Kuwait
Malaysia
Pakistan
Philippines
Qatar
Saudi Arabia
Singapore
Taiwan
Thailand
Turkey
United Arab
Emirates
South Korea
Australia
New Zealand
Albania
Austria
Azerbaijan
Belarus
Belgium
Bulgaria
Croatia
Czech
Republic
Denmark
England
Estonia
Finland
France
Georgia
Germany
Greece
Hungary
Ireland
Italy
Kosovo
Latvia
Lithuania
Luxembourg
Malta
Moldova
Netherlands

✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓

52

North
America

South
America

Northern
Ireland
Norway
Poland
Portugal
Romania
Russia
Scotland
Slovakia
Slovenia
Spain
Sweden
Switzerland
Ukraine
Wales
Antigua
Barbuda
Bahamas
Barbados
Belize
Canada
Costa Rica
Cuba
Dominican
Republic
El Salvador
Guatemala
Honduras
Iceland
Jamaica
Mexico
Nicaragua
Panama
Argentina
Aruba
Bolivia
Brazil
Chile
Columbia
Curacao
Ecuador
Paraguay
Peru

✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
✓
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Trinidad and
Tobago
Uruguay
Venezuela

✓
✓
✓

Homeschool Philosophy
An educational philosophy provides the guiding principles that an educator uses to create
and disseminate learning experiences (Ugwuozor, 2019). An educational philosophy is reflective
of an individual’s goals and beliefs about education and is informed by training, education, and
experience (Ugwuozor, 2019). The educational philosophy of a home educator has a direct effect
on the homeschool environment (Davis, 2011; Pannone, 2014; Whitlow-Spurlock, 2019).
As noted in Chapter One, homeschool philosophy is the underlying thought or belief
about education that directly affects curricula, instructional methods, and structure (Ampuja,
2020; Davis, 2011; Kunzman & Gaither, 2013; Pannone, 2014; Whitlow-Spurlock, 2019). In the
literature available to potential homeschoolers, the term used may be homeschooling approach,
homeschool method, or education style. The term homeschool philosophy was chosen to reduce
confusion between qualitative and quantitative research terms. Additionally, philosophy was
chosen based on the original Greek word philosophia, which describes the acquisition of
knowledge, the love of wisdom, the love of understanding, or the love of knowledge (Urmson,
1990). In some Greek references, the love of knowledge and the love of learning are
interchangeable (Urmson, 1990). Homeschool families focus on the whole person, not just
academics (Mazama, 2015). Parents promote a love of learning (Gaither, 2017b).
Homeschool philosophies vary among homeschooling families and are integrated with
the curriculum, instructional methods, and structure (Whitlow-Spurlock, 2019). The most
common homeschool philosophies referred to as pedagogical forms (McKeon, 2007) are
Charlotte Mason, classical, independent study, eclectic, traditional, unit-study, unschooling, and
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umbrella programs (Davis, 2011; Duffy, 2012; McKeon, 2007). Home-educating parents may
subscribe to one philosophy or combine varying philosophies to meet their child’s needs and
create a personalized education environment (Ampuja, 2020; Whitlow-Spurlock, 2019).
Homeschool Educational Processes
Rezaei (2019) defined educational processes as “learning and teaching activities that
increase the quality and outcomes of education” (para. 1). Homeschool educational processes, as
mentioned in Chapter One, are operationally defined as the curricula, instructional methods, and
structure selected by home-educating parents in the academic, developmental, social, and
psychological development of their children (Ampuja, 2020; Carpenter & Gann, 2016; Neuman
& Guterman, 2017; Pannone, 2014; Simmons & Campbell, 2019; Whitlow-Spurlock, 2019).
Within homeschooling, Whitlow-Spurlock (2019) identified specific processes for choosing
curricula, instructional methods, and structure for families who homeschool gifted and twiceexceptional children. The method of choosing each educational process followed a progression
to develop a personalized education plan.
The curriculum is defined as the broad range of resources used for instructional purposes
for a specific course of learning (Carpenter & Gann, 2016; Gann & Carpenter, 2018; Pannone,
2014; Thomas, 2019; Whitlow-Spurlock, 2019). As noted previously, certain states have
required subjects (Carlson, 2020; Huseman, 2015). However, states do not have required
textbooks, allowing unlimited options for curriculum choices (Carpenter & Gann, 2016). Parents
are financially responsible for purchasing all materials for homeschooling (Hanna, 2012).
Curriculum developers and publishers create materials that align with the many different
homeschool philosophies (Jolly et al., 2012; McKeon, 2007).
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To date, Whitlow-Spurlock (2019) has been the only researcher to chart the process of
choosing a curriculum. The process of choosing a curriculum for families homeschooling gifted
and twice-exceptional children followed a process of choosing an approach, which is referred to
as philosophy in this study, then moving to the research and planning phase. However, families
may also alternate between the research and planning phase and approach selection until they
find the method that meets their family’s needs (Whitlow-Spurlock, 2019). As noted previously,
families who come from other educational settings enter a deschooling period during which they
determine how their child learns and how they desire to teach before they choose an approach or
curriculum (Whitlow-Spurlock, 2019). The next step in the process is to select and acquire the
curriculum materials (Whitlow-Spurlock, 2019). The process of choosing a curriculum stops if
the curriculum meets the child’s needs (Whitlow-Spurlock, 2019). Changes to the curriculum
begin with an evaluation to determine what alterations need to be made (Whitlow-Spurlock,
2019). Mild changes include limited changes, modifications, accommodations, and adjustments
(Whitlow-Spurlock, 2019). Total changes to the curriculum occurred through changing from
beginning choices, dropping a curriculum, and trying a different curriculum (Whitlow-Spurlock,
2019).
The operational definition for instructional methods is the techniques and practices
engaged in, or commissioned by, home-educating parents to deliver instruction and learning
opportunities within the home and external learning environments (Ampuja, 2020; Carpenter &
Gann, 2016; Gann & Carpenter, 2018; Pannone, 2014; Tilhou, 2020; Whitlow-Spurlock, 2019).
Parents use various instructional methods when homeschooling within and outside the home,
which include cooperatives, online classes, and resources within the community (Carpenter &
Gann, 2016; Mazama, 2015; Tilhou, 2020). Homeschool cooperatives are learning communities
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for shared learning experiences (Carpenter & Gann, 2016; Tilhou, 2020). Families choose online
classes for either specific subjects or the school option due to their flexibility (Carpenter & Gann,
2016). Community resources include libraries, tutors, museums, field trips, and private tutors
(Carpenter & Gann, 2016; Mazama, 2015; Pannone, 2014).
Homeschooling parents are not without training. Tilhou (2020) noted that home educators
attend conferences where they can gain training in different instructional skills. Homeschool
conferences have also been referred to as homeschool conventions, which have been held locally
and regionally (Carpenter & Gann, 2016; Gaither, 2017a). The training provided at these
conferences has been referenced as professional development because these conferences host
workshops and seminars in which parents can develop instructional methods (Tilhou, 2020).
Homeschool conferences have been based on a philosophy of education, such as classical
education (Sherfinski, 2014).
The process of choosing instructional methods for gifted and twice-exceptional
homeschoolers was developed by Whitlow-Spurlock (2019), who is the only researcher to
document this process at the time of this writing. The parents’ philosophy of homeschooling
influences this process. The categories identified within the instructional methods include
teaching methods, learning environments outside the home, and learning through cocurricular
and extracurricular activities (Whitlow-Spurlock, 2019). Parents make adjustments to the
instructional methods based on the needs and preferences of the child, parent, or both (WhitlowSpurlock, 2019). Learning environments outside the home overlap with the community resources
from the curriculum noted previously through the use of cooperatives, enrollment in higher-level
learning environments, and other community learning experiences (Whitlow-Spurlock, 2019).
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Cocurricular and extracurricular activities can be the same activity but viewed as different based
on the perspective of the parent (Whitlow-Spurlock, 2019).
The structure is operationally defined as the arrangement and order of daily activities and
the learning environment to impart the educational content, select the schedule, provide
autonomy, and adhere to the curricula (Ampuja, 2020; Carpenter & Gann, 2016; Tilhou, 2020;
Whitlow-Spurlock, 2019). While some researchers noted that homeschool structure is either
structured or unstructured (Carpenter & Gann, 2016), researchers have found that homeschool
structure falls on a continuum of being structured, unstructured, or varied (Jones, 2013; Neuman
& Guterman, 2016; Whitlow-Spurlock, 2019). Neuman and Guterman (2016) expanded this
notion when they concluded that the structure continuum intersects with content. WhitlowSpurlock (2019) furthered this to include instructional methods as part of the continuum, which
can be structured, unstructured, or varied. Kunzman and Gaither (2013) noted that some
homeschooling families used a more structured approach in the beginning but changed to a less
structured one over time.
Autonomy influenced structure in the home education setting. The autonomy provided by
the homeschool environment allowed parents to offer their children more flexibility throughout
the day (Carpenter & Gann, 2016; Jones, 2013). Some families do not adhere to traditional
school calendars in regard to their daily, weekly, and annual schedules (Carpenter & Gann, 2016;
Whitlow-Spurlock, 2019).
Like the process of choosing curriculum and the process of choosing instructional
methods, Whitlow-Spurlock (2019) has been the only researcher to outline the process of
choosing a homeschool structure. The process of choosing a homeschool structure is
multifaceted and influenced by the philosophy chosen by the parents (Whitlow-Spurlock, 2019).
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The process of choosing a homeschool structure includes the components of daily, weekly, and
yearly scheduling, level of autonomy, and adherence to the curriculum (Whitlow-Spurlock,
2019). The components of structure are affected by influential factors of the needs of the parents,
children, family, academics, and cocurricular and extracurricular activities (Whitlow-Spurlock,
2019). The structure may be a combination of strict and flexible based on the immediate needs of
the parent, child, or other circumstances (Whitlow-Spurlock, 2019). Parents choose the structure
and maintain that structure until one of the influential factors forces a change; then, parents will
adjust until a new optimum structure is developed (Whitlow-Spurlock, 2019).
Summary
The conceptual framework that guided this study included the personalized education
theory of gifted and twice-exceptional homeschooling (Whitlow-Spurlock, 2019) and social
cognitive theory (Bandura, 1999, 2001, 2002, 2012, 2018). The personalized education theory
of gifted and twice-exceptional homeschooling was developed through an amalgamation of
choice theory (Glasser, 1985, 1997, 1998), dynamic skills theory (Fischer, 1980, 2008), and the
theory of successful intelligence (Sternberg, 1988, 2004, 2012). The personalized education
theory of gifted and twice-exceptional homeschooling consists of five components: the
individual, cultural context, cognitive development, knowledge and skills progression, and
personalized home education (Whitlow-Spurlock, 2019). This theory was chosen based on the
purpose of expanding the personalized education theory of gifted and twice-exceptional
homeschooling to the general homeschool population. Social cognitive theory was chosen based
on its ability to explain human behavior in regard to decision-making, planning, and
intrapersonal relationships with respect to culture.
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Education within the home was once a common method of educating children. However,
after enacting compulsory education laws, home-based education ended until the 1960s and
1970s, when libertarians from the political left rebelled against government ran schools (Gaither,
2017a, 2017b; Jolly et al., 2012; Naylor, 2018; Neuman, 2019). Modern homeschooling is
comprised of diverse racial, ethnic, religious, and socioeconomic backgrounds (Cui & Hanson,
2019; Jolly et al., 2012; Myers & Bhopal, 2018; Neuman & Guterman, 2020; Ray, 2017b; SeifAmirhosseini, 2016). Among homeschooling families, the mother is the primary parent
responsible for providing education; however, fathers, grandparents, and other individuals have
been noted as being the primary educator (Cui & Hanson, 2019; Gaither, 2017b; Kunzman &
Gaither, 2013; Machovcová et al., 2021; Morrison, 2016). Within the United States,
homeschooling is legal in all 50 states and regulated by state legislation (Carlson, 2020; Watson,
2018). The level of government oversight and strictness of regulations varies by state (Watson,
2018).
Homeschool educational processes include the process of choosing curriculum, the
process of choosing instructional methods, and the process of choosing structure (WhitlowSpurlock, 2019). These processes have been referred to as being on an intersecting continuum
(Jones, 2013; Neuman & Guterman, 2016; Whitlow-Spurlock, 2019). The implementation of
curricula, instructional methods, and structure within the homeschool environment also depends
on the homeschool philosophy, or approach, used by homeschooling families (Ampuja, 2020;
Whitlow-Spurlock, 2019).
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CHAPTER THREE: METHODS
Overview
The purpose of this hermeneutic phenomenological study was to examine the educational
processes and expand the personalized education theory of gifted and twice-exceptional
homeschooling developed by Whitlow-Spurlock (2019) through the lived experiences of home
educators. This chapter outlines and provides a rationale for the design chosen, setting, and
participant criteria. Next, the study procedures and the researcher’s role are outlined. Data
collection and data analysis are detailed in the following sections. The chapter ends with the
considerations taken to ensure the study is trustworthy and ethical.
Research Design
The qualitative methodology was chosen for the study because the phenomenon being
addressed requires an inquiry into a human experience that can only be explained through
interactions, observations, and documented representations of experiences (Creswell & Poth,
2018). The hermeneutic phenomenology design was selected based on the purpose of the study,
which is to examine the educational processes and expand the personalized education theory of
gifted and twice-exceptional homeschooling developed by Whitlow-Spurlock (2019) through the
lived experiences of home educators. Hermeneutic phenomenology examines the lifeworld of
individuals who share the same phenomenon (van Manen, 2016).
Phenomenology does not allow for “the possibility of effective theory with which we can
now explain and/or control the world; rather, it offers us the possibility of plausible insights that
bring us in more direct contact with the world” (van Manen, 2014, p. 66). Phenomenology is
oriented to the practice of living by providing an opportunity for creative relationships “between
being and acting, between who we are and how we act, and between thoughtfulness and tact”
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(van Manen, 2014, p. 69). Whereas theory explores and interprets human and cultural issues as it
is based in the human experience and is a powerful tool for expressing the human understanding
(van Manen, 2014). Therefore, theory “may offer insights for phenomenological inquiry into
selected topics. So, rather than using theory as a scaffold for building an interpretive structure,
phenomenology uses theory as a foil for examining what it glosses” (van Manen, 2014, p. 65).
Different forms of phenomenological inquiry can provide a bridge into theory by
answering questions of what and how. Static phenomenology examines the “what” of a
phenomenon, and genetic phenology examines the “how” of a phenomenon (van Manen, 2014).
Furthermore, van Manen (2014) explained, “phenomenology may bring in theory where theory
and phenomenology intersect in the understanding of human phenomena” (p. 67).
Since human nature is predisposed to theory and science (van Manen, 2014), it may be
hard to break away from the natural tendency to be reflective and theorize human experiences.
Van Manen (2014) explicated on the link between theory and practice:
Valuing the theoretical life over the life of practice hints at high commitment to truth and
contemplating the good life. Thus, theory can mean a rebuttal of practice, but it can also
be seen in the service of practice, following practice, or as the essence of practice itself.
(p. 70)
The reflection and analysis of phenomenological research have been referred to as
theorizing and theory (van Manen, 2014). However, the terms are applied in a “very broad or
philosophical manner” (van Manen, 2014, p. 67). Van der Zalm and Bergum (2000) referenced
Meleis (1997), noting that phenomenology provides descriptive theory which can be used to
clarify concepts as descriptive theories describe a phenomenon, situation, event, or relationship
through the properties and components and circumstances by which it may occur. The
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descriptive theory can be explanatory with the potential to relate, predict, and guide research
activities (Van der Zalm & Bergum, 2000). This study examined home educators' theoretical life
and life of practice by examining the what and the how of home educators.
Furthermore, hermeneutic phenomenology was chosen because it does not rely on a
procedural method but “requires an ability to be reflective, insightful, sensitive to language, and
constantly open to experience” (van Manen, 2016, p. xi). When words are translated to a new
language, meaning is often lost because one language does not have the correct word that fully
describes the concept (van Manen, 2016). This concept is also true when describing a lifestyle or
the lived experiences of individuals who experience a phenomenon. When discussing his
research on teaching, van Manen (2016) noted that he does not reflect on teaching as a
philosopher, sociologist, phenomenologist, or critical theorist but as a teacher. As an active
member of the homeschooling community, I have insight and firsthand knowledge of this
population, and I understand the vernacular of the language used by homeschool families. “The
insight into the essence of a phenomenon involves a process of reflectively appropriating, of
clarifying, and of making explicit the structure of meaning of the lived experience” (van Manen,
2016, p. 77). Throughout this study, I used a reflexive journal to acknowledge any biases,
positive or negative, that I had regarding homeschooling.
Research Questions
As noted in Chapter One, one central question and five sub-questions guided this study.
The central question examined the lived experiences of home-educating parents to determine if
they provided a personalized educational experience. The sub-questions explored the processes
involved in homeschooling.
Central Research Question
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What are the lived experiences of parents who choose to homeschool their children?
Sub Question One
How do parents decide to homeschool their children?
Sub Question Two
How do families transition from one school setting to another?
Sub Question Three
How do homeschool families select the primary home-educating parent?
Sub Question Four
How do home educators choose a homeschool philosophy?
Sub Question Five
What are the lived experiences of home educators when creating the homeschool
educational environment?
Setting and Participants
The following sections provide an explanation of the setting of the research, the
participants, and the participant criteria. Setting was chosen rather than site due to this study
being open to international participants. The participants and participant criteria sections provide
a detailed explanation of the requirements to participate in this study.
Setting
This study sought to expand the educational processes implemented by home educators
and expand the personalized education theory of gifted and twice-exceptional homeschooling to
other homeschooling populations within the United States and internationally. As such, the
setting for this study was the same as my previous research: cyberspace. The internet has been
increasingly used for data collection because researchers have greater control, it is cost-effective,
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and individuals worldwide are using internet-based technology more (Rooney, 2016). The use of
cyberspace allowed me to include individuals who have internet access without the restrictions
associated with geographical barriers and funding sources.
Participants
The participants for this study were home educators. According to Creswell and Poth
(2018), the suggested sample size for a phenomenological study ranges from 3 to 15 participants.
However, van Manen (2014) does not provide concrete guidelines regarding the number of
participants; rather, he states that the purpose of a phenomenological study is to “gather enough
experiential accounts that make possible the figuration of powerful experiential examples or
anecdotes that help them make contact with life as it is lived” (p. 353). For the purposes of this
study, I used 10 participants to allow for multiple life experiences to be examined. The sampling
procedures used in this study are convenient sampling and web-based respondent-driven
sampling.
Participant Criteria
There were several criteria for participation in this study. Based on local regulations,
home educators could have been parents, grandparents, guardians, or other caregivers. The
participants must have been the individuals legally responsible for the home education of the
student. Participants had to be currently homeschooling and have access to the internet.
Participants must have completed a minimum of three years of homeschooling. The three-year
requirement was based on the guidelines set by Whitlow-Spurlock (2019) of two years to allow
for the evolution of educational processes. An additional year was included due to many families
moving to at-home education during the Coronavirus pandemic, which closed schools and
businesses in March 2020. The final criterion for this study was based on the definition of
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homeschooling found in Chapter One. The participants must have been homeschooling using
parent-funded, parent-chosen, and parent-directed curricula. Those excluded from this study
were individuals using full-time virtual public or private schools. Parents who utilized
cooperatives and part-time virtual schools were allowed to participate in this study based on the
rationale that parents who use cooperatives and part-time virtual schools were doing so within
the guidelines of parent-chosen and parent-directed.
Researcher Positionality
The motivation for conducting research into the educational processes effectuated by
families who homeschool was based on the following: (a) my experience as a home educator, (b)
the desire to explore my previous research, which focused only on gifted and twice-exceptional
populations, (c) my involvement as a homeschool advocate and teacher, and (d) my formal
learning within the field of education. My husband and I chose to homeschool our children. Our
homeschool story can be found in Appendix B.
My previous research for the dissertation in partial fulfillment of my Doctor of Education
focused on the educational practices of families homeschooling gifted and twice-exceptional
children (Whitlow-Spurlock, 2019). During the review by my dissertation committee, two of
whom have personal and professional knowledge of homeschooling, a consensus was formed
that the processes could apply to other homeschooling populations. That research project
intended to explore homeschooling internationally; however, no international participants met
the criteria. This current research reduced the delimitations to increase the probability that
international participants could contribute to determine if the developed theory and educational
processes could expand beyond one population and one macro-culture.
My involvement in the homeschool community had changed since my previous research.
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The national military homeschool association for which I was a board member had dissolved. I
volunteered with a state organization as an advocate, researcher, and consultant. I had created a
blog and social media accounts with a focus on homeschooling. I also volunteered with a
homeschooling cooperative and led 4H groups for homeschooling and virtual schooling families
and a STEM/Robotics club for all children.
While our family chose to homeschool, I support all forms of education and believe the
choice is based on the child’s and family’s needs. I attended public school for my elementary and
secondary years. Prior to having children, I worked as a teacher’s assistant in a private preschool
and school. My collegiate education includes a Bachelor of Science in elementary education, a
Master of Education in general education with a graduate certificate in gifted education, an
Education Specialist degree, and a Doctor of Education degree. My professional certifications
include an elementary teacher certificate-professional level from the Association of Christian
Schools International, an in-state private school teaching license from Pennsylvania, and an
educational therapist-associate level from the Association of Educational Therapists. I am
currently in my second year of training to become a Certified Academic Language Therapist and
a Certified Dyslexia Therapist. My education, training, and experiences have enhanced my
worldview of education, family dynamics, and philosophy. In the following sections, I discuss
the effects my interpretive framework and philosophical assumptions have on research.
Interpretive Framework
The interpretive framework that guided this study was a combination of pragmatism and
social constructivism with an overarching Biblical worldview. I do not ascribe to all aspects of
each paradigm, but as the pragmatism paradigm described, I am “free to choose the methods,
techniques, and procedures of research” (Creswell & Poth, 2018, p. 26) that meets my needs and
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purposes. The aspect of pragmatism that I agree with is that as a researcher, I can use a variety of
approaches for data collection and analysis (Creswell & Poth, 2018). I also believe that research
occurs within contexts related to the participants and researchers, such as cultural, political,
religious, historical, and social contexts (Creswell & Poth, 2018).
The aspects of social constructivism that I integrated into my paradigm included the way
meaning is derived. Social constructivism holds that the meaning of interactions is derived from
an individual’s social, historical, and cultural norms (Creswell & Poth, 2018). Additionally,
social constructivists develop meanings through the participants' view of situations that occur in
their lives with respect to historical and cultural norms (Creswell & Poth, 2018).
As a Christian, my faith influences the worldview that I possess. In Joshua 24:15, Joshua
commands Israel to choose whom they will serve, the God of their fathers or the gods of the
Amorites. Through this verse, I integrate the freedom of choice found in pragmatism with a
Biblical worldview. In Galatians 3:28, Paul wrote to the church of Galatia explaining that in
Christ, there is unity despite the varying cultural, caste, and gender differences, in which the
differences are based on social institutions, not creational equality (Buell & Hodge, 2004;
Vorster, 2019). The biblical worldview incorporates the importance of historical, social, and
cultural context found within the pragmatism and social constructivism paradigms.
Philosophical Assumptions
The beliefs that one possesses will guide their thoughts and actions. John Locke stated, “I
have always thought the actions of men the best interpreters of their thoughts” (Wexler, 2017, p.
731). The philosophical assumptions of an individual guide qualitative research (Creswell &
Poth, 2018). The philosophical assumptions addressed in this section include ontology,
epistemology, and axiology.
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Ontological Assumption
The study of the nature of reality is ontology (Creswell & Poth, 2018). As Creswell and
Poth (2018) noted, qualitative researchers encounter multiple realities when interacting with and
studying individuals. The inclusion of international participants required interactions with those
who do not hold the same faith, paradigm, and cultural values that I do; therefore, I listened to
the participants with the intention to seek understanding and not judge. During research, I
maintained awareness that my reality was different from those in my study. This awareness was
maintained through a researcher’s reflexive journal.
Epistemological Assumption
The epistemological assumptions focus on knowledge and how knowledge is known
(Creswell & Poth, 2018). Qualitative research requires the integration of subjective knowledge
from the research to apply to the multiple methods of data gained from participants, allowing the
researchers to ensure they have understood the phenomenon being studied (Creswell & Poth,
2018). My past and current experiences as a home-educating parent and researcher allowed me
to be an insider within the homeschooling community by clearly understanding many
homeschooling practices and terminology. The inclusion of quotes and the intent to understand
the participants’ experiences preserved the transmission of their unique experiences as homeeducating parents.
Axiological Assumption
All individuals possess biases and values. My values and beliefs are an integral part of
who I am intellectually, philosophically, and spiritually. Axiological assumptions recognize
these natural inclinations, with qualitative researchers openly acknowledging their values,
beliefs, and biases (Creswell & Poth, 2018). These beliefs and values influence the investigative
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nature and interpretive abilities of researchers; however, through positioning, a researcher is able
to impart a form of objectivity into the interpretation of participants’ experiences (Biddle &
Schafft, 2015; Creswell & Poth, 2018). The philosophical assumptions directly influenced the
paradigm through which I viewed the research. The integrity of phenomenological research was
upheld by using a researcher’s journal to document these assumptions.
Researcher’s Role
The researcher plays a vital role as an instrument in qualitative research (Creswell &
Poth, 2018; Trainor & Graue, 2014). In discussing quality indicators for special education in
qualitative research, Brantlinger et al. (2005) noted that the research’s knowledge and
understanding of the phenomenon being studied contribute to the analysis of the data. This
concept was further echoed by Trainor and Graue (2014) when they noted that the researcher
lends to inquiry and analysis through their experiences, knowledge, and understanding.
“One does not pursue research for the sake of research. It is presumed that one comes to
the human sciences with a prior interest” (van Manen, 2016, p. 1). Within hermeneutic
phenomenology, the researcher brackets their prior knowledge to open themselves to the
discovery of what is unknown and to explore the essence of the phenomenon in question (van
Manen, 2016). Therefore, certain aspects of my role should be addressed since I serve as an
instrument in the research (Creswell & Poth, 2018; Trainor & Graue, 2014). First, I am an active
member of the homeschool community. I have been homeschooling since my oldest child was
two years old, which was the age he would have entered the preschool where I had been
working. There have been approximately 14 years of purposeful planning of educational
activities. Within the homeschooling community, I serve as an advocate, consultant, and
researcher with various organizations. I have taught, and am currently teaching, several subjects

70
within homeschool cooperatives. Additionally, I maintain social media accounts that promote
homeschooling.
Despite my advocacy for homeschooling, I do not disagree with other forms of education.
I attended and graduated from public school. I worked in a private preschool and private school
for three years. I have multiple degrees in education, ranging from a Bachelor of Science to a
Doctor of Education. My professional licenses include an associate educational therapist license
through the Association of Educational Therapists, a private school license through the State of
Pennsylvania, and a professional educator license through the Association of Christian School
International. I am currently in training to become a Certified Academic Language Therapist. My
professional organization memberships include the America Education Research Association, the
Academic Language Therapy Association, the National Association of Gifted Children, and the
International Dyslexia Association.
My philosophical, religious, cultural, personal, and professional beliefs and experiences
may have produced biases, of which I was consciously and unconsciously aware. There were
measures that I took to ensure that my unintended and potential biases were examined
throughout the research process. The first step I took was to maintain a researcher’s reflexive
journal to acknowledge my biases and assumptions throughout the research process (van Manen,
2016). In this journal, I documented my daily activities regarding balancing researching
homeschooling and homeschooling my children to note any influences these may have had on
each other (see Appendix G). I also noted thoughts, concerns, and emotional responses to the
research process, data collection, and data analysis. This process ensured that I did not interject
my personal experiences and assumptions within the participants’ stories but bracketed these
away to fully attend to the lived experiences of the participants (van Manen, 2016). As a human
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researcher, I used my relative knowledge to understand the experiences of participants at
appropriate times. The second step was the peer review with one individual with a doctoral
degree. This individual had experience as a home educator or in homeschool research. Finally, I
used member checking with participants to ensure that I had provided a clear, fair, and accurate
description of their experiences (Creswell & Poth, 2018).
Procedures
The procedures of the study provided the spine through which the study was conducted.
The procedures outlined here aligned with the institutional requirements and guidelines espoused
by van Manen (2016). These procedures were followed to ensure the study was sound, integrous,
and rigorous.
Permissions
The first step to ensuring the integrity of the study was to obtain Institutional Review
Board (IRB) approval before collecting data. The IRB approval letter is found in Appendix A.
Once IRB approval was obtained, a pilot study was conducted with three individuals who met
the participant criteria for this study. Pilot studies are not common among qualitative dissertation
research; however, they are beneficial for identifying potential problems with data collection
methods, refining data collection methods, and honing skills (Holley & Harris, 2019). The pilot
study involved data analysis to ensure that the research questions were answered. The pilot study
revealed that no additional information needed to be added to the data collection methods. The
interview question referencing homeschool philosophies was ambiguous to one of the pilot study
participants until I stated the different types of homeschooling, which supported the need for
clarification examples listed in the questions.
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Following the pilot study, recruitment for the study began. The sampling methods, as
described in the recruitment plan section below, were employed. I used my contacts within the
homeschooling community to request the sharing of the study to their contacts, membership lists,
and social media accounts. A copy of the recruitment email and social media announcements can
be found in Appendix C.
During the recruitment process, interest from homeschooling families located within the
European Union (EU) developed. At which time, the recruitment was paused to obtain IRB
approval for a General Data Protection Regulation (GDPR) consent. The GDPR is a consent
form specifically developed to ensure that individuals residing in the EU have proper protections
for their data based on the European Union General Data Protection Regulation. A copy of the
GDPR is found in Appendix F.
Recruitment Plan
The proposed sampling procedures were convenience sampling combined with
respondent-driven sampling. Convenience sampling, which uses connections closest to the
researcher (Ruel et al., 2016), was used to contact homeschooling leaders, cooperatives, and
organizations with whom I had direct contact or contact through an intermediary. These
individuals and organizations were asked to share the study with their members and contacts
through email lists and social media pages.
Respondent-driven sampling (RDS) was the second method used in this study. In RDS,
the participants recruit potential participants for the study without identifiable contact
information being shared with the researcher should someone not want to be identified (Ruel et
al., 2016). By using this sampling method, there was increased confidentiality among
participants and potential participants (Ruel et al., 2016). Since the study had the potential to be
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international and was conducted using internet-based research methods, web-based respondentdriven sampling (WebRDS) was used. WebRDS is a form of RDS used in online settings (Helms
et al., 2021).
The 10 participants were selected from respondents based on purposeful sampling to
ensure that the data gathered was rich (Beaudry & Miller, 2016). There are several types of
purposeful sampling methods; for the purpose of this study, maximum variation samples were
obtained (Beaudry & Miller, 2016). Maximum variation sampling allowed for a heterogeneous
sample among the respondents (Beaudry & Miller, 2016); thus, diverse home education
experiences were found for this study.
Recruitment lasted for 30 days. Potential participants received a link to a screening
survey to ensure they met participation criteria (see Appendix D). The screening survey also
allowed participants to self-select a pseudonym, which was a culturally relevant given name.
Selected participants were emailed informing them of their selection (see Appendix E), and they
received a copy of the consent document (see Appendix F). They could print, sign, and scan the
document, or they could sign it using an electronic signature and then send it back via email.
Individuals who were not selected for the study were sent an email thanking them for their
interest but informed them that they were not selected to participate in the study (see Appendix
E). Once the consent form was received, the participants were asked to select times for a semistructured video interview to be conducted. The final participant-involved data collection
methods were participant journals and vignettes. The forms for the participant journals and
vignettes were sent to the participants via the same email. Participants completed these at their
convenience.
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Data Collection Plan
The three participant-involved data collection methods used in this study were (a)
interviews, (b) document analysis, and (c) vignette. Data collection began with interviews to
establish a rapport with participants and encouraged them to complete the other data collection
methods. The document analysis and vignette instructions were emailed to the participants.
Participants completed these in the order of convenience. Since home educators may have school
breaks that do not align with traditional school calendars (Whitlow-Spurlock, 2019), an order of
convenience was selected to allow participants to complete these in alignment with the timing of
their school year.
The data were collected and stored using electronic methods. The interviews were
recorded through the record feature available on Zoom. As a precaution against computer and
software errors, the interviews were recorded using a digital voice recorder. The lesson plans and
vignettes were sent via email and downloaded to a password-protected external hard drive.
Individual Interviews
In qualitative research, interviews are a common method used to gather data (Creswell &
Poth, 2018). Phenomenology may use singular in-depth interviews or a series of interviews
(Creswell & Poth, 2018; van Manen, 2016). This study employed a singular in-depth interview
with semi-structured interviews. Semi-structured interviews were chosen to ensure consistency
across all interviews and ensure the potential for data to all research questions. Interviews were
conducted using Zoom, an internet-based conference software.
Individual Interview Questions
1. Please tell me about yourself.
2. Tell me about your experience homeschooling. CRQ
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3. Who is the primary educator, and how did that individual decide to fulfill that role? SR3
4. Please describe your experience in choosing to homeschool your child/children? SQ1
5. If applicable, please describe your child/children’s education experience prior to
homeschooling. SQ2
6. Please describe the transition from the prior form of education to homeschooling. SQ2
7. What is your homeschooling philosophy, which may be noted as an approach or method?
(Examples: traditional, classical, Charlotte Mason, Montessori) SQ4
8. How did you choose this philosophy? SQ4
9. What type of curriculum do you use for each subject? SQ5
10. Please describe your experience in choosing the curricula. SQ5
11. Please describe how you modify or adjust the curriculum for your child/children. SQ5
12. Please tell me about any changes to the curriculum you have made since you began
homeschooling. SQ5
13. How do you teach your children various subjects? SQ5
14. Please describe your experience with incorporating community resources into your
instruction. SQ5
15. Please describe how you chose these teaching methods and resources for your
child/children. SQ5
16. Please tell me about any changes to the instructional methods you have made since you
began homeschooling. SQ5
17. Please tell me about your daily, weekly, or quarterly routine with your child/children.
SQ5
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18. Please describe how you developed the structure of your homeschooling day, week,
quarter, or year. SQ5
19. What opportunities are provided to promote independent interests and time management
throughout the day for your child/children? SQ5
20. Please tell me about any changes that you have made to the structure of your day or year
since beginning homeschooling. SQ5
21. Based on your experiences, what should a researcher understand about the process of
homeschooling children? CRQ
22. Please share with me anything else that you would like to add.
Questions one and two were designed to build rapport with the participant. Question one
gathered information about the participant and eased into the interview. Question two asked the
participant to talk about their homeschooling experience. Both questions elicited important
details related to the research questions.
Question three identified and explored who the primary home educator was. Research
indicated that mothers were the primary individual responsible for facilitating home education
(Kunzman & Gaither, 2013). However, fathers, other relatives, other individuals, and virtual
instruction were options available for selection on the NHES (Cui & Hanson, 2019).
Questions four through five examined the process of choosing to homeschool. The
decision to homeschool ranges among families (Cui & Hanson, 2019; Neuman, 2019; Neuman
& Guterman, 2020; Wang et al., 2019; Watson, 2018). Question four addressed the rationale for
choosing to homeschool. The timeline of choosing to homeschool varies. Some families
homeschool immediately; however, some families choose to homeschool based on
dissatisfaction with traditional school (Cui & Hanson, 2019; Wang et al., 2019; Whitlow-
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Spurlock, 2019). Question five inquired if participants had experience with traditional school
settings. Those who had experience transitioning from one school type to another referred to the
transition as deschooling (Verma, 2020; Whitlow-Spurlock, 2019). Question five evaluated the
process of changing from a traditional school setting to homeschooling.
Questions seven and eight studied the participants’ homeschooling philosophy. A home
educator’s philosophical beliefs will have a direct impact on their decision making for other
educational processes (Ampuja, 2020; Davis, 2011; Kunzman & Gaither, 2013; Pannone, 2014;
Whitlow-Spurlock, 2019). Question six inquired about the homeschool philosophy of the
participant. The question directly noted homeschool philosophy but had been worded to include
common vernacular used by home educators, and examples are listed for clarification. Home
educators may begin with one philosophy and change over time, or they may combine multiple
philosophies (Ampuja, 2020; Whitlow-Spurlock, 2019). Question seven explored how the
participants chose their philosophy.
Questions 9 through 12 examined the curricula used during the homeschool process.
Home educators are responsible for obtaining their educational materials (Hanna, 2012).
Question nine probed what curricula were used for each subject. Question 10 addressed the
process of choosing curricula. Whitlow-Spurlock (2019) noted that home educators of gifted and
twice-exceptional children adjusted the curricula to meet the needs and interests of their
children. Question 11 investigated if this phenomenon applied to other homeschool populations.
Overall changes to the curricula were addressed by question 12.
Instructional methods used by home educators were addressed by questions 13 through
16. Instructional methods include techniques and practices used by, or commissioned by, home
educators within the home and community (Ampuja, 2020; Carpenter & Gann, 2016; Gann &
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Carpenter, 2018; Pannone, 2014; Tilhou, 2020; Whitlow-Spurlock, 2019). Question 13 focused
on the instructional methods used within the home, whereas, question 14 focused on those used
within the community. Question 15 investigated the process home educators experience when
choosing instructional methods. Home educators may have begun teaching in the elementary
years and were teach high school students at the time of data collection, which could result in
changes based on the child’s age, grade, parents’ needs, and new insight (Carpenter & Gann,
2016). Question 16 explored changes throughout the course of homeschooling.
Questions 17 through 20 examined the homeschool structure implemented by parents.
The structure is the arrangement and order of activities and the learning environment, including
the delivery of educational content, selection of the appropriate schedules, allowance for
autonomy, and adherence to the curricula (Ampuja, 2020; Carpenter & Gann, 2016; Tilhou,
2020; Whitlow-Spurlock, 2019). Daily and weekly schedules can vary (Carpenter & Gann,
2016). Question 17 evaluated the routines of homeschool families with regard to different daily,
weekly, quarterly, or annual routines. Question 18 inquired as to the process of choosing the
routine. Home educators may offer more flexible routines, which allow for a more autonomous
environment (Carpenter & Gann, 2016; Jones, 2013), which was addressed by question 19.
Question 20 inspected the changes that have occurred over time.
The final questions, questions 21 and 22, assisted in transitioning out of the interview.
Question 21 elicited the participants' beliefs about what they believed a researcher should
understand about the process of homeschooling. This allowed the participants to share additional
processes that may not have been considered by the researcher or found within the literature but
were relevant to homeschooling. Question 22 requested the participants' final thoughts to
conclude the conversation.

79
Individual Interview Data Analysis Plan
Data analysis for all three data collection methods followed the guidelines outlined by
van Manen (2016) for hermeneutic phenomenology. In hermeneutic phenomenology, reflection
is conducted to "grasp the essential meaning of something” (van Manen, 2016, p. 76). The
exploration of the essence of something requires the researcher to reflect appropriately and to
view the phenomenon as someone who has that experience without integrating bias (van Manen,
2016). The essence of the phenomenon is not one-sided or the only explanation but is one of
many plausible multi-dimensional and multi-layered meanings (van Manen, 2016).
The phenomenological analysis began with the processes of epoché. The epoché required
that the researcher’s experiences, biases, and “taken-for-granted beliefs” (van Manen, 2014, p.
215) be suspended so that the lifeworld of the participants was the focus of the analysis. In
hermeneutic phenomenology, the epoché focuses on openness in that the intention of epoché is
to allow the researcher to become open to all possible meanings of the phenomenon (van Manen,
2014).
The phenomenological analysis examined the data for themes that occurred (van Manen,
2016). Van Manen (2016) described thematic analysis as the “process of recovering the theme or
themes that are embodied and dramatized in the evolving meanings and imagery of the work” (p.
78). In phenomenological research, the theme is determined by exploring the methodological and
philosophical characteristics (van Manen, 2014, 2016). According to van Manen (2016), the
process of understanding the theme “is not a rule-bound process but a free act of ‘seeing’
meaning” (p. 78). The researcher uses insight to discover the meaning of the lived experience
and the structures that make up that experience (van Manen, 2016).
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Theme isolation can occur in one of three ways: 1) the wholistic or sententious approach;
2) the selective or highlighting approach; or 3) the detailed or line-by-line approach (van Manen,
2016). For the purpose of this study, the selective or highlighting approach was chosen. In this
approach, the text was listened to or read several times and evaluated for the statements or
phrases that described the experience (van Manen, 2016).
The analysis was conducted using MAXQDA software. This software was chosen based
on my familiarity with the software since I used it in previous research (Whitlow-Spurlock,
2019). Additionally, this program offered features to conduct transcription within the program
rather than using multiple programs. The ability to upload audio and video recordings within the
program for coding was another beneficial feature of MAXQDA.
For the interviews, the recordings were uploaded into MAXQDA software and
transcribed. After the transcription was completed, the transcriptions were sent to the participants
for review to ensure the information provided represented the lived experiences. Participants
were able to provide feedback or clarification of what was stated. After the transcripts had been
verified, each was read for data relevant to the lived experiences. This data were highlighted and
analyzed for themes.
Participant Journals
Document analysis is another common data collection method in qualitative research
(Creswell & Poth, 2018). Participants were asked to write journal entries that examined their
lived experiences when choosing to homeschool, choosing curricula, choosing instructional
methods, and choosing the structure of their homeschool practice. An explanation letter and
journal forms with a list of guiding questions were emailed to the participants (see Appendix I).
Participants were asked to complete one journal for each child currently being homeschooled.
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Participant Journals Data Analysis Plan
Document analysis involved evaluating the journals as described above. The documents
were uploaded into MAXQDA for analysis. The analysis looked for themes related to
homeschool educational processes, the experience of being a home educator, and the experience
of developing a homeschool environment.
Vignette: Narrative Response
The final data collection method was a vignette (Gray et al., 2017). The vignette is a
“hypothetical short story or narrative is presented to participants, who then respond in writing to
a series of open-ended questions in which the participants will write a narrative about their life”
(Gray et al., 2017, p. 71). The participants were given a vignette, which could have been
hypothetical or based on real-life situations (Gray et al., 2017).
Vignettes do have some demerits. Since the situations are hypothetical, the responses do
not have a direct impact on the participants’ lives (Barrera et al., 2011). The hypothetical nature
of the vignettes may not encourage participants to respond in ways they normally would respond
(Barrera et al., 2011). Finally, the stories presented in the vignette may be perceived as artificial,
which could negatively affect the participants' responses (Barrera et al., 2011). Given these
disadvantages, participants were presented with vignettes in which they were asked a series of
questions and required to respond based on their homeschool philosophy, experience, or how
they perceived they would respond.
The vignette used for this study can be found in Appendix J. The vignette was taken from
van Manen's (2016) text, in which he explained a pantomimic exercise of the Greek philosopher
Diogenes. This vignette asked the participants three questions. First, it asked them to consider
what it means to be a home educator. The next question inquired about how their homeschool
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philosophy influences their ability to be a home educator. The final question examined the
selection of curriculum, instructional methods, and structure based on the home educator the
participant strives to be.
Vignette: Narrative Response Data Analysis Plan
The vignette analysis began by uploading the response documents into MAXQDA for
analysis. Like the document analysis, the vignette responses were scrutinized for information that
described the lived experiences of the home educator and how they described what it means to be
a home educator. Data were highlighted and evaluated for themes.
The interviews, participant journals, and vignettes were individually and cooperatively
examined for themes that were present. Theme development was enhanced by conceptual
analysis. Conceptual analysis is a philosophical technique for exploring the differences in
meaning by fractioning words or phrases into their most basic semantic components (van Manen,
2014). By deconstructing words or phrases, the understanding of the lifeworld could be disclosed
(van Manen, 2014). Next, these selections were integrated to develop descriptive-interpretive
paragraphs (van Manen, 2014). These led to the final stage of evaluation which was to synthesize
the data into an essential theme.
Data Synthesis
The final stage of analysis involved determining the essential theme. The process of
determining the difference between incidental themes and the essential theme was the most
laborious and controversial aspect of phenomenology (van Manen, 2016). The essential theme
describes what a phenomenon is and what it could not be without this element (van Manen,
2016). One method of arriving at the essential theme is to conduct free imaginative variation
(van Manen, 2016). During free imaginative variation, the researcher considers the phenomenon
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without the theme to determine if it still possesses the fundamental meaning (van Manen, 2016).
The development of the essential theme was enhanced by conceptual analysis.
Trustworthiness
Trustworthiness is the method by which qualitative research establishes the soundness,
validity, and reliability of the study (Creswell & Poth, 2018). The trustworthiness of this study
was developed through credibility, dependability and confirmability, and transferability (Guba &
Lincoln, 1982). Therefore, the trustworthiness of this study was founded upon the work of Guba
and Lincoln (1982).
Credibility
Credibility is analogous to the internal validity of quantitative research (Guba & Lincoln,
1982). The credibility of this study was established through triangulation, member checking, and
prolonged engagement. Triangulation was instituted using a minimum of three sources of data
collection (Creswell & Poth, 2018). The data collection methods used were (a) interviews, (b)
participant journals, and (c) vignettes.
Member checking is the process of having the participants review their stories, as retold
by the researcher, and the results of the study (Creswell & Poth, 2018). The source of the data
was in the recollections of participants; thus, it was not able to be verified through external
sources. However, the data were verified by asking participants to verify that “their realities have
been represented appropriately” (Guba & Lincoln, 1982, p. 246).
The final method in which credibility was established was through prolonged
engagement. Prolonged engagement with the data allows the researcher to reduce bias and avoid
distortions caused by the researcher’s presence which would allow the saliencies of the
phenomenon to reveal themselves (Guba & Lincoln, 1982; Schwandt et al., 2007).
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Transferability
Transferability is similar to the generalization of realistic research in which data is
gathered through a sample that is representative of the population to which the results could be
generalized (Guba & Lincoln, 1982). In qualitative research, transferability is established
through the use of thick, rich descriptions and selecting participants using theoretical or selective
sampling (Guba & Lincoln, 1982). This study explored the possibility of applying previous
research (Whitlow-Spurlock, 2019) to a broader population. Thick, rich descriptions were used
to enhance the transferability of this study. Thick, rich descriptions provided information about
the context of the study (Guba & Lincoln, 1982). These descriptions allowed the study to be
transferred to a new yet similar context (Guba & Lincoln, 1982).
Transferability was established by using a sample with varied participants. The variation
of participants allowed for representations of different religious, cultural, and philosophical
backgrounds. Additionally, participants were obtained through purposeful sampling to ensure
that multiple homeschooling philosophies are represented. Participants were sought from
international settings to increase the transferability of the study through the inclusion of diverse
populations and rich descriptions of their representative diversity (Beaudry & Miller, 2016).
Dependability
Dependability was established through the stability of the study (Guba & Lincoln, 1982).
The results of this phenomenological study provided only one possible explanation of the
phenomenon (van Manen, 2016). Therefore, the methods and procedures of this study were
provided in detail to allow the reader to understand the logic and rationale for each intentional
decision in the research process (Guba & Lincoln, 1982).
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An internal audit of the findings was conducted by an expert in homeschool research. The
expert reviewer had experience as a researcher within the homeschool population and served as
an editor of a peer-reviewed journal. The reviewer acknowledged that the strengths of the study
were: (a) addressed paucity in the extant homeschool research, (b) developed and expanded
previous research efforts, and (c) the descriptions generated ample insight for the thematic
development. The findings of the internal audit supported the dependability of the study’s
results. The reviewer acknowledged that the study lacked the international, religious, and cultural
diversity participation as intended in light of the strengths.
Confirmability
Confirmability is the equivalent of inter-subject agreement within quantitative research
(Guba & Lincoln, 1982). Confirmability moves the neutrality from the researcher to the data
(Guba, 1981). The neutrality of the study is dependent upon acknowledging biases, motivations,
and interests (Guba, 1981). Confirmability of this study was established through
acknowledgment of motivations, reflexivity, and internal audit.
As noted in the researcher’s potentiality of this chapter, I had several motivations for
conducting this study. The main motivation for this study was to explore if the findings of my
previous research could be expanded to the general homeschooling population. Furthermore, at
the time of this study, I was involved in the homeschooling community as a homeschooling
mother, advocate, and consultant. It should be noted that I also consulted with parents of children
who attended public and private schools when their children are experiencing difficulties with
dyslexia and required assistance in advocating for their children’s needs.
During this study, a researcher’s journal was maintained as part of the phenomenological
methodological process and to ensure that researcher bias was reduced and assumptions were
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bracketed (Guba & Lincoln, 1982; van Manen, 2016). The researcher’s journal allowed for
greater reflexivity throughout the research process. The researcher’s journal (see Appendix G)
was used to document perceived biases and use reflexivity to ensure they were bracketed from
the analysis.
Ethical Considerations
Qualitative research allowed for the gathering of data in a method that cannot be
quantified and, therefore, must be gathered through other means of inquiry (Creswell & Poth,
2018). Qualitative research required interaction between the researcher and the participants. The
researcher brought to the study some knowledge and understanding of the phenomenon being
studied. Therefore, the lines between these factors could have become blurred and could have
created potential ethical concerns for the study (Brantlinger et al., 2005; Trainor & Graue, 2014).
I maintained constant vigilance in my interactions with participants to ensure that ethical
boundaries were not violated.
The first ethical consideration of this study was to obtain approval from IRB prior to
conducting the study (Creswell & Poth, 2018). The IRB approval ensured that the study
conformed to the three ethical principles: respect for persons, concern for welfare, and justice
(Creswell & Poth, 2018). Next, informed consent ensured that the participants understood the
purpose of the study, the voluntary nature of the study, and that there was no undue risk involved
with this study (Creswell & Poth, 2018). A third ethical consideration was confidentiality
(Creswell & Poth, 2018). To establish confidentiality, participants were required to create a
pseudonym that was congruent with their cultural context. The pseudonyms were required to be
a recognizable name and not a username as used with websites.
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Respect was maintained throughout the study (Creswell & Poth, 2018). The intent was to
include international participants. Therefore, I had the potential to interact with individuals who
had different religious, philosophical, cultural ideologies, and backgrounds than I (Creswell &
Poth, 2018). Respect was established by listening to the participants’ experiences while I
bracketed my assumptions to allow the participants' stories to be fully explored (van Manen,
2016).
During data analysis and the reporting of the data, ethical behavior was maintained. All
results, whether positive or negative, were reported honestly and without bias (Creswell & Poth,
2018). The rich, thick descriptions of the participants were reported so that the participants could
not be easily identified (Creswell & Poth, 2018). Finally, the results of the study will be made
available through publication (Creswell & Poth, 2018). Participants and disseminators of the
study will receive a finalized copy of the study once the Institutional Repository of Liberty
University has published it. During publication, the study did not plagiarize another’s work and
will not be submitted for publication in multiple journals (Creswell & Poth, 2018).
The final ethical consideration was how the data were gathered and preserved. All
electronic data were stored on a password-protected computer and external hard drive. Physical
copies of data and the external hard drive were stored in a locked fireproof safe. Data will be
stored in a secure location for five years (Creswell & Poth, 2018).
Summary
Chapter Three detailed the intended methods that were used in this study. The study used
a qualitative methodology with a hermeneutic phenomenological design. Hermeneutic
phenomenology was selected based on the purpose of the study, which was to examine the
educational processes and expand the personalized education theory of gifted and twice-
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exceptional homeschooling developed by Whitlow-Spurlock (2019) through the lived
experiences of home educators. The proposed population for this study was home education
parents with a minimum of three years of experience who had access to the internet. The study
also sought to incorporate international participants. Therefore, the site was cyberspace. The
researcher was a human instrument of qualitative research who brought with her knowledge and
understanding of the homeschooling community, which enhanced the data analysis. However, all
biases, assumptions, and preconceived notions of home education were bracketed. Data were
collected using interviews, participant journals, and vignettes. The data were analyzed beginning
with the epoché. Then theme analysis was conducted using a selective approach. Finally, the data
were analyzed for the essential theme. This chapter ended with an explanation of the
trustworthiness and ethical considerations chosen for this study based on standards for qualitative
methodology and phenomenology.
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CHAPTER FOUR: FINDINGS
Overview
The purpose of this hermeneutic phenomenological study was to examine the educational
processes and expand the personalized education theory of gifted and twice-exceptional
homeschooling developed by Whitlow-Spurlock (2019) through the lived experiences of home
educators. A total of 10 individuals participated in this study. The results presented in this study
were derived from virtual interviews, participant journals, and vignettes. The themes that
emerged from the data include personalization, augmentation, and research. The transition to
homeschooling was classified into three types: no transition, natural transition, or exploratory
transition. Three groups of homeschool groups were identified: traditional homeschool
cooperative, homeschool learning community, and interest-based learning community.
Furthermore, within the structure of the homeschool environment, four types of daily structures
and three types of yearly schedules were classified. The chapter ends by directly addressing the
central research questions and five sub-questions.
Participants
The participants of this study were those who had at least three years of homeschool
experience and were homeschooling at the time of the study. There were 10 participants who met
the requirements and were willing to participate in this study. The study was open to
international participants; however, only one international participant, who was from South
Africa, met the criteria. The remaining nine participants were from the United States. There were
nine female participants and one male participant. Eight participants noted they were Christian,
or a known denomination of Christianity, one identified as non-denominational, and one stated
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not applicable. Participants were able to select age ranges in ten-year groupings. Four selected
40-49 years old, and six selected 30-39 years old. All participants were college graduates.
Table 2
Home Educators

Gender Race

Christina

Female

Caucasian/
White

N/A

Elizabeth

Female

Caucasian/
White

Baptist

Brian

Male

Caucasian/
White

Non40-49
denominational

South
Africa

Diploma in
Culinary Arts

3

Annie

Female

Caucasian/
White

Christian

40-49

USA

Bachelor

9

Nicole
Valley

Female

Caucasian/
White

Christian

30-39

USA

Bachelor of
Arts

5

7

Religion

Age
Highest
Range Country Education
Doctoral
Candidate
30-39 USA
Health
Psychology
Ph.D.
30-39 USA
Candidate

Years
Homeschooling

Home
Educator

4
3.5

Genevieve Female

Caucasian/
White

Christian

30-39

USA

Bachelor of
Science
Physics;
currently in
Master
program

Hannah

Female

Caucasian/
White

Christ
Follower

30-39

USA

Bachelor

5

Liza

Female

Caucasian/
White

Christian

40-49

USA

Bachelor

18

Piper

Female

Caucasian/
White

Christian

30-39

USA

Michelle

Female

Caucasian/
White

Church of
Christ

40-49

USA

Master of
Education
with a
reading
endorsement
Bachelor of
Science (dual
major)

5

7
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Christina
Christina is a health psychologist and a doctoral candidate in performance psychology.
She is the mother of two children and is currently homeschooling her oldest child, Aurora, who
is eight and a half years old. She has been homeschooling for three and a half years.
Christina and her husband initially delayed schooling and explored alternative education
options such as Montessori and charter schools. Eventually, they decided homeschooling was the
best option for their children. Christina adopted the unschooling philosophy. She stated that she
tried the traditional method of a school-at-home approach. They tried different curricula with
worksheets and traditional methods but to no avail. Christina recognized Aurora was very artistic
and creative and found ways to teach using these methods. She stated in her interview that “she
learns better from that, and traditional schooling doesn’t tend to offer that option,”.
With unschooling, the curriculum, instructional methods, and structure are child-led and
developed by the family. Unschooling follows the child’s interests, so a designated curriculum is
not used. The curricula options Christina used were Montessori-inspired because they follow a
play-based model.
When describing the instructional methods, Christina emphasized in her interview that
“we use everything.” She has used game-schooling, video learning, book reports, online learning
games, and classes within the community. Aurora has many interests, and many of these interests
require extra time to plan and explore. Christina developed a journal, “Aurora’s Great Ideas,” to
track topics that have piqued her daughter’s interest. They choose a topic from the journal and
plan a week out. Christina revealed in her interview, “This is kind of how I am still able to build
in curriculum in a sense.”
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Christina schools year-round. She stated that her children are always learning, which is
part of the unschooling philosophy. The structure of the day flows around the natural order of the
family. She described the daily routine in her interview, “It’s just like our days there’s no solid
structure. It’s just kind of a go with the flow.” Some activities are scheduled around the youngest
child’s naptimes.
Elizabeth
Elizabeth is the mother of three children, two of whom are homeschooled. She has a
master’s degree in education and was a teacher prior to homeschooling. She is currently in a
doctoral program. Elizabeth has been homeschooling for five years.
The decision to homeschool was influenced by seeing others’ experiences homeschooling
and concern about her children’s safety. She expressed that her most significant influence to
homeschool was her stepmom and neighbors. However, her initial reason for homeschooling was
her child’s safety due to many school shootings in the news.
Elizabeth did not enroll her children in preschool or daycare. She stopped working prior
to giving birth, but she missed the classroom, so she developed learning activities for her
daughter. During her interview, she described her philosophy as eccentric. She wanted to provide
opportunities for her children to experience learning in a fun and meaningful way.
The curricula used are a combination of premade curricula, self-made curricula,
educational videos, and supplemental supports. She does not want learning to become
monotonous. In her interview, Elizabeth explained, “I try to just create a combination of different
mediums and different learning styles to really create an engaging learning experience.” The
instructional methods she utilized included hands-on activities for social studies and science, and
she was exploring ways to make language arts and math more hands-on. Elizabeth also used
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discussion with her children. She described that she was always looking for new ways to educate
her children and applying new methods to instructing her children.
The school year was structured from after Labor Day to the end of May while schooling
five days a week. Saturdays and Sundays were considered part of their education. Elizabeth was
contemplating a year-round school schedule, but, as a doctoral student, she did not feel that she
would have the energy to do that. During the day, she had a moderate structure approach to the
day by allowing for more breaks and physical activity.
Brian
Brian is a homeschooling father from South Africa. Brian is a househusband, trained
chef, and owns his own cycling business; his wife is a clinical psychologist. Brian has two
children. One child from a previous marriage was traditionally educated in South Africa. Brian
and his wife have one son, Daniel, who is currently home educated. Daniel attended a traditional
school, but it was not a good fit. Brian and his wife started a cottage school that focused on
child-led learning. After two years, Brian and his wife resigned from the cottage school to take a
sabbatical and began homeschooling. They have been homeschooling for three years.
The decision to homeschool was affected by Brian and his wife’s disillusionment with
the education system in South Africa, their experiences in school, their oldest child’s
experiences, and what his wife saw in the corporate area as a clinical psychologist. “We have a
21-year-old son who has been through the traditional educational system. We were disillusioned
with the experience,” Brian recounted in his participant journal. Brian’s experience in school
affected his decision to withdraw his son from traditional schooling. Brian and his wife followed
the Reggio Emilia philosophy. Reggio Emilia is a child-led learning philosophy that affects

94
curricula, instructional methods, and structure. While they did not use a set curriculum, they used
a list of subjects and then found the best options for Daniel.
The instructional methods included online learning programs, tutors, video-based
learning, direct instruction, and hands-on learning. Daniel had the autonomy to express when a
program was not a good fit for him. During his interview, Brain expressed about his son, “He
would try something for a while and just ‘no, it doesn’t work for me.’ … So, we empower him a
lot. That he is in control of his own education.”
Due to the laws in South Africa, Brain and his wife homeschool year-round following the
South African school calendar year, which is from January to December. They had a four-day
school week. Brian set what should be completed each day, but Daniel could set his schedule.
Brian shared in his interview, “So generally, he has to do math, English, art, reading, writing,
science, history, and exercise. Generally, those are what he has to do every day, but he can
choose when he does it and how long he does it for.” Brian described his structure as
standardized to meet educational goals but flexible in timing to allow Daniel to lead his
education.
Annie
Annie and her husband, Donnie, are the parents of two adopted African American
children. One child, Destiny, is homeschooled while the other attends a local Christian school.
Donnie is an occupational therapist. Annie has been homeschooling for nine years. Annie was
homeschooled by her mother, a classically trained teacher, but she was not planning to
homeschool her children. However, after extensive testing, her daughter was diagnosed with a
communication disorder-unspecified, sensory processing disorder, and ADHD. Annie decided to
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homeschool after the neuropsychologist who conducted the testing recommended that her
daughter have one-on-one instruction.
Annie described her philosophy as traditional but influenced by the principles of OrtonGillingham education. She used different methods and approaches to reach her daughter where
she was. Annie used many different curricula that included textbooks and sensory-based
curricula. At the time of the interview, she was using apps on an iPad. App-based learning
allowed Destiny to manage her time throughout the day by using time blocks.
They homeschooled year-round to provide Destiny with consistency and prevent
regression. Annie took breaks, but the breaks were short and around the holidays. The weekly
routine flowed around the homeschool cooperative, reading tutoring, and math tutoring.
Additionally, Annie, who was diagnosed with ADHD at 18, did not plan a lot during the school
day except for appointments. Annie explained, “Because with my own ADD, it’s too hard for me
to keep the consistency that she needs if I have too many other things going on. So, I have to do
it as much for me as for her.”
Nicole Valley
Nicole is a mother of six children, three attend a local public high school, and three are
homeschooled. Nicole is married to a soldier in the United States Army. She has homeschooled,
placed her children in public school, and began homeschooling again. When Nicole first began
homeschooling, she had three children. She placed her children in public school when her family
lived overseas and became overwhelmed. Years later, she had six children, five of whom were in
a small public school. Then in the middle of the pandemic, she moved her children to a new duty
station while her husband was overseas. Her children would be in five different schools at their
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current duty station. She homeschools her younger children while her older children attend local
public schools. She has homeschooled collectively for five years.
Nicole’s decision to homeschool was affected by the military lifestyle, difficulties with
new school districts, and self-efficacy. As an Army family, they experience frequent moves
across the world, which can cause them to move from smaller school districts to larger ones or
vice versa mid-year. During the last move, her oldest son struggled to graduate due to credits
transferring and a lack of support from the school and the military installation’s school liaison
officer. Nicole remarked in her interview, “That’s why I think if you can homeschool your
military children, it’s probably best because it’s the only way they’re going to get any sort of
continued education.”
Nicole used a traditional homeschool philosophy. She used a computer-based program,
direct instruction, and hands-on projects. Due to having children in two educational settings,
Nicole tried to adhere to the yearly public-school schedule. However, the daily routine had more
flexibility. The children had specific subjects to complete each day but chose when to do each
subject. The exceptions were the subjects that she taught to them as a small group. Once they
completed their assignments, they had the freedom to direct their day.
Genevieve
Genevieve is a mother of three children, two of whom are twins. During the interview,
she stated that she has “homeschooled from the beginning.” She has a Bachelor of Science in
Physics and is currently working on a Master of Arts in Classical Studies. She began exploring
homeschooling when her oldest child was two years old to supplement at home what they would
be learning in school. Genevieve was a U.S. naval officer and became a stay-at-home mother
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after the birth of her twins. After reading about homeschooling and praying about her children’s
education, she felt called to homeschool. She has been homeschooling for seven years.
During the first two and a half years of her twins’ lives, the family moved five times with
the military. At one location, Genevieve was introduced to Classical Conversation, which is a
homeschool learning community. She subscribed to the classical philosophy of education with
Charlotte Mason as well. Genevieve shared in her interview that the classical philosophy was
chosen because it “fully encompasses who we are as humans, as people, and who God is.”
Classical Conversations provided the spine of their curricula, but she added in her own
reading and math curricula. She used math and reading curricula written in the 1800s. After the
diagnosis of dyslexia for her son, she added an Orton-Gillingham-based spelling program to her
curricula. Genevieve integrated direct instruction with different instructional methods, including
hands-on learning, discussions, memorization, and recitation. Her oldest daughter and a friend
took an online Latin class together.
Genevieve had implemented year-round schooling because the weather was better at her
location in the cooler months, because the summers were “excruciatingly hot.” She used the
summer months to get more schoolwork done. However, they took frequent breaks throughout
the year. When her husband had a day off, they took a day off from school as well. Their daily
routine was more structured. As she worked with one child or two children, the others did
independent work or practiced the piano. Small group instruction was used for some subjects as
well.
Hannah
Hannah has three children who have special needs. Two have been diagnosed with
apraxia, and one has a formal diagnosis of dyslexia and dysgraphia, though she suspected all
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three have these conditions. Furthermore, she described herself as an ADHD parent with ADHD
children. Hannah homeschools her two school-age children.
Hannah decided to homeschool when her children were little and based the decision on
her experiences in high school and university. Hannah was introduced to a classical
homeschooling community through friends when her oldest was an infant, which further
influenced her decision to homeschool.
In her interview, Hannah described her homeschool philosophy as “classical with a
Charlotte Mason twist.” She chose this philosophy because it aligned with the way she parents.
Hannah described it as not being segmented, but rather everything is interconnected. She used a
classical curriculum set and an Orton-Gillingham-based reading and spelling program. Math,
reading, and handwriting instruction used one-on-one instruction, and group instruction
comprised the remaining subjects
Each day, Hannah set aside time to go to the gym for an hour first thing in the morning.
She began homeschooling each day by 10:00 AM. Hannah developed a weekly routine where
they homeschooled at home for three days: Monday, Wednesday, and Friday. On Tuesdays, she
scheduled library and choir practice for these days. Thursdays were spent at a friend’s house for
Bible study and social interaction. Hannah explained that the annual structure followed yearround schooling because it “allows me more flexibility in the weird times.”
Liza
Liza and her husband have five children ages 10 to 18. All of their children have been
homeschooled “from the beginning,” as Liza described their time homeschooling during the
interview. They live on a farm in the midwestern United States. Liza decided to homeschool
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before getting engaged due to results she saw among homeschooling families she observed
during her collegiate years.
Liza shared that her homeschool philosophy was eclectic with a mixture of classical,
Charlotte Mason, unit study, and child-led project-based learning. Her curriculum included dualenrollment courses, online or computer-based courses, video-based courses, workbooks, and
textbooks. Additionally, she included resources for the specific project-based learning occurring
and short-term or interest-based learning subjects. She has developed unit studies related to
vacation destinations and field trips.
When describing her instructional methods in the interview, Liza shared, “I am not a
teacher. I’ll just be honest that that is not my gift. I don’t enjoy standing up and actually teaching
things. I enjoy learning alongside my kids.” She read aloud with them for history and science.
She described herself as a manager and someone to guide them. Liza helped them choose what
they would study each year and lay out their course for the year. Daily, she helped with
questions, worked through issues that arose, and supported them as needed.
Liza managed her children’s daily tasks with a planner for each child to meet their daily
needs. However, once a child enters high school, the schedule is adjusted due to dual enrollment
courses that require more significant chunks of time each day. Fridays were a flex-day in which
the family attended a homeschool co-op, and the children had opportunities for other activities.
Liza described her annual schedule as not year-round but not adhering to a traditional school
calendar year. The children worked on math or grammar during the summer as enrichment.
Piper
Piper has five children, ages ranging from 10 to 2 years old. Prior to homeschooling, she
taught first grade for six years. Piper has a bachelor’s degree in elementary education, a master’s
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degree in reading, and is trained in the Susan Barton Reading and Spelling System. She works in
the education field as a reading tutor and contractor with a private school providing assessments
for struggling readers.
She homeschools three of her children. The oldest child, Liam, was diagnosed with high
functioning autism during his early years, and two of her children have dyslexia. Liam’s
experiences at a typical preschool were unfavorable, which concerned both parents when it came
time to enroll him in kindergarten. The family explored private school and homeschooling as
alternative options. Homeschooling was the optimum choice based on financial reasons and oneon-one instruction.
The philosophy Piper subscribed to was traditional, but she was researching the Charlotte
Mason method of instruction. She attributed choosing a traditional philosophy to her experiences
as a teacher and tutor. The curricula used are the same for all children but with different grade
levels. She did not use a complete packed curriculum set per grade but purchased from different
publishers for the various subjects. The instructional methods included one-on-one teaching and
group instruction, depending on the subject.
The daily routine involved the children doing independent work while Piper taught math
one-on-one with a sibling. Spelling and reading instruction followed math instruction, and group
instruction occurred after lunch. She developed the daily routine through trial and error. Piper
shared that the structure for the year was a combination of year-round schooling and a traditional
calendar. They did one subject a day during the summer except when they had a busy schedule.
She explained, “I did find that when we took the whole summer off, starting school in the fall
was like a complete nightmare.”
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Michelle Scott
Michelle Scott has been homeschooling her two children, Marie and Jack, for seven
years. Her husband is a public-school teacher. Michelle studied education in college until she had
a bad placement, which compelled her to change her major. Although she double majored in
psychology and business administration, she emphasized in her interview, “teaching has always
been my passion.” Her children attended public school for two and three years, respectively.
Michelle withdrew her children from public school when she realized their needs were not met,
and they had experienced bullying and difficulties with peers.
The final push for Michelle to withdraw her children from school was when she learned
about small groups having one hour of unsupervised computer time during Marie’s third-grade
year. When she started exploring the sites that her daughter spoke about, it was hidden
pornography that could get through the school’s internet filters because it was disguised as
popular children’s cartoons.
Michelle stated that the transition from public school to homeschooling was smooth and
occurred over the summer. Unit studies encompassed her philosophy, curricula, and teaching
methods until her children reached high school. She focuses on what her children need during the
high school years while balancing a traditional approach to ensure they have an equivalent
education to those in public school.
Michelle’s instructional methods included read-aloud with discussion, video-based
learning, cooperatives, virtual classes, online tutoring, private instructors, and local classes. They
read aloud and had discussions about history and logic. Math instruction included virtual classes
and one-on-one instruction with their dad. Marie and Jack had private instructors for music one
day a week and took Taekwondo lessons locally three times a week.
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Michelle followed the local public-school schedule where her husband was a teacher.
When her husband had in-service days, Michelle, Marie, and Jack used those as flexible days to
visit friends or do service projects. Typically, they followed the five-day-a-week schedule. The
day began with them working together until lunch, then separating to complete independent
work. They worked until they completed the daily assignments.
Results
Three themes emerged from the data that interconnect all of the aspects of
homeschooling, including the processes and decisions regarding homeschooling. The three
themes were personalization, augmentation, and research. Personalization encompasses how
participants create a homeschool environment that meets the needs of the children, parents, and
family. Augmentation describes how homeschooling families extend education beyond
academics to integrating into what fits naturally within the family, and it becomes an extension
of life. The final theme was research. Participants did not make decisions about homeschooling
without doing research. They utilized anecdotal research and professional research to make
informed decisions for the education of their children.
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Table 3
Theme Development
Codes
Major Theme: Personalized
What child liked, most beneficial, learning styles, how child
learns, child’s interest, child-led learning, willing to change to
provide for a child, one-on-one, engaging, differentiation among
siblings

Subthemes
Child’s Needs

Enjoyable, ease of use, engagement, balancing child-parent
preferences, accountability, considering concerns of the other
parent

Parent’s Needs

Younger siblings, appointments, working parent schedule,
relationships, co-parent educating

Family’s Needs

Major Theme: Augmentation
What works, not confined, what flows, nurturing environment,
works different for each family, fluid, how the child learns,

Intuitive

Not constrained by the system, life is education, extension of
parenting, linked to life, experiences of life, everything you do,
not replicating school at home, incorporating academics into
whole life, examining world around you, natural progress,
exploratory learning, no time limit

Extension of Life

Preparing for life, all-encompassing, succeed at life, more than
curriculum, more than books, building relationships, developing
as a person,

Beyond Academics

Major Theme: Research
Talking to friends, speaking with acquaintances, reading books,
listening to other homeschool moms, personal experience,
reading reviews, watching videos, recommendations from others
Attending conventions, going to homeschool conferences, going
to seminars, attending practicums, speaking with subject matter
experts, professional experience, education/teaching experience,
recommendations from professionals

Anecdotal

Professional
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Personalization
The overarching theme that emerged from interviews, journals, and vignettes was
personalization. This term is a derivative of a term from my previous research study. To reduce
bias and ensure that I developed the most accurate term to describe participants’ lived
experiences, I used an online etymological dictionary to explore the meanings of three terms
used interchangeably in the vernacular but have different applications: personalize, customize,
and individualize. Customize was selected because previous researchers have used it to describe
homeschooling. Individualize was chosen because it is commonly used in modern education
practices to describe special changes to the education plan for selected individuals, as in the case
of an Individualized Education Plan. Finally, personalized was chosen because it was used in my
previous research; however, in my previous research, I chose the term personalized with support
from modern dictionaries.
Customize was defined as “to make [something] to a customer’s specifications” (Online
Etymology Dictionary, n.d.). It was first used in American English in 1934 (Online Etymology
Dictionary, n.d.). Since neither the participants nor their children were not customers, this
definition was ruled out.
Individualize had two definitions being first used in the 1600s. In the 1630s,
individualized was defined as “to make individual, stamp with individual character” (Online
Etymology Dictionary, n.d.). In the 1650s, it was defined as “to point out individually, to note
separately as individuals” (Online Etymology Dictionary, n.d.). While this definition fit what
was occurring, it did not provide a precise definition as needed for what was occurring within the
homeschool environment. Therefore, I looked at the root word: individual. Individual was first
used as an adjective in the 1400s. It meant “one and indivisible, inseparable” (Online Etymology
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Dictionary, n.d.). In the 1600s, it was used as a noun to describe a “single object or thing” but
was not used as a noun for a person until 1742 (Online Etymology Dictionary, n.d.).
Personalize was first documented in 1747 (Online Etymology Dictionary, n.d.).
Personalized was defined as “to make personal, make [something] more obviously related to a
particular individual.” Personalize seemed to be the most precise definition; however, I could see
the overlap with individualize. Therefore, I looked to the meaning of the root word: personal. In
the 1300s, it was defined as “private, pertaining to the self or to a self-conscious individual;
performed by the individual himself” (Online Etymology Dictionary, n.d.). The word derives
from a Late Latin term, personalis, meaning “pertaining to a person” (Online Etymology
Dictionary, n.d.). Based on the definitions from the online etymological dictionary and the
definitions of the root words, personalize and its derivatives were chosen as they provide the
most accurate representation of what is occurring within the homeschool environment.
No participants had identical replication of homeschooling despite any broad similarities;
as noted by Nicole in her interview, “every single home is structured differently.”
Homeschooling offers parents many options to educate their children. During her interview,
Elizabeth stated, “There are so many ways to educate and to homeschool. They are all valid
methods.” Personalization envelops three sub-themes: child’s needs, parent’s needs, and family’s
needs. Homeschooling families developed a personalized education that encompassed these three
needs to create a unique learning environment for each family and child.
Child’s Needs
The first sub-theme is the child’s needs. The child’s needs sub-theme permeated all
aspects of homeschooling, including their decision to homeschool, choice of homeschool
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philosophy, and development of the learning environment. The child’s needs were also reasons
for modifications, adjustments, and changes to the homeschool educational environment.
Some participants noted how they chose to homeschool after their child’s needs were not
met within the traditional education system. Michelle emphasized in her interview that one
reason they decided to homeschool was due to unmet needs. She stated, “Part of the reason we
pulled them out was to meet their needs.” Other participants noted that meeting their children’s
needs was the reason to homeschool. Piper’s oldest child was diagnosed with high-functioning
autism. He attended a private preschool, but he had many difficulties during his time there. She
moved him to a preschool for special needs children. Ultimately, she chose to homeschool
because she felt she was capable of teaching him at home. Piper stated in her interview, “I
thought I could teach him better at home than he could learn in a classroom.”
For some participants, the philosophy encompasses the child’s needs. Michelle noted
when choosing a philosophy, “I just try to meet the kids at their personal needs.” Annie shared
that the Orton-Gillingham principles inspired her philosophy. Her daughter needed a systematic
and multi-sensory education.
Christina and Brian both listed their philosophies as styles that are child-led. During her
vignette, Christina stated, “Our homeschool philosophy is built around the unschooling
methodology. For us, this is essentially learning through the child’s interests and needs.” Brian
explained in his interview, “Our philosophy is Reggio Emilia based, which is child-led learning.”
Both unschooling and Reggio Emilia do not use a specific curriculum, instructional method, or
structure. These philosophies develop all educational goals around the child’s needs and
interests.
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Homeschooling allowed parents to develop a learning environment that met their
children’s needs in all educational processes, including the curricula, instructional methods, and
structure. Participants differentiated the homeschooling experience for each child within the
family and knew that children learn differently. As Michelle described during the interview, the
educational processes are constantly changing:
It is always a work in progress. It is always changing. What works for one kid does not
always work for another, and what works for the same kid may not always be the same.
It’s not the same as traditional school at home.
During her interview, Piper reiterated this sentiment, “It’s fluid. You can really gear it towards
your student, how they learn best, what curriculum is best for them.”
Parents’ Needs
The second sub-theme was parents’ needs. While all participants notated how they
followed their child’s needs in some form, parents also expressed how their preferences and
desires were integrated into the homeschooling experience. Parental needs included how the
parents instructed their child or children, developed a balance between what the parents want for
their children and what the children want and need, which included the non-primary homeeducating parent’s concerns, recommendations, and desires for their children.
Parents’ needs were found throughout all homeschooling decisions, including deciding to
homeschool, choosing the primary educator, selecting a philosophy, and developing a
homeschooling learning environment. Parents’ needs for choosing to homeschool included an
immediate desire to homeschool, a desire to homeschool but chose traditional at first, and those
who did not want to homeschool. Liza decided to homeschool before she had children or was
engaged. She wrote in her participant journal:
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I joined a church in college where 95% of families homeschooled. I had never heard of it
before. I was so impressed by the families closeness and how obedient and happy to learn
the kids were. I knew I wanted my family to be like that, so I decided that I would
homeschool my kids someday. It was exciting to think about, and before my husband-tobe and I were even engaged, I told him I would homeschool my kids someday. I never
wavered from that decision.
Michelle also wanted to homeschool her children from the beginning but took her husband’s
wishes for their children into consideration. She explained in her participant journal, “I wanted to
homeschool from day one, but my husband is a public-school teacher, so he was very worried
about how it would look to homeschool our kids.” Therefore, Michelle and her husband tried
public school for a while, but they withdrew their children after their needs were not met,
bullying issues, and problems with pornography bypassing school filters.
Contrary to Michelle and Liza, Elizabeth and Annie had no desire to homeschool at first.
Elizabeth emphasized in her participant journal, “I was initially anti-homeschooling.” Annie,
who was homeschooled as a child, stressed during her interview, “I really, really didn’t want to.”
Despite their initial lack of desire to homeschool, they now enjoy the experience.
The sub-theme of parents’ needs was found in choosing which parent would be the
primary home educator. Several participants noted that it was their desire to homeschool. Liza
affirmed in her interview, “I think I just wanted to.” Piper’s experience as a teacher was
influential in this decision. In her interview, she shared, “I think because I was a teacher and I
was already a stay-at-home mom.” Brian was self-employed and his wife was a clinical
psychologist, he declared, “I was able to pause my business and look after the family, and I’m
the primary educator.”
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Parents’ needs affected the development of a homeschool philosophy for some parents.
Hannah chose a philosophy based on what she liked. During the interview, she emphasized, “I
like that things aren’t segmented and like that it all touches, and is messy, and is involved in life
too.” Genevieve shared in her interview how her philosophy informs her choices in
homeschooling:
My homeschool philosophy affects every decision I make as a home educator and who I
strive to be. In order to decide the ‘what, how, when, and where’ of homeschooling, I
must first understand my ‘why.’ This informs my goals, my decisions, my curriculum
choices, and my schedule.
Michelle and her husband developed a balance between her preferences during the younger ages
of homeschooling and his preferences during the high school years. As she explained in her
interview:
My preference is unit studies up until high school. High school, I don’t think this is really
an approach, but I just try to meet the kids at their personal needs, what they need at the
time. And, once we hit high school, it’s a little more rigid because my husband very
much is tied into the public-school community and wants to make sure that they are not
missing out on anything academic that those kids would get.
During her interview, Liza further noted how parents’ needs and family’s needs are integrated
when discussing how her husband influenced the project-based learning aspect of her
philosophy. She expressed, “As far as the projects stuff that we do, I think a large part of that is
just based around my husband. He’s a very hands-on learner, and he loves doing all kinds of
projects.”
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The parent’s needs also shaped the homeschool educational environment. Homeeducating parents expressed that they want their children to learn, excel, and become successful
adults. Elizabeth chose a traditional curriculum based on her experience as a teacher, and she
integrated her child’s needs into the learning environment. The ideal vision she had for
homeschooling her children directly influenced these choices. In her vignette, Elizabeth
documented:
When I think about the home education, I wish to give my children, I automatically
search for avenues (experiences, books, curriculum, schedule) that closely match the
ideal version I see in my head. That ideal version of a home educator causes me to
constantly push to improve myself via new teaching methods, teaching philosophies, and
personal improvement.
While the child’s needs were noted as permeating all aspects of homeschooling, the
parent’s needs were also influential in which the parents worked to develop a balance between
the child’s needs and their needs or wants for their children. In her vignette, Nicole highlighted
this concept, “I like to make sure I find a proper balance. I want to make sure they are learning
what they want as well as what I think they should be learning as well.”
Family’s Needs
The final sub-theme in the personalization theme is the family’s needs. Participants noted
how homeschooling was primarily influenced by the child’s needs and the parent’s needs;
however, the family’s needs impacted the homeschool experience. Piper noted during her
interview that choosing to homeschool fit into her family’s lifestyle, she expressed, “I just felt
like it was the best thing for them. It fits in with our lifestyle.” Michelle stated that even though
they homeschool, they evaluate each year. Furthermore, she clarified during the interview the
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balance between the child’s needs, the parent’s needs, and the family’s needs. She stated, “You
need to continue to evaluate what’s best for your kid and for your family and for your situation.”
The family’s needs were considered when planning the homeschool environment.
Family’s needs influenced the structure of the day, week, and year. Some participants followed a
traditional school year to align with the schedule of the working parent or siblings in traditional
school. Participants noted that their days and weeks revolved around appointments or activities
outside the home. In her interview, Nicole noted, “We always do morning work so that we can
have the afternoon to play or have appointments.” Even though Genevieve used the same
homeschool learning cooperative for all of her children, she could choose specific curricula for
her family’s needs. She recorded in her participant journal, “I still have freedom within that week
to choose a language arts and math curriculum and whatever else works for our family.” The
family’s needs also impacted teaching methods. Liza emphasized during her interview, “I had to
find what worked best for our family.” Piper reiterated this point in her interview when
discussing teaching methods and resources but noted how parents’ needs are also emphasized.
She stated, “I choose the teaching methods and resources based on how practical they are for me
to attend with my family, with my two-year-old and three-year-old, and how educational I think
they’ll be, or how beneficial to our family.”
Augmentation
The second theme that emerged from interviews, journals, and vignettes was
augmentation. The homeschool experience enhanced the learning environment to go beyond
direct, teacher-led education to an education that was natural and an extension of life. The subthemes of augmentation were instinctive, extension of life, and beyond academics. Michelle best
described this premise in her vignette:
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I don’t want to just ‘do school’ at home. I want it to be part of my very essence. I want
my kids to be lifelong learners and to always seek and be curious. I want them to learn
from everything we do and everyone we meet and serve with. I seek curriculum,
methods, and structure that allow my children to reach and stretch to meet their potential.
Instinctive
The first sub-theme was instinctive. Participants noted that they followed their child’s
natural tendencies, flowed well with daily life, and what worked for their children. Elizabeth
noted in her vignette, “A home educator is a person who believes that his or her children’s
education is best delivered at home in a nurturing, caring, and creative environment.”
Participants developed the educational environment around what was instinctive to their
children. Piper affirmed in her vignette, “I strive to use what works for my individual students. I
strive to help them improve their weaknesses and use their strengths.” During her interview,
Nicole expressed that she structured her day in a natural way. She stated, “I try to be very gowith-the-flow and with them and their day, but at the same time, let them know that school is
every day.” Brian’s philosophy of unschooling allowed for a relaxed learning experience. He
wrote in his vignette, “We are not bound by traditional curriculum, instructional methods, and
structure. Therefore, we are flexible and able to follow the flow and engage in different
situations recognizing the value of lessons learnt by everyday actions and situations.”
Extension of Life
The second sub-theme of augmentation was extension of life. Participants noted that
homeschooling was not a separate activity that took place within set parameters but that it was
interwoven throughout their lives. Participants noted that homeschooling was a lived experience.
In her vignette, Genevieve emphasized that “to be a home educator means that you recognize
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there is no difference between teaching and living.” Hannah affirmed this same concept in her
vignette, “Life is education. Everything we do is educating.” Christina also shared in her
vignette, “The basis for our family to homeschool was to open up opportunities for learning as it
naturally progresses.” Homeschooling ameliorates life. In her vignette, Michelle advised:
I would say that it is that you have to make educating your children in your home part of
everything you do. Use everyday instances in the home to teach. Teaching isn’t only from
books and worksheets-it is also from living, doing, serving people, letting your light
shine, and investigating anything you and your children are curious about.
Annie referred to homeschooling as “all-encompassing” in her vignette. During his
interview, Brian conveyed this concept, “You’re not constrained by the system. So, there’s just
so much advantage to homeschooling because you can make your own choices, and you can
manipulate whatever you do to suit yourself, your child, your environment accordingly.”
Homeschooling allowed the world and life to become educational opportunities. Nicole
explained this concept in her vignette response:
Education is more than just covering a specific curriculum; it is about examining the
world around you and using the world as a platform for which to learn. Something may
be right in front of you, but without examining it and questioning it, you’ll never know all
there is to know about something. Education is more than a book or paper.
Beyond Academics
Beyond academics was the final sub-theme of augmentation. Beyond academics
described how participants used homeschooling as more than just academic pursuits. This subtheme focused on how home-educating parents prepare them for adulthood and focus on
relationships.
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Participants wanted their children to be prepared for life. Liza stated in her vignette, “I
want my children to be prepared for anything in life.” During her interview, Elizabeth noted
future educational goals for her children. She expressed, “I wanted to make sure that they had a
very rigorous education so that whatever path they chose, they would be well prepared for it.”
Annie, whose daughter has special needs, wrote in her vignette:
I want my daughter to succeed in life as an adult. I feel like this is so much more than
curriculum, and instructional methods, as my greatest desire is for her to enjoy learning
or at least get to a point of self-drive to learn more about a topic that she is interested in.
Homeschooling goes beyond academics and preparing students for life. There was a
strong emphasis on developing and growing relationships. In her vignette, Annie stressed, “I feel
that a home educator is much more all-encompassing than a traditional educator because we are
balancing our relationship with our child and their educational needs.” Michelle affirmed in her
interview, “You’re not just doing regular school at home. Even if you have more of that
philosophy, there’s so much more to it than just reading your textbook and taking tests. It is very
relational.” Genevieve also stated that teaching was relational. During her interview, Liza fully
encompassed the idea of going beyond academics in her statement:
I didn’t want school to just be me pouring academic knowledge into them that I may or
may not have. Because once they get to a certain age, I don’t have all the information for
them. I really wanted it to be more about relationship. We learn together, and we grow in
our relationship. Then eventually, they have that excitement to learn themselves. So, my
goal really, I don’t know if I started out this way, but certainly, after the first few years,
my goal was really to create kids who love to learn, and we’re excited about it and selfmotivated.
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Research
Research was the final theme that emerged from interviews, journals, and vignettes.
Participants noted they researched every aspect of homeschooling, including the decision to
homeschool, philosophies, curricula, instructional methods, and structure. Participants
investigated, examined, and explored options that would provide the ideal homeschooling
experience for their children. Piper explained in her participant journal, “I am sure to research it
as much as possible to find the best option for my children and then purchase what seems to fit.”
Two forms of research emerged anecdotal and professional.
Anecdotal Research
The first sub-theme was anecdotal research. This sub-theme encompassed participants
researching aspects of homeschooling from sources that were personal or from the general
public. These include conversational research such as talking to friends and acquaintances and
getting recommendations from others. During her interview, Michelle explained that her research
included asking friends. She stated, “I do a lot of research, ask a lot of questions. I have several
local friends, whose kids are just above mine in school, maybe 11th or 12th grade or have just
graduated, picked their brains a lot.”
Participants also noted researching others’ experiences by reading online resources,
personal reviews, and books and using personal experiences as a guide. Genevieve began
researching homeschooling when her daughter was four years old, but as a means to supplement
her education at home. She wrote in her participant journal, “When my oldest was two, I started
reading books about homeschooling, not thinking I would homeschool, just thinking I could
supplement at home, and then that kind of led us into homeschooling.” Brian researched online,
read reviews, and used personal experience. He noted, “I would say online research. So, one
would experience it for ourselves. We’d try it out. We would look at different other people’s
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opinions of it, reviews.” Changing curriculum for a child’s needs required Piper to read reviews.
She explained in her interview, “So, I chose a different curriculum that after reading a lot of
reviews, people said was really good for kids with dyslexia.”
Participants did not rely on one method of anecdotal research. Piper and Genevieve noted
using multiple research options. Piper wrote in her participant journal, “During this process, I
researched curriculum options I find online, in magazines sent to me, or recommended from
friends.” Choosing a program was not taken lightly. Genevieve explained in her participant
journal, “I picked this program after significant research (from online resources and many
homeschooling friends).”
Professional Research
Professional research was the second sub-theme. Participants researched aspects of
homeschooling from sources from a professional or a professional setting. Like anecdotal,
professional research included conversational research. However, participants spoke with subject
matter experts and obtained recommendations from professionals. Annie and Hannah listened to
the recommendations of neuropsychologists. Annie’s decision to homeschool came at the
recommendation of a neuropsychologist. She revealed in her interview, “When we had the
follow-up appointment with the neuropsychologist, she said; this is a secular woman, ‘She just
needs one-on-one education for the next 12 years.’” For Hannah, speaking with a
neuropsychologist guided her in selecting a better reading curriculum for her child with dyslexia,
as she shared during her interview:
My first choices were like just what’s the cheapest, what’s the easiest, what doesn’t scare
me. That’s like why I went with Ordinary Parents Guide originally because someone
handed it to me. It was free. I looked at it, and it looked easy, and it promised all these
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things. And then, after I learned the hard way that that’s not the best way, I did do a lot of
research and talked with the neuropsychologists a lot about what she recommended. I
tried to find tutors for dyslexia, and that’s non-existent apparently here.
Some participants noted they utilized their professional experience, teacher training, or
other educational experience to guide how they homeschooled. Piper was a former teacher with a
master’s in reading and a trained dyslexia tutor. She explained in her participant journal, “For
reading and spelling, I use a multi-sensory approach because research says that this is best
practice, especially for students with dyslexia.”
Brian’s wife is a clinical psychologist working in the corporate arena of South Africa.
During his interview, Brian shared that his wife noticed that individuals “are just not really
equipped, educational wise to deal with their everyday carryings in the corporate world.” This
led Brian and his wife to research alternative educational options for their child.
Elizabeth, an education doctoral student and former teacher, noted that her current
education program influenced how she homeschooled her child. She stated during her interview,
“Learning some of the new facets and areas of education, it’s in leadership and organizational
change. So, learning those new areas has inspired me to learn about different areas they may
assist in my homeschooling endeavors.” Furthermore, her views of education have changed
since she began homeschooling. Elizabeth elucidated in her interview:
I have changed a lot since becoming a homeschool mom. My view on education was
very 2D, and I was a teacher. So, I thought, ‘oh no, I got this. I got this.’ But now my
entire view of education has just become revolutionary in my opinion, like from what I
learned, what it is now, it’s completely revolutionized. So, I constantly study new
homeschooling styles constantly. That’s pretty much all my Facebook feed is now. It’s
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like psychology, childrearing, homeschooling methodologies, and just education
methodologies. So, I am constantly learning; I’m constantly reading and researching.
Participants noted using settings similar to professional development to create or improve
the homeschooling experience by attending conferences, conventions, seminars, and practicums.
Annie shared that attending conventions and seminars influenced her teaching methods. She
wrote, “I went to our state’s homeschool convention and attended every single special needslearner seminar. I selected visual and kinesthetic methods of teaching.” Attending homeschool
conferences influenced Liza’s decision to homeschool and her philosophies. She explained in her
interview:
I think homeschool conferences started to come into play with those decisions as we were
going to homeschool and listening to different speakers in kind of the classical
homeschooling world and the Charlotte Mason type. I think it would be the speakers and
the conferences that influenced us in those directions.
Genevieve explained how the many resources for homeschooling families impacted her family.
She noted in her participant journal, “I am also grateful for books (so many!), homeschool
conferences, Classical Conversations practicums, and other online resources for homeschoolers.
All of these have helped shape and inform my methods, instruction, and vision for my home.”
Outlier Data and Findings
The analysis resulted in two unexpected findings: more structure and effects from
COVID. More structure was listed as an outlier because it is a different progression than other
participants in the study and empirical literature. The impact from COVID was included as it
emerged from the data but was not a focus of this study.
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More Structure
Two participants noted moving towards a more structured, traditional environment. This
movement also is different from that research presented in the literature. Michelle became more
structured at the request of her husband, who is a public-school teacher. During her interview,
she explained:
My husband is a public-school teacher. I mean, he’s very much in support of us
homeschooling, but he does also have that bent towards ‘this is what school looks like.’
So, when they were younger, it was a lot more relaxed. We still covered a lot of material,
but it’s a lot more relaxed. But now, as they’re getting older, we’re tightening up, more
structured, more traditional type approach.
Hannah describes her structure as loose, but she has become more structured due to a
more natural progression as she added new subjects. She acknowledged in her interview, “I
would say that I was looser and have moved into more structure.” The natural progression was
developed by a rule of easy plus one, in which she slowly added a new subject as she and her
children were comfortable.
Impact from COVID
While the impact of COVID should not be seen as an outlier or unexpected findings due
to the global situation, this study did not focus on the impacts that COVID had on families. All
families noted they lost access to community resources during the closures. The closures affected
homeschool cooperatives, community events, and public resources such as libraries, zoos, and
museums. Michelle shared in her interview how the closure affected their learning experience.
She expressed, “We were scheduled, when we did government, we were scheduled to go to
Washington DC, but then COVID hit.” During her interview, Liza stated that she had several
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reasons for reducing their library use, but COVID impacted the usage. She continued, “We used
to go to the library all the time or two years ago, whatever it’s been now.” Annie used annual
homeschooling conferences to refresh herself and learn about special needs homeschooling until
COVID closed the conferences. Genevieve took her children to zoos, museums, and the library
before COVID closed these locations. At the time of the interview, she had yet to renew her
library card, but she expressed, “I desperately need to.” Christina also was not able to access any
community resources.
At the time of the interviews, not all areas had reopened. Some families had begun to
resume using homeschool cooperatives and public resources. Christina had to travel to other
areas to have access to community resources. Hannah noted that the library had reopened in her
state. When referencing public events, such as concerts, Genevieve revealed in her interview,
“They’re starting to do more of those things again after shutting a lot of down things down from
COVID.” Elizabeth attended a homeschooling cooperative, but it had not resumed at the time of
the interview.
At the time of the interview, Brian, located in South Africa, stated that his country was
utilizing level one lockdowns, including curfews and restrictions for social gatherings. They had
resumed using a homeschooling group. Brian acknowledged, “So, we are part of home, like a
homeschooling group where we are at the moment. I think also we were quite cautious, whereas
the homeschooling group would organize nature walks and that type of thing.”
Nicole lived on a military base with stricter facility access guidelines. Her children were
on the swim team before the closures, but they had changed the way children could be on the
swim team since reopening. Additionally, the local community did not have as strict guidelines
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and federal property, which had impacted her ability to use community resources. When
speaking of homeschool groups during her interview, she expressed:
You either get groups that are so do everything that the COVID mandates want or the
other ones who are like, we’re not going to do anything they want. I’m just like, I don’t
know. So that really changes how we get to go out.
Research Question Responses
This study had one central research question and five sub-questions. These questions
explored the lived experiences of home-educating parents. The experiences included decisions
about choosing to homeschool, selecting a philosophy, and creating a homeschool environment
that involved the homeschool educational processes of choosing curricula, instructional methods,
and structure. The themes of personalization, augmentation, and research influenced all decisions
regarding homeschooling. The transitions to homeschooling were classified into three types.
Instructional methods outside the home resulted in three categories of homeschool groups.
Furthermore, three daily structures and three annual schedules were determined.
Central Research Question
What are the lived experiences of parents who choose to homeschool their children?
Parents do not approach homeschooling lightly. They are deliberate, contemplative, and
investigative when considering all aspects of homeschooling while maintaining a natural and
organic development of the homeschool environment. Parents spent hours researching different
curricula and instructional methods and developing the daily, weekly, or yearly structure that
best aligned with their needs, their children’s needs, and the family’s needs. Families who
homeschooled more than one child and used the same curriculum differentiated instruction,
instruction methods, and daily structure for the children’s needs. Furthermore, the level of
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autonomy within each family and the different educational processes varied among each family.
Homeschooling is not school at home nor a replication of traditional educational
environments. It integrates the needs of the child, parents, and family into the homeschooling
experience. During her interview, Liza summarized homeschooling:
It’s super different than public-school education; that it’s about relationship. It’s about
discipleship. It’s about incorporating academics into the whole life of the family and
making it a part of everyday experience and learning. And it’s not about fitting school
into a certain amount of time each day. It’s a part of our whole life.
I think understanding that homeschoolers teach their kids differently. Most of us,
at least that I know, are not teaching our kids to a certain set of standards. So, trying to fit
homeschoolers into a box is just not the greatest thing.
Homeschool provides opportunities for parents to personalize their children’s education
to the unique needs of each child. It goes beyond academics to a holistic approach to education in
which academics are interwoven into the fabric of daily life. There are no other education
options that can be tailored to meet the needs of each individual in such a personal way.
Sub Question One
How do parents decide to homeschool their children?
Each participant had unique circumstances that led them to choose to homeschool. Some
reported homeschooling “from the beginning,” whereas others tried traditional education options
before homeschooling. Home-educating parents choose to homeschool based on influence from
friends or acquaintances, their personal experience in school, their child’s negative experiences
in school, and a desire for a better education.
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Several participants reported having been influenced by their observations of
homeschooling families they knew. Liza shared how at a church she attended while in college,
she observed children’s demeanor and the families’ positive relationships. After moving to
another state in the Midwest, she developed relationships with homeschooling families, which
led her to research homeschooling. Genevieve read books about homeschooling to supplement at
home once her children were in traditional school, but she did not intend to homeschool. She also
met homeschooling families who piqued her interest in homeschooling. When her daughter was
four, they tried a classical homeschool learning community. In her participant journal, she
admitted, “I still held out that I could put her in school at six, and no harm would be done.”
Participants noted how their experiences in traditional schools, both public and private,
affected their decision to homeschool. Christina called her and her husband’s experiences
“limited and tumultuous” in her participant journal. Hannah referred to her private school
experience as “terrible” in her interview but further noted how her peers, who attended public
school, were “less prepared” for university. Brain shared in his interview, “I pull on a whole
bunch of experience from when I was a kid and going through the schooling system.”
Furthermore, he asserted that very little of his school experience has helped in his career.
Choosing to homeschool was a last resort for some participants after having negative
experiences in traditional settings. After their children’s poor experiences in preschool and early
kindergarten settings, Annie and Piper chose to homeschool. Piper realized that a traditional
school setting would not be the most conducive educational option for her child with autism
spectrum disorder. Annie tried a Montessori preschool and kindergarten for her daughter, but her
needs were not met in a classroom environment. Annie, who did not want to homeschool,
confessed in her participant journal, “I weighed the decision to homeschool my daughter for
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approximately 18 months.” She was finally prompted to homeschool when a medical
professional stated it was the best option. Nicole and Michelle decided to homeschool when they
realized their children’s needs were not being met in traditional education settings.
One participant, Elizabeth, admitted she was anti-homeschool in the beginning. However,
she chose to homeschool in kindergarten after seeing school shootings in the news and losing
friends at the Virginia Tech shooting. Her views of homeschooling have changed over time.
Elizabeth divulged in her interview:
So that was my initial push to school was their physical safety. Eventually, that changed
over time. Now I know that they could not receive a better education anywhere else. And
the quality of not only the quality of the materials that we use and their experiences but
also the instruction. I know is nobody cares more about their education than I do. So, my
initial reason was to protect them physically, and then it shifted over time.
Sub Question Two
How do families transition from one school setting to another?
The transition to homeschooling required families to personalize the experience for their
children and family. Parents explored the child’s needs, their own needs, and the family’s needs.
The transition process included parents researching and developing the homeschool environment
for families coming from a traditional environment, whereas those whose children were already
home augmented homeschooling into family life.
The transition to homeschooling fell into three categories: no transition, natural
transition, or exploratory transition. Those who did not have a transition were already home
during the preschool years, during which homeschooling was slowly added into daily life based
on the needs of the child, parent, and family. In her interview, Elizabeth shared:
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During her early years, I really missed being in the classroom. So, I purposefully would
schedule different activities with her and different activities to go and see and to do at
home, and then that just continued. So, they have been homeschooled since the
beginning.
Families who transitioned from other education settings used either a natural transition or
exploratory transition. Those experiencing a natural transition just allowed homeschooling to
flow with the family’s lifestyle. Michelle’s children finished a school year but did not return the
next. During the interview, she described the transition:
It wasn’t that much of a change from our daily life anyway because my husband and I are
both educators at heart. And so, even when they would come home from school, we were
always doing learning-type things. If we were cooking, we were talking about it. It just
came naturally to us. So, the transition was much smoother than I expected.
Some noted that the transition to homeschooling allowed them to explore what worked best for
their children and the family, which is an exploratory transition. Brian described his experience
in his interview:
We didn’t put a massive amount of pressure on ourselves as well because we knew that
we’re sort of finding our feet as per se. We definitely didn’t subscribe to any type of
curriculum. We thought, ‘well, let’s just see how this goes.’ So basically, the schooling
year in South Africa starts at the beginning of the year in January and then ends in
December. So, in January, when all of these friends went back to school, we started
experimenting and looking at what’s online, what’s available, what works for us, what
doesn’t work for us. So, there wasn’t a period of no schooling whatsoever.
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Sub Question Three
How do homeschool families select the primary home-educating parent?
The primary home-educating parent was chosen based on many factors. The themes of
personalization, augmentation, and research were noted throughout these decisions. All
participants noted that they had spousal support in choosing to become a homeschooling family.
As noted by Liza in her interview, “He definitely came on board with homeschooling.” Others
noted that their spouse was actively involved in homeschooling. Michelle’s husband teaches
math. Genevieve and Hannah noted that their spouses assist as well.
Participants noted that it was their want or desire to homeschool. During her interview,
Liza stated, “I think I just wanted to.” Michelle’s children were not having their needs met in
traditional education, which opened the way for her to homeschool to meet her children’s needs
while also fulfilling her desire. Michelle stated in her interview, “Teaching has always been my
passion. And so, when the opportunity arose that I could teach my own children, I pulled them
out.”
Participants explained that research and teaching experience were factors in their decision
to be the primary home-educating parent. Christiana had a desire to homeschool and had a
supportive spouse. “He knew I would do the proper research and that I would carry it out,” she
noted in her interview. Parental education and experience as former teachers played a role in
deciding to be the homeschooling parent. In her interview, Elizabeth highlighted, “Since I have
an education background, it just made more sense for me to be the primary educator.”
For some parents who were already stay-at-home parents, stepping into the role of the
primary home educator was an extension of the lifestyle they were already living. Hannah
described homeschooling as “another part of parenting.” Christina noted during her interview
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that “homeschooling is much like parenting.” Others who were stay-at-home parents noted that
becoming the primary home educator was a logical decision. In her interview, Piper explained,
“It just made sense.” Brian and Piper are self-employed, which allows them the flexibility to
homeschool.
Sub Question Four
How do home educators choose a homeschool philosophy?
Participants explained that many factors went into choosing a homeschool philosophy.
The themes of research, augmentation, and personalization were intertwined throughout the
process of choosing a philosophy. The homeschool philosophies noted by participants included
classical, Charlotte Mason, unit studies, traditional, unschooling, project-based learning, Reggio
Emilia, hands-on learning, Montessori-inspired, Orton-Gillingham-inspired, and a combination
of more than one philosophy.
Participants researched these philosophies before making an initial decision. They spoke
with friends and other homeschooling families about how they were homeschooling. They did
extensive research into the different homeschooling philosophies and how children learn. Brian
noted in his interview that they chose the Reggio Emilia philosophy after “lots and lots and lots
of research. Brian continued, “It made the most sense to us in that we all learned differently, and
this one recognizes that we all did learn differently.”
Participants noted changes to the initial philosophy. Some tried to follow a traditional
philosophy but determined that it was not a good fit. Piper chose a traditional philosophy based
on her experience in teaching and tutoring, but she was researching changing to a Charlotte
Mason philosophy. Michelle was the only participant who moved from one philosophy, which
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was unit studies, to a traditional philosophy during the high school years. She and her husband
decided based on what he felt was needed during the high school years.
A few noted moving from one philosophy to another because they had similar principles.
Hannah’s friends told her about a homeschool learning community they were part of that was
classically based. This led Hannah to explore the classical philosophy, but she integrated another
philosophy. During the interview, she described her philosophy as “classical with a Charlotte
Mason twist.” In contrast, others began with one philosophy but integrated more than one
philosophy based on what naturally fit the needs of the children, homeschooling parent, and
family. Elizabeth used her teaching experience to choose a traditional philosophy but added in
more hands-on learning and experiential learning based on what she saw missing from the
traditional philosophy.
During her interview, Liza provided an explanation of how she chose the philosophy,
summarizing the integration of research, augmentation, and personalization:
I think there was definitely influence from people around us, but I think homeschool
conferences started to come into play with those decisions as we were going to
homeschool and listening to different speakers in kind of the classical homeschooling
world and the Charlotte Mason type. I think it would be the speakers and the conferences
that influenced us in those directions. And as far as the projects stuff that we do, I think a
large part of that is just based around my husband. He’s a very hands-on learner, and he
loves doing all kinds of projects. And so that kind of just came naturally into our family.
This philosophy affected the child-parent educator relationship. Some changes to the philosophy
were made because the home environment was affected. During her interview, Christina called
her experience using a traditional method “miserable” and discussed how it affected the family
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dynamics, “everybody just ended up in tears.” The homeschool philosophy is the driving force of
the homeschool environment.
Sub Question Five
What are the lived experiences of home educators when creating the homeschool
educational environment?
The homeschool educational environment includes the educational processes. As
documented in Chapter One, the educational processes include the curricula, instructional
methods, and structure selected by home-educating parents in their children's academic,
developmental, social, and psychological development. Personalization, augmentation, and
research shaped the ways participants chose, developed, and implemented these processes within
the homeschool environment.
Curriculum
The curriculum is the wide range of materials utilized for instructional purposes for a
specific course of learning. The selection of curricula is an ardent process. Participants provided
detailed lists of curricula for all subjects taught in the home. The list included traditional
homeschool curriculum publishers and unconventional sources such as YouTube, learning
games, and apps. Subjects were chosen based on educational guidelines by the state and the
interest of the child.
Participants acknowledged they researched options extensively using anecdotal and
professional sources. Anecdotal research included speaking with friends or other home-educating
parents, browsing through friends’ books, or reading reviews. Hannah explained during her
interview, “Someone got their shipment in while we were sitting there, and I got to look through
their stuff. And it was so pretty. My daughter came, and she was engaged, and she was like, ‘I
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really like this.’” Professional research included seeking advice from a professional, at a
conference, or the participant using their past professional knowledge. Elizabeth uses the same
curriculum that she had experience with as a teacher. Genevieve chose a math curriculum
developed in the 1800s that required oral and mental math. Genevieve explained in her
interview, “My background is in physics and math, and so I feel very comfortable in my ability
to teach them mathematical concepts.”
When choosing curricula, parents consider the needs of the child, family, and parents.
Annie recalled in her participant journal, “In the beginning, I was simply trying to find the
curriculum that would be the most beneficial for my daughter’s deficits.” She switched to appbased learning. Annie documented in her participant journal, “We are currently using online apps
still addressing her specific areas of deficit and more specifically remediation in her reading and
math skills.” Hannah and Piper chose curricula that were designed for neurodiversity. Nicole and
Elizabeth recognized the differences between their children’s learning styles and preferences and
selected materials based on these factors.
Participants noted they considered their preferences and what was best for the family as
well. Liza remarked that she wanted something where she could learn alongside her children, and
they could learn together. Michelle’s husband wanted their children to have a more traditional
high school education while also considering the children’s needs and wants.
Modifications and Changes
Modifications and changes made to the curriculum were done to create a personalized
learning environment for the children and families. All modifications and changes to the
curriculum were based on the needs of the child or a change of philosophy. Modifications, as
described by participants, were for their child’s needs or learning preferences. Participants who
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had children with learning disabilities or suspected learning disabilities allowed the children to
listen to audiobooks, reduced the writing requirements but increased discussions, and integrated
multi-sensory programs. As highlighted by Michelle during her interview, “So for my son lots
more oral testing, oral quizzes, discussion, because he has issues with written expression.”
Those who changed their philosophy would go through the process of researching and
trying to find the best fit for their children and the family as a whole. Christina began using a
traditional philosophy that used textbooks and workbooks but changed to unschooling which is
child-led learning without a set curriculum. Craig and Christina follow Reggio Emilia and
unschooling philosophies, respectively; thus, their curriculum, instructional methods, and
structure are constantly changing to meet the needs of the child, family, and parents.
Instructional Methods
Instructional methods encompass the techniques and practices engaged in or
commissioned by home-educating parents to deliver instruction and learning opportunities within
the home and external learning environments. The instructional methods used by homeeducating parents also required them to explore the many options available. Like the selection of
curricula, participants stated they researched options available anecdotally and professionally.
Some instructional methods chosen were directly linked to the philosophy participants selected.
Participants mentioned changing their methods to create a personalized homeschooling
experience that fulfilled the needs of the child, family, and their needs as well.
The instructional methods noted by participants include one-on-one instruction, group
study, hands-on learning, video-based learning, memorization techniques, movement-based
learning, songs and rhymes, app-based learning, game-schooling, multi-sensory education,
online classes, dual enrollment courses, play-based learning, and family discussions and read-
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aloud. Parents selected these options based on what was best for them and their children. Liza
admitted that she did not like teaching in a traditional sense, and she does not see herself as a
teacher. She used multiple instructional methods, including online programs, video-based
programs, hands-on projects, and family discussions and read-aloud. Liza noted in her interview:
I read aloud. We read aloud science. We read aloud history. They all have kind of a
checklist. So, they know what to do. So, I’m really more of like a manager and a resource
and a person there to guide them.
Participants cited selecting instructional methods based on how their children learn and
what methods were of interest to them. When discussing how she chose teaching methods in her
interview, Christina considered if it “align[ed] with the way that we teach our daughter.” Others
indicated that they chose instructional methods that target the child’s learning deficits. During
her interview, Annie stated that she chose for her daughter “based on where her deficits are.”
Michelle chose instructional methods based on how her children learned best, supporting them in
areas already strong and strengthening their weak areas. She stated in her interview, “I just try to
help them grow as much as possible in their individual abilities.”
Additionally, instructional methods needed to integrate into the family’s natural rhythm
and balance the needs of the child, parent, and family. During her interview, Piper expressed that
she chose instructional methods based on what was practical for her and “what will work for life
at home with all five kids and what I think is going to be effective.”
Instructional Methods Changes
All participants revealed they made changes to instructional methods. The changes were
driven by a change in philosophy, resulting in curriculum format changes. Instructional changes
also were motivated by a child’s needs or learning styles. Annie moved from traditional to app-
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based instruction, whereas Liza moved from traditional to multiple instructional methods that
focused on building a relationship with her children. She elucidated in her interview, “We
needed to transition and find a way that kept me excited about homeschooling the kids and made
it enjoyable for them.”
For those following child-led learning, the methods were constantly changing. Brian
avouched in his participant journal, “If a method was not working for us, we tried a new one
until we found a formula that worked for all of us.” Several participants stated that changes to
instructional methods were being guided to independent learning. Annie and Piper revealed that
they were giving their children more independence as they could handle it based on age or ability
level.
Instructional Methods Outside the Home
Instructional methods were not restricted to what was available in the home. Some of
these options have been limited by closures or concerns about the global pandemic. However,
participants mentioned these were used before closures and will resume once the opportunities
arise in their respective locations. These activities were chosen based on the child’s interests and
needs and how it fits into the family’s schedule. During her interview, Piper indicated, “I choose
the resources based on how practical they are for me to attend with my family.” Parents
researched the options available in their areas and indicated they see these opportunities as
augmenting life and education. During her interview, Christina shared that she finds learning
opportunities by “just reaching out to people with a multitude of skills and just picking classes
that way.”
Participants expressed that they utilized private options, public options, and homeschool
groups. Private instructional methods include tutors, learning experiences in a therapy setting,
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dual enrollment, and classes chosen outside the home by a private instructor. Public options are
learning opportunities that are open to the public, such as classes at zoos, museums, and
community learning events. Participants expressed they were active in a homeschooling group or
slowly resuming a form of homeschool group based on restrictions.
Homeschooling groups included three different types. The traditional homeschool
cooperative is one in which each parent assists or teaches a class. The majority of participants
used or had used but will resume the traditional homeschool cooperative. The second type is a
homeschool learning community which charges tuition to pay specific individuals to teach, and
the parents may assist in the classroom, or it is a drop-off program. Genevieve and Hannah
indicated they were currently or had used this type of homeschooling group. The last type is an
interest-based learning community. Brian utilized this type for nature walks.
Homeschooling families treat activities that would be traditionally seen as extracurricular
as both extracurricular and cocurricular because they see life as a learning opportunity.
Participants shared that their children are active in athletics, faith-based activities, fine arts, and
scouting programs. Athletics included basketball, volleyball, swim team, and taekwondo.
Michelle’s children utilized taekwondo as their physical education class. Faith-based activities
included church youth groups, choir, and church activities for younger children. Two families
said that their children were involved in fine arts. Genevieve’s daughter danced ballet.
Michelle’s children took music lessons from a music academy that is part of the Royal
Conservatory. Michelle indicated that her son had participated in Trail Life, a Christian scouting
program, but was not doing so at the time of the interview.
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Structure
The structure is the arrangement and order of daily activities and the learning
environment to impart the educational content, select the schedule, provide autonomy, and
adhere to the curricula. The homeschool structure is influenced by and entangled with the
homeschool philosophy to which the homeschooling parent subscribes. The themes of
augmentation, personalization, and research were seen as home-educating parents developed the
structure of the homeschool environment. Participants had daily, weekly, and yearly structures,
which varied greatly among families.
Daily
Three classifications of structures were noticed among the daily routines. These include:
no structure, moderate structure, and fixed structure. The classifications were determined based
on the rigidity and strictness of a schedule.
No Structure. Participants who used a child-led learning or unschooling method fell into
a no structure model. Christina stated in her participant journal that she did not utilize a “formal
structure.” However, Brian, who adhered to the Reggio Emilia philosophy, balanced between no
structure and a moderate structure where his son had daily subject requirements. Brian added,
“He has a schedule, but he’s allowed to choose how he wants to do his schedule.” Children
whose parents fell into this category had more autonomy in their daily schedules and how much
they adhered to curricula.
Moderate Structure. Those who required set times for select subjects due to the
optimum time for a child to complete a subject or the needs of the parent to complete a subject at
a specific time were classified as moderate structure. The levels of autonomy found among those
with the moderate structure were varied among participants and were mildly linked to
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philosophy. Liza, who had an eclectic homeschooling philosophy, allowed her children to choose
when to start and the order in which studies were done, but she required math to be done before
lunch. During her interview, she articulated her structure:
I give them freedom on the other subjects where they want to put those in the day usually.
But definitely math, I just tell them get it done immediately and, and really, I mean, even
if it’s not like I have to force them to do that because they want to get it done. They want
to get math over with. It’s not our favorite subject.
Michelle followed the traditional philosophy. However, the level of autonomy provided for her
children was balanced among what was required by the parent with the needs of the child. Her
children were free to choose the order of the day but must complete all subjects each day. During
her interview, she avouched that, “We usually can be done by around 2:00 or 2:30 if they’re
motivated. Sometimes we’re not done until 5:00 because they don’t work very efficiently.”
Fixed Structure. Finally, those who required their children to complete the majority of
their subjects or assignments within a given timeframe were classified as a fixed structure. Even
within a fixed structure, parents provided their children with fluctuating levels of autonomy.
Nicole stated that her children were required to complete their assignments within set hours, but
she allowed for higher levels of autonomy within those hours. The level of adherence to the
curriculum for those with a fixed structure fluctuated as well. Nicole admitted in her interview,
“I take out a lot of busywork.”
Weekly
The weekly routine varied among participants. Some participants provided their children
with weekly checklists that allowed for more autonomy to complete assignments. In her
interview, Genevieve shared, “I usually think about the whole week at a time. And I like to give
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my kids a checklist with everything they’re supposed to get done through that week with it
broken down into days.” Michelle noted during her interview, “On Monday morning, I give my
kids a detailed list of what needs to be done that week for each subject.”
The weekly routine is affected by when activities outside the home or online classes
occur. Participants noted they have different days of the week for homeschool groups, athletics,
and other classes. Some did not do school every day. Hannah uses a four-day school week for
academics, and one day is set aside for religious studies. She documented her weekly routine in
her participant journal:
Because my children are so young, I don’t feel the need to do every subject every day,
and we only have a four-day school week. Every Thursday, we attend Bible study at
another homeschooling friend’s home, and this takes up our whole day due to the
distance and the social aspect of the event.
Liza also utilized a four-day school week. However, her fifth day was a flex-day. She explained
in her interview:
We have, usually, a co-op group we meet with every other week on Fridays. So, Fridays
tend to be our flex day, where sometimes a lot of things might get done and sometimes
not, because we’re off at a couple of specific classes.
Yearly
The yearly schedules were unique among individuals as well. Brian schools from January
to December based upon the school systems and laws of South Africa. The rest of the
participants were located in the United States, where the typical school year is from late summer
to late spring. Participants were classified into yearly schedules: traditional, year-round, or
mixed-yearly schedules.
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Traditional Yearly Schedule. For some families, following the traditional school year
benefited the parents’ and family’s needs. Michelle’s husband is a math and computer science
teacher at the local public school. They followed her husband’s yearly schedule as well as his
daily and weekly breaks. If he was off, they spent time as a family. Nicole had three
homeschooled children and three who attended the local public school. She also followed the
local public-school calendar. However, she started homeschooling a week before her children
began public school.
Year-round Schedule. Those who used a year-round schedule did so for a variety of
reasons. Christina indicated that the summers were too hot to be outside for extended periods of
time in her location. So, she did more schooling during the summer. Annie schooled year-round
for her daughter’s needs but took breaks as needed. She expressed in her interview, “I really have
to do a year-round to keep the consistency, to keep her from regressing too much in-between.”
Mixed-Yearly Schedule. The mixed-yearly schedule included those who followed a
traditional school year but had some structured learning during the summers. Liza described her
summers as relaxed and not the regular school routine. She would add in some math, grammar,
or other learning experiences as she felt best for her children. Piper also used a mixed yearly
schedule based on her children’s academic needs. During her interview, she reasoned, “I did find
that when we took the whole summer off, starting school in the fall was like a complete
nightmare. So, we do at least one subject a day unless we’re really busy in the summer.”
Changes
Participants indicated they experienced changes to the structure. The personalization
needs influenced these changes, what could be augmented into the family, and research. The
changes in philosophy required some participants to change the structure of their homeschooling.
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Christina tried a school-at-home and unit studies philosophies but moved to unschooling which
caused her to see education differently. In her interview, she declared, “I feel like the philosophy
there is that they’re always learning.” Even though Michelle changed to a traditional philosophy
at her husband’s request, which caused the structure to become more rigid than it had been, she
maintained flexibility, increased autonomy, and allowed more independent work for her children.
Some participants moved from more structured to more relaxed. Brian tried to provide his
son with more structure, but that quickly changed. During his interview, Brian laughed, “I wrote
down a timetable down, and I discussed with my son and all of that. Well, I mean, that got
thrown out the window completely.” Liza moved to a more flexible schedule based on her
children’s needs. Liza avouched during her interview, “I know my individual kids, and I know
more what they really need to do and when they can take breaks. So, you become more
comfortable.”
Participants made structural changes based on their needs as well. Annie declared that she
has ADHD and her daughter. Therefore, she reduced the number of external distractions and
began carefully planning outings. Genevieve’s homeschool learning community forced her to
develop her structure. Changes were frequently occurring. Brian admitted that he continually
assessed his son’s needs and what was best for everyone. Elizabeth was exploring year-round
schooling as an option for her children but has not made that decision yet.
Families chose the daily structures, weekly routines, and yearly schedules that were
personalized to the needs of the children being homeschooled, parents’ needs, and the family’s
needs. Each yearly routine was enhanced by these needs and what worked best for each family.
Parents researched the homeschooling laws and benefits each of these routines offered their
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children. All changes were designed to create an optimum learning environment that fits their
children’s needs while also being a natural fit for the family.
Summary
This hermeneutic phenomenological study examined the educational processes of
homeschooling through the lived experiences of participants. Three themes that emerged from
the data include personalization, augmentation, and research. The theme of personalization
explained how home-educating parents developed a home education plan that met the needs of
the children, parents, and family. The theme of augmentation illustrated how homeschooling was
an extension to the lives of the children and family that went beyond academics. The theme of
research documented how home-educating parents approached each decision regarding their
children’s home education by using anecdotal and professional research options.
In addition, the results of this study provided classifications for transitions, homeschool
groups, and the structures found in the homeschool environment. Three types of transition to
homeschooling consisted of no transition, natural transition, or exploratory transition.
Instructional methods outside the home included homeschool groups in which this study
identified three types: traditional homeschool cooperative, homeschool learning community, and
interest-based learning community. Three types of daily structures and three types of annual
schedules were classified. The daily structure included no structure, moderate structure, and
fixed structure. The annual schedules were traditional schedules, year-round schedules, and
mixed-yearly schedules.
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CHAPTER FIVE: CONCLUSION
Overview
The purpose of this hermeneutic phenomenological study was to examine the educational
processes and expand the personalized education theory of gifted and twice-exceptional
homeschooling developed by Whitlow-Spurlock (2019) through the lived experiences of home
educators. This chapter summarizes my findings and the four interpretations based on the themes
revealed in this study. Following the interpretations of findings, I discuss the implications for
policy and practice and the theoretical and methodological implications. Next, I outline the
limitations and delimitations of this study. The chapter ends with recommendations for future
research.
Discussion
This discussion section outlined the study’s findings through the lens of the themes
revealed during the analysis. The interpretation of findings provided four interpretations that
highlight the lived experiences of home-educating parents. Next, a description of implications for
policies and practice is outlined to provide recommendations to stakeholders of the
homeschooling community. The theoretical and empirical implications section emphasizes how
the findings of this study add to the body of research. The limitations and delimitations section
explains this study’s voluntary and self-imposed limits. Finally, the recommendations for future
research provide suggestions and guidance for researchers to expand the body of literature for
homeschool research.
Interpretation of Thematic Findings
Van Manen (2016) described hermeneutic phenomenology as both descriptive and
interpretive. As outlined in chapter four and briefly outlined below, the themes are not
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independent of one another. Van Manen (2016) discussed how themes “always implicate the
meaning dimensions of other themes” (p. 168). The interpretation of these findings includes four
interpretations: (a) homeschooling is an adaptable and personal education method, (b) there is no
one correct way to educate a child, (c) life is education, and (d) homeschooling parents are
deliberate.
This study examined the lived experiences of parents who chose to homeschool their
children. Additionally, it examined several processes and experiences of developing the home
education environment, including choosing to homeschool, selecting the primary homeeducating parent, choosing a homeschool philosophy, and developing the home education
processes. Data were collected using interviews, participant journals, and a philosophical
vignette. Analysis revealed three major themes: personalization, augmentation, and research. The
theme of personalization contained three sub-themes: child’s needs, parent’s needs, and family’s
needs. Augmentation also contained three sub-themes: instinctive, extension of life, and beyond
academics. The final theme, research, contained two sub-themes: anecdotal and professional.
The interpretations are listed below.
Homeschooling is an Adaptable and Personal Education Method
Homeschooling provides the opportunity to develop an education plan that is
personalized and adaptable to the needs of the child, parent-educator, and family. A personalized
education within each home can be tailored to the needs of each child while also considering the
needs of others within the home. While parents begin with a homeschool philosophy that is their
preference, they may change or adapt it to meet the needs of their children.
All educational processes are adaptable to the family members, not just the child
educated within the home. As Brian acknowledged in his interview, “There’s just so much
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advantage to homeschooling because you can make your own choices. You can manipulate
whatever you do to suit yourself, your child, your environment accordingly.” The daily
structures, weekly routines, and annual schedules are developed by considering others’ needs.
The home-educating parent plans around the needs of younger siblings who may require naps
and the non-primary home-educating parent’s work schedule. The curricula and instructional
methods chosen for each child can be personalized based on ability levels, interests, and learning
modality preferences.
Many researchers and anecdotal notations have compared homeschooling to traditional
schooling (de Waal & Theron, 2003; Murphy, 2014). Holistically, homeschooling as an
educational option provides the most adaptable and personalized form of education. Each child
has a unique curricula plan, instructional methods designed to meet their needs, and the freedom
to structure their schedules each day. However, when compared to the aggregated processes
within each education echelon, the comparison is iniquitous because homeschooling is not
constrained to the specific regulations to which school systems must adhere. During her
interview, Michelle, whose husband is a public-school teacher avouched:
It looks different every day. You might have a schedule, and you might have a structure,
but homeschooling looks different every day. A public school does too. You never know
what the kids are going to bring to the table. My husband especially had the view of
you’re just doing school in a different location, and it’s taken him a while to adjust to the
fact that it’s not just public school at home. There are some limitations to it, but there’s
also so many possibilities. It doesn’t fit in a box. You can’t say this is homeschooling and
draw a box around it and say, homeschool fits here. To some extent, you can with public
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school because they have so many standards, and they have so many required things that
they have to check off, but homeschooling-it doesn’t. It doesn’t just fit in a box.
There is No One Correct Way to Educate a Child
The formal education of children dates back centuries. Different philosophies and
educational practices arose during these times to educate different populations of youth. For
example, classical education and the Montessori method developed in different centuries for
different populations. Classical education was developed during the Greek and Roman eras for
free citizens (Klauke, 2019), whereas Maria Montessori developed her education method in the
early 1900s for children with disabilities (Colgan, 2016; Frierson, 2021). Various educational
philosophies and practices have been integrated into the homeschooling environment throughout
the progression of homeschooling.
Home-educating parents choose philosophies that align with their education beliefs while
also ensuring that their children’s needs are met. Parents may choose one primary
homeschooling philosophy and integrate other philosophies to create hybrid philosophies. Homeeducating parents may have the same philosophy or integration of philosophies, but the
application within the homeschool environment varies. Furthermore, the application and
implementation within the family vary among children. Parents developed differentiations within
their homes. Families with the same curricula personalized it differently and developed unique
methods to teach to their child’s strengths while supporting weaknesses. The philosophy is
interwoven between curricula, instructional methods, and structure. These four aspects of the
homeschool environment are interdependent, with each influencing the other based on the
decision of the home educator. The themes found within this study, personalization,
augmentation, and research, demonstrate how parents develop a unique homeschooling
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environment for each family and each child within the family. As Elizabeth emphasized in her
interview, “There are so many ways to educate and to homeschool. They are all valid methods,
and that there is no one way to educate.”
Life is Education
Homeschooling is not restricted to a specific location, time, or circumstance. Participants
described augmenting education within daily life. As enunciated by Hannah in her vignette,
“Life is education. Everything we do is educating us toward something.” Learning occurs in all
aspects of life, from academics to preparation for adulthood.
The world is the classroom for a home-educated student. Traditional extracurricular
activities become co-curricular activities in which the activity becomes a set requirement within
the education plan. Learning and teaching are redefined from a traditional teacher-directed
method to a child-focused method. As noted previously by Michelle, no box can contain the
opportunities for education within a homeschool environment. The parents determine the
constraints and definitions of what education is. Nicole declared in her interview, “There’s so
many ways to learn that it may never look like they’re learning, but they’re always learning at
the same time.”
Furthermore, homeschooling is relational. It allows parents to design an education plan
that develops a deep relationship between parent-child and between siblings. There is reciprocity
between the parents’ and family’s needs and the child’s needs. When designing an education
plan, parents consider the child’s needs, interests, and requests. The goal is to develop an
engaging, academically excellent, and supportive plan. In her vignette, Annie expressed, “I feel
that a home educator is much more all-encompassing than a traditional educator because we are
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balancing our relationship with our child and their educational needs.” Home education is a
holistic approach to education.
Homeschooling Parents are Deliberate
Home-educating parents do not approach the education of their children haphazardly.
They are deliberate in their choices by conducting as much research as possible concerning every
aspect of homeschooling. Homeschooling parents’ diligence in developing an appropriate
education plan that meets their child’s needs is akin to professional educators. They reach out to
other home educators for advice and insight. Genevieve avouched in her participant journal that
“friends have been incredibly formative in what I do with my own children and the instructional
methods I use.” When looking at curricula options and instructional methods, they identified
their child’s weaknesses and strengths to select the best option that met their needs. Piper
revealed about changes she made in her participant journal, “During this process, I research
curriculum options I find online, in magazines sent to me, or recommended from friends.”
In addition, parents utilized professional settings to gather additional insight into
homeschool educational processes. These included collegiate education, teaching experiences,
professional guidance, and homeschool conferences, seminars, and conventions. Those using
their education and teaching experiences drew from the academic field of education to develop a
home education plan. Advice from professionals, such as neuropsychologists, allowed parents to
develop remediation plans and academic support for diagnosed disabilities. While
homeschooling conferences may not be as rigorous venues as educator conferences, they provide
similar opportunities for parents to research educational materials and curricula with seminars
and vendors. The seminars offered may include tracts for special needs, learning disabilities,
giftedness, specific homeschool philosophies, grade-level, and specific subjects. Annie remarked
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in her participant journal, “I went to our state’s homeschool convention and attended every
single special needs learner seminar. I selected visual and kinesthetic methods of teaching.” Liza
shared during her interview how both anecdotal and professional research influenced her
decisions:
I think there was definitely influence from people around us, but I think homeschool
conferences started to come into play with those decisions as we were going to
homeschool and listening to different speakers in kind of the classical homeschooling
world and the Charlotte Mason type.
Implications for Policy and Practice
The results of this study may have implications for policies and implications for
practices. The implications for policies and practices are derived from the themes and
interpretations of this study. The implications may be understood through the lens of
homeschooling not being a replication of other education methods but an adaptable method that
changes and is personalized for each child through the parents’ purposeful and deliberate
research into best practices.
Implications for Policy
The homeschooling community is impacted by the stakeholders who develop policies and
legislation. These individuals include policymakers, advocates, and potential school
administrators who may have the legal authority to grant homeschoolers access to public school
activities. The implications for policy may be a guide for developing policies that are reflective
of this population.
Homeschool advocates may use the results of this study in their advocacy for policies that
represent the interest of home-educating families. The results of this study noted that each family
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developed a home education plan that differed from each other and was not a duplicate of
traditional education. Furthermore, home-educating parents do not perceive education strictly as
academics; education is augmented into life. In the interpretation of the findings, it was noted
that the comparison between traditional education systems and homeschooling is iniquitous
because of the different constraints of each system. These differences may impact the way these
stakeholders perceive homeschooling.
Like professional educators, home educators make deliberate researched decisions for
educating their children within the home. The understanding of deliberate actions may assist in
explaining how homeschooling families meet their children’s needs through a home education
plan that is not a replication of another’s plan but an amalgamation of different insights and
methods to ensure the child learns in the manner best suited for each child. Policymakers may
use this understanding in the development of education policies.
Participants noted leaving traditional education systems because their children’s needs
were not being met within the system. Policymakers may use the results of this study to develop
education plans that are personalized in a way that meets the child’s needs while also adhering to
the state regulations and standards. School administrators may use these results to review a
homeschool student’s request for admittance to school activities through a perspective that
homeschooling is a different form of education.
Implications for Practice
The implications for practice may guide stakeholders within the homeschooling
community. These stakeholders include but are not limited to home-educating parents,
professionals, and consultants. The findings of this study may assist new homeschooling families
in understanding the progression of changes that can occur within the homeschool environment.
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Two types of changes occurred: (a) a modification of philosophy that directly affected the
educational processes, or (b) the educational processes were changed without affecting the
homeschool philosophy. An example of the first type of change was moving from a traditional
homeschool philosophy to a child-led philosophy. This required the educational processes to also
change to align with the philosophy and personalization needs. In the second change type, the
educational processes changed, but the homeschool philosophy was not. An example of this
would be parents providing their children more autonomy over the school day, instructional
methods, and curriculum choices.
Some participants and researchers (Kunzman & Gaither, 2013) noted starting more
rigidly but moving towards a more relaxed structure. All participants noted changes in curricula
and instructional methods to find the best fit for their children. While the changes made by each
participant were different, it may provide insight to the homeschooling community that changes
and fluctuations in philosophy and educational processes are a common occurrence in
developing a personalized education plan.
The findings of this study also demonstrated to those in the homeschooling community or
those exploring homeschooling as an education option that it is not like other education avenues.
The results demonstrated that every aspect of homeschooling could be adapted and personalized
to meet the needs of the child, parent, and family. Home-educating parents noted that home
education is an extension of life. This may also be a way for those within or interested in
homeschooling to view it through a new lens rather than the traditional education lens, as some
participants noted they had done initially.
Also, the results may assist individuals who are considering homeschooling in
researching the many aspects of homeschooling. The research may assist in the development of a

150
personalized home education plan for their children that can be augmented into the family’s
lifestyle. Participants emphasized that they used many avenues of research when making
decisions. When exploring the different educational processes, parents researched options
anecdotally or professionally. Moreover, if a child had specific learning, developmental, or
cognitive disabilities, parents sought guidance from professionals specializing in their child’s
diagnosis.
Theoretical and Empirical Implications
The following sections address the theoretical and empirical implications of this study.
The theoretical implications address the personalized education theory of gifted and twiceexceptional homeschooling (Whitlow-Spurlock, 2019) and social cognitive theory (Bandura,
(1999, 2018). The empirical implications address the overview of homeschooling, homeschool
demographics, homeschool legislation, homeschool philosophy, and homeschool educational
processes.
Theoretical Implications
As noted previously, a researcher does not enter a study without prior knowledge and
interest (Rossman & Rallis, 2017; van Manen, 2016). Therefore, a conceptual framework was
developed for this study. It provided a lens through which the researcher views, interprets, and
reflects on the studied phenomenon (Moustakas, 1994; Rossman & Rallis, 2017; van Manen,
2014, 2016). The conceptual framework for this study was chosen as a means to expand a theory
grounded in research of homeschooling gifted and twice-exceptional children and educational
processes to the general home-educating population. Two theories were used in the conceptual
framework: personalized education theory of gifted and twice-exceptional homeschooling
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developed by Whitlow-Spurlock (2019) and principles of social cognitive theory (Bandura,
1999, 2001, 2002, 2012, 2018).
Theorizing is a natural human tendency that in phenomenology is used in a philosophical
manner (van Manen, 2014). While the intention of phenomenology is to understand the essence
of a phenomenon through the lives of those who experience it, phenomenology does provide the
ability to develop descriptive theory (Van der Zalm & Bergum, 2000). Phenomenology can
produce a descriptive theory to clarify a phenomenon through the condition in which it may
occur (Van der Zalm & Bergum, 2000).
Theory development is a process that adds components slowly over time (Bandura,
2018). To reiterate a previous quote by Bandura (2018), “Each successive theoretical extension
and refinement brings us closer to understanding the determinants of human behavior and its
modification” (p. 132). Expert reviewers of Whitlow-Spurlock’s (2019) dissertation expressed
that the theory developed was applicable to other subpopulations of homeschooling families.
This study set out to fulfill the recommendations to extend the results of that study to the general
population of homeschooling families. As such, it has followed Bandura’s words in refining the
understanding of human behavior within the homeschool environment.
Personalized Education Theory of Gifted and Twice-Exceptional Homeschooling
The personalized education theory of gifted and twice-exceptional homeschooling was
developed using a grounded theory study to provide a theoretical understanding of how families
who homeschool gifted and twice-exceptional children provide a personalized education for their
children within the home (Whitlow-Spurlock, 2019). Aspects of three theories were integrated to
develop this new theory: choice theory (Glasser, 1985, 1997, 1998), the theory of successful
intelligence (Sternberg, 1988, 2004, 2012), and dynamic skills theory (Fischer, 1980, 2008).
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Personalized education theory of gifted and twice-exceptional homeschooling contains five
components: the individual, cultural context, cognitive development, knowledge and skills
progression, and personalized home education (Whitlow-Spurlock, 2019).
The Individual Component. Whitlow-Spurlock (2019) identified the individual
component as the person of interest for whom the education plan is developed. All subsequent
components impact the individual’s constitution and the development of his or her education
plan. The results of this study support that the individual is the basis of the theory. Each
participant noted making decisions based on the child’s needs. Participants with more than one
child shared that they differentiated the educational processes for each child.
Cultural Context Component. The cultural context described how the individual is
influenced by the behavioral and social norms of their macro- and micro-cultures (WhitlowSpurlock, 2019). It was developed by merging the importance of culture on an individual’s
development and intellect, as noted by Fischer (1980, 2008) and Sternberg (1988, 2004, 2012).
This study expanded the cultural context beyond American macro-cultures to include a
family from South Africa. All participants were Caucasian; however, Annie’s daughters are
African American. Religiously, while most of the participants identified as a known Christian
denomination, one identified as non-denominational, and one did not identify any religious
affiliation. Some parents, who self-identified as being Christian, noted using some curricula that
were faith-based and culturally relevant.
Cognitive Development Component. The next component developed by WhitlowSpurlock (2019) was the cognitive development component. This component examined the
degree of mental processes and intellectual growth of an individual. This component was
developed initially among the gifted and twice-exceptional population, and it addressed the
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asynchronous development identified as a characteristic of this population (Colangelo & Wood,
2015; Peterson, 2009; Silverman, 1997). It was developed through an amalgamation of dynamic
skills theory (Fischer, 1980, 2008) and the theory of successful intelligence (Sternberg, 1988,
2004, 2012).
From dynamic skills theory, the cognitive variation and the developmental range aspects
were integrated with the componential sub-theory of the theory of successful intelligence.
Cognitive variation provides an understanding of how individuals of similar age and background
vary in cognitive development (Fischer, 1980, 2008). The development range explained the
occurrence of cognitive development between an individual’s functional level and optimum level
(Fischer & Yan, 2002; Miller, 2011; Rose & Fischer, 2011). Drawing from the theory of
successful intelligence’s componential theory, the metacomponent and performance component
were integrated into Whitlow-Spurlock’s (2019) cognitive development component. These
addressed executive functioning skills and how individuals implement and execute strategies
(Sternberg, 1988, 2004, 2012).
The cognitive development component explained how the developmental range can
fluctuate within an individual and how executive functions of individuals impact their abilities to
devise, organize, and execute chosen plans and strategies. Participants in this study developed
plans for children who were neurotypical, had specific diagnosed disabilities, had suspected but
undiagnosed disabilities, and were gifted and twice-exceptional. The parents recognized their
children’s cognitive development stage when developing their child’s education plan. They
identified the strengths and weaknesses of each child within the home education setting and
developed appropriate plans to address these needs. They developed these plans by researching
the best options to address specific needs. Parents provided their children with an education plan
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while providing them with varying degrees of autonomy within the educational processes. These
varying degrees of autonomy allowed parents and children to utilize executive function skills and
execute their daily or weekly plans to meet specific learning objectives.
Knowledge and Skills Progression Component. The knowledge and skills progression
component is the fourth component of the personalized education theory of gifted and twiceexceptional homeschooling (Whitlow-Spurlock, 2019). This component examined how
information, facts, and experience are advanced and applied (Whitlow-Spurlock, 2019).
Progression occurs when new knowledge or skills reach automaticity and individuals develop
problem-solving strategies (Whitlow-Spurlock, 2019).
The knowledge and skills progression component integrated dynamic skills theory’s
developmental range (Fischer, 1980, 2008) with two sub-theories and two skill sets from the
theory of successful intelligence (Sternberg, 1988, 2004, 2012). The sub-theories were
experiential sub-theory and componential sub-theory’s component of knowledge acquisition
(Sternberg, 1988, 2004, 2012). The analytical skill set and the creative skill set were integrated
as well (Sternberg, 1988, 2004, 2012). Within this component of the personalized education
theory of gifted and twice-exceptional homeschooling, the developmental range explained how
an individual reaches automaticity through a progression from optimum level to functional level
(Fischer, 2008, 2011; Fischer & Yan, 2002; Miller, 2011). The theory of successful intelligence’s
experiential sub-theory also explained the development of automaticity (Miller, 2011; Sternberg,
1988).
An individual’s ability to learn, gain knowledge, and problem solve is explained through
the componential sub-theory of the theory of successful intelligence (Miller, 2011; Sternberg,
1988). The analytical and creative skill sets are also integrated into the knowledge and skills

155
progression component (Miller, 2011; Sternberg, 2004). These skills sets focus on an
individual’s ability to judge and assess tasks and situations and then problem-solve with original
ideas (Miller, 2011; Sternberg, 2004).
Home educators provided materials based on their children’s ability levels. Some had
children enrolled in advanced placement courses for some subjects while requiring support in
other subjects. Participants whose children had learning deficits in specific subject areas
provided modifications and adjustments as needed to ensure that knowledge and skills
progressed based on the child’s ability. Modifications were provided until the child reached a
level of automaticity, then home-educating parents developed new supports as needed to ensure
that their children were progressing academically.
Homeschooled children were granted more autonomy over the structure of their day as
their abilities increased toward independent learning. The autonomy is applied to curricula and
instructional methods in varying degrees. This allowed the children to judge and assess their
educational requirements and provide input on what would best suit their needs. The decisionmaking process was balanced between parent and child to meet the needs of the child, parent,
and family.
Personalized Home Education Component. The personalized home education
component is the last component of the personalized education theory of gifted and twiceexceptional homeschooling (Whitlow-Spurlock, 2019). The name of this component was derived
from the central theme found in Whitlow-Spurlock’s (2019) grounded theory research. WhitlowSpurlock (2019) defined personalized home education as “the whole-child pedagogical plan
designed to meet an individual’s academic, psycho-emotional, and social needs while taking into
account his or her personal preferences” (p. 205). This component consisted of the contextual
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sub-theory, practical skill set, and wisdom-based skill set from Sternberg’s (1988, 2004, 2012)
theory of successful intelligence and Glasser’s (1985, 1997, 1998) quality world and four of the
five basic needs from choice theory.
The contextual sub-theory explained the social and practical behaviors through the lens of
an individual’s culture (Miller, 2011; Sternberg, 1988). The practical skills set provided a
rationale for implementing ideas and creating their environment to suit their needs by either
adapting, altering, or selecting a new environment (Miller, 2011; Sternberg, 1988, 2012).
Individuals determined if their actions were ethical and focused on a common good through
wisdom-based skills (Sternberg, 2004, 2012).
The actions of an individual are bound in the concept that Glasser (1985, 1997, 1998)
referred to as the quality world. This concept is the expectation of an individual’s ideal world
and the driving force to have their basic needs met, which may change throughout one’s lifetime
(Glasser, 1998; Mottern, 2008). The four basic needs included are love and belonging, freedom,
power, and fun (Glasser, 1996, 1998; Mottern, 2008; Peterson, 2009).
The quality world is shared by the parent and child within the homeschool environment
(Whitlow-Spurlock, 2019). For the child’s needs to be met, the homeschooling parent must make
decisions on behalf of the child by understanding what is most appropriate for their child, which
may involve input from the child (Whitlow-Spurlock, 2019). When developing an education
plan, parents focus on the whole child, not just academics; they consider each child’s academic,
psychological, emotional, and social needs (Whitlow-Spurlock, 2019).
Home education allows parents to develop an education plan that fulfills the quality
world of the parent and child. The quality world expands beyond one individual to represent the
needs of the child, parent, and family. As parents develop a personalized education plan, they
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also consider life beyond academics and integrate education into the lived experiences of their
children. Participants noted that learning was more than academics but needed to focus on the
whole child and all necessary developmental aspects, including relationships, social, emotional,
and psychological needs.
For some participants, their children did not have their needs met within a traditional
education setting; they failed to adapt to their environment. Parents tried to alter the environment
by speaking with teachers or other professionals to meet their needs in the selected school. When
these options failed, they selected a new education environment of homeschooling. Parents
demonstrated making ethical decisions by observing the laws regarding homeschooling and
developing a program that met their children’s needs.
Social Cognitive Theory
Social cognitive theory (Bandura, 1999, 2001, 2002, 2012, 2018) was added to the
conceptual framework of this study. It allowed for a deeper understanding of the general
homeschool population because it examines human behavior beyond culture to identify universal
characteristics. Five aspects of the social cognitive theory were utilized. These were modes of
human agency, the individual, self-efficacy and family efficacy, culture, and the environment.
Modes of Human Agency. The modes of human agency include individual agency,
proxy agency, and collective agency (Bandura, 2012, 2018). Human agency is defined as what
the individual can control (Bandura, 2018). Proxy agency occurs when another individual acts on
behalf of the primary individual due to a lack of knowledge, resources, or ability to achieve
specific outcomes; the primary individual may influence someone else to perform these acts
(Bandura, 2018). Collective agency occurs when a group of individuals work to achieve a shared
goal, interest, or shape their future (Bandura, 2018).
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This study determined that all three modes of human agency were present among
homeschooling families in varying degrees. The homeschool philosophy affected the application
of the three modes of human agency. Families who utilized a child-led learning or unschooling
philosophy had the maximum individual agency; however, there was a balance between proxy
and collective agency. Parents acted on their child’s behalf through the proxy agency to provide
materials and guidance to the knowledge sought while ensuring that the education plan met the
legal requirements of homeschooling. Families who adhered to a more defined philosophy in
which the parent had more authority on educational decisions also had varying degrees of human
agency. All participants noted that their children could exercise varying levels of individual
agency and proxy agency with education process decisions. Parents exercised proxy agency by
acquiring materials for the children and providing instructional methods that allowed the children
to gain the knowledge required.
The collective agency was seen in all participants’ lived experiences as the parent worked
with the child to develop the education plan within the context of the family’s needs. Some
participants noted they had collective agency prior to the COVID pandemic when using
homeschooling cooperatives, extracurricular and co-curricular activities, and classes within the
community. However, during the pandemic, these were not accessible for some due to
restrictions for social gatherings in some locations. Other participants who had started to resume
these activities had collective agency when developing learning or group activities.
Individual. Social cognitive theory postulates that individuals are agentic interactors of
their lives, not reactionary to their environments (Bandura, 1999). Three features make up how
individuals interact with their lives: forethought, self-reactiveness, and self-reflectiveness
(Bandura, 2018). Forethought explains how individuals develop plans and goals and perceive
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possible outcomes while also adapting their situations and environments to meet goals (Bandura,
2012, 2018). Self-reactiveness describes the ability to self-regulate based on the individual’s
behavioral standards (Bandura, 2012, 2018). Self-reflectiveness depicts the individual’s ability to
cogitate on their beliefs, values, and behaviors and determine if, when, and how changes need to
happen (Bandura, 2012, 2018).
The individual aspect of social cognitive theory was revealed within the data. Participants
exercised forethought, self-reactiveness, and self-reflectiveness. Participants demonstrated
forethought when developing education plans for their children by assessing their children’s
needs, their needs, and the needs of the family to ensure that all academic, social, health, and
familial activities took place. Self-reactiveness was seen in the parent’s selection of a
homeschool philosophy and educational processes that met their expectations and understanding
of education for their children. Participants displayed self-reflectiveness by making necessary
changes within the homeschool environment to improve their children’s academic needs, the
family’s needs, or their personal needs.
Furthermore, the participants represented their children in this study. Parents noted that
their children had agency within the homeschool environment, but it was bound within the
autonomy levels set by the parents. Children exercised forethought in selecting curriculum,
topics of study, extracurricular and co-curricular activities, and instructional methods. Children
demonstrated their self-reactiveness by adhering to behavioral standards within given
environments. The behavioral standards included social behaviors, time management to complete
assignments when due, and developing relationships with siblings. Children demonstrated selfreflectiveness when they made adjustments based on behavioral standards on their own accord or
through parental guidance.
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Self-Efficacy and Family Efficacy. Bandura (2012) defined self-efficacy as the
judgment of one’s abilities, and it is linked with performance. There is a reciprocal relationship
between performance and self-efficacy (Bandura, 2012, 2018). Motivation with high selfefficacy can positively affect performance, whereas discouragement with low self-efficacy can
have a negative effect on performance. Likewise, performance directionality can affect the
directionality of self-efficacy (Bandura, 2012).
The concept of agency extends to efficacy forming collective efficacy, which is the
ability of a group to judge the group’s ability to reach a common goal by combined knowledge
and resources (Bandura et al., 2011). Family efficacy refers to the family’s beliefs that their
collective efficacy can manage family matters while maintaining the quality of family
functioning and satisfaction (Bandura et al., 2011). Positive family efficacy was affected by
positive family life satisfaction, open communication, and self-disclosure about activities for
adolescents (Bandura et al., 2011). The assessment of family efficacy is affected by goals,
expectations, experiences, and roles within family life (Bandura et al., 2011). Furthermore,
Bandura et al. (2011) noted that interdependent relationships through parent-child and spousal
dyad exist within the family rather than families operating as individuals independent of one
another.
The participants in the study noted that they felt confident in their ability to homeschool.
However, some noted that they were uncertain of their abilities at the beginning. As their
performance and knowledge of homeschooling improved, their self-efficacy improved. When
participants encountered difficulties, they researched possible solutions by speaking with friends
and other home educators and using professional methods, such as attending homeschool
conferences or speaking with professionals.
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Family efficacy was revealed in the parents’ development of a personalized education
plan that revolved around the family’s needs. Participants developed a routine around family
activities and the working parent’s schedule. Furthermore, participants emphasized that
developing relationships were vital to their home education view. Many participants emphasized
the need for open communication through family discussions and discussions during academic
learning. Parents with adolescent children allowed more freedom to learn independently, develop
their schedules for the day, and select their high school courses.
The family efficacy was also noted in the parent-child dyad. Participants indicated that
they provided varying levels of autonomy for the educational processes. While children did not
have input into the type of homeschool philosophy chosen, as in by specific name, parents chose
the philosophy based on the children’s learning abilities and learning style and the parents’
overall goals and perceptions of what home education should be within their respective homes.
Culture. Cultures are dynamic social systems that may be dualistic at times (Bandura,
2018.) Cultures may be individualistic or collective. While most societies are classified as
predominately one or other, there could be the opposite orientation within that culture. However,
given the widespread growth of technology, cultures are no longer insular (Bandura, 2001,
2018). Bandura (2002) noted that analysis should examine whether a phenomenon is based on
universal human nature or a result of culture.
As noted previously, the participants in this study were primarily Caucasian, Christian
females. However, one participant was male from South Africa, and one participant did not list a
religious affiliation. One participant, who was Caucasian and Christian, was the mother of two
adopted African American daughters. The findings of this study addressed the concept of what is
universal rather than bound within a culture; however, the culture present within this study were
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those who participated in home education. Following the principles of phenomenology, this
study addressed the essence found in the lived experiences of home educators. The themes that
permeated all demographics were personalization, augmentation, and research.
Environment. Bandura (1999, 2001) noted that the environment is not static but rather
dynamic. Social cognitive theory contains three types of environments: imposed environments,
selected environments, and constructed environments. Each environment includes a physical and
socio-structure element (Bandura, 1999). Additionally, each has different levels of changeability
(Bandura, 1999, 2001).
The imposed environments are environments in which the individual may or may not
have the ability to give consent to be (Bandura, 1999, 2001). Individuals maintain personal
agency by choosing how much they engage within the imposed environment (Bandura, 1999,
2001). This environment has a potentiality for engagement by the individual (Bandura, 2001).
The selected environments are those in which the individual chooses to participate (Bandura,
1999). The individual maintains their level of personal agency in choosing how they interact
with this environment. The potentiality for engagement is dependent on an individual’s choices
with the environment (Bandura, 2001). The final environment is the constructed environment. In
this environment, the individual has the most significant control over the environment; thus, they
have a substantial level of personal agency (Bandura, 1999, 2001). This environment has no
potentiality for engagement because it is a self-constructed environment where the individual
makes purposeful selections (Bandura, 1999, 2001).
Social cognitive theory noted that people develop social environments and institutional
systems because human functioning is grounded within these systems (Bandura, 1999, 2012). As
noted in chapter two, within the scope of education, public schools are social systems (Wetland,
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2013). Prior to compulsory education laws, schools were selected environments. After
compulsory education laws mandated all children within the United States between the ages of 618, on average, attend public or private school, the school systems became an imposed
environment. After the formation of modern homeschooling in the 1960s and 1970s, the
homeschool environment became a newly constructed social system developed by families.
Participants in this study shared that they selected or constructed homeschool
environments to meet their children’s needs. The imposed environment exists for all participants
through the legalities of compulsory education in the United States and South Africa. Some
participants enrolled their children in traditional schooling options; however, they selected a new
environment when they decided to homeschool. Depending on the philosophy and the level of
autonomy allowed by the parents, the potentiality for engagement varied. Participants who
utilized unschooling or child-led learning allowed their children to construct most of their
environment. Those with a more rigorous philosophy of education that leaned toward traditional
education demonstrated a selected environment with their children able to construct portions of
their environment.
The theoretical findings of this study support the components personalized education
theory of gifted and twice-exceptional homeschooling. Furthermore, it supports the review of
experts in the fields of education, homeschooling, and grounded theory that the theory would
apply to other homeschool populations. As noted by Bandura (2018), the development of
theories is a process that refines over time to gain a better understanding of human behavior.
Social cognitive theory (Bandura, 1999, 2001, 2002, 2012, 2018) was added as a descriptive
theory to understand the behaviors of homeschooling families within the constructs of culture,
the individuals, modes of human agency, the individual, self-efficacy and family efficacy, and
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the environment. Given the ability that the themes derived are universal to the essence of the
lived experiences of home-educating families, I propose the name of my previous theory be
changed to personalized home education theory.
Empirical Implications
The empirical implications of this study support and extend the body of research on
homeschooling. The empirical implications section shares the results of this study in light of
prior research. This section begins with an overview of homeschooling, which in Chapter Two
was titled history of homeschooling. The name change is resultant of this studies’ results not
addressing the sections of homeschool history. A review of the homeschool demographics
represented in this study is addressed second, followed by homeschool legislation. The final
sections are homeschool philosophy and homeschool educational processes.
Overview of Homeschooling
The results of this study supported some of the findings of the National Household
Education Survey (NHES) in documenting why families choose to homeschool. Some
participants noted more than one reason that led them to choose to homeschool as the most
important. Most of the participants of this study noted difficulties with or concerns about their
local school, which happened to be the second-highest category. Specifically, participants
expressed “dissatisfaction with the academic instruction at their schools” as a leading reason.
One participant noted she and her husband witnessed school shootings and lost friends at the
Virginia Tech shooting, which aligns with the answer “concern about school environment, such
as safety, drugs, or negative peer pressure” (Wang et al., 2019). However, contrary to the results
of the NHES this was not the highest reason among participants in this study. Two participants in
this study mentioned choosing to homeschool due to special needs, with one participant having a
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neuropsychologist recommend homeschooling as the best option for her child. Two families
indicated they wanted to provide their children with faith-based instruction, supporting the
NHES findings for the category “a desire to provide religious instruction” (Wang et al., 2019).
Furthermore, several participants mentioned family time, finances, and flexible scheduling as
reasons for homeschooling.
Whitlow-Spurlock (2019) identified four classifications of choice to homeschool among
gifted and twice-exceptional homeschoolers. The first classification was homeschool as primary,
in which the parents chose to homeschool before their child’s preschool eligibility (WhitlowSpurlock, 2019). The second classification, preschool-to-homeschool, included families who
decided to homeschool after preschool. These included those who had planned to homeschool
their children early on but utilized preschools, those who had preschool experiences that altered
the parents’ plans to use traditional schools, and those whose children’s preschool experiences
revealed their children had different abilities than their peers (Whitlow-Spurlock, 2019).
Homeschool post-evaluation was the third classification. Families in this category were those
who chose to homeschool after determining traditional schooling options were not meeting their
children’s needs or the parent’s views of the best method to educate their children (WhitlowSpurlock, 2019). Finally, compelled homeschoolers were the last classification of choice to
homeschool. Parents whose choice to homeschool was categorized in this classification were
those who chose to homeschool after they had exhausted their options at traditional schools, but
the schools could not meet their children’s needs (Whitlow-Spurlock, 2019).
The results of this study support the classifications of choosing to homeschool. Two
participants chose to homeschool prior to their children reaching preschool age, thus fulfilling
the definition of homeschooling as primary. Two participants met the definition of preschool-to-
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homeschool after choosing to homeschool based on their children’s preschool experience. Three
participants chose to homeschool after evaluating their education options; therefore, they would
fall under the classification of homeschool post-evaluation. Finally, three families met the
definition of compelled homeschoolers in which they chose to homeschool after exhausting their
options within a traditional education setting.
Furthermore, some families documented that they chose to homeschool younger siblings
because their other children were already homeschooling. A fifth classification could be listed to
expand the classifications for those who choose to homeschool younger siblings. However, it
should be noted that not all parents homeschool all of their children. Two participants had
children in traditional schools while also homeschooling. The decision to have children in two
different schooling options was based on personalization to meet the child’s, parent’s, or
family’s needs.
Previous research noted that some families who were transitioning from a traditional
education option to homeschooling took time to adjust, determine their children’s learning style,
and assess education needs through a process known as deschooling (Verma, 2020; WhitlowSpurlock, 2019). When participants in this study described their transition process of coming
from a traditional school, they described this process in varying degrees but not to the full extent
of the definition. When asked, for clarification purposes, if this process was deschooling, none
stated that it was. Further research is needed in this area. However, the results of this study
revealed three types of transition: no transition, natural transition, or exploratory transition. No
transition included those who were already home during the preschool years. When beginning
homeschooling, activities were slowly added into daily life based on the needs of the child,
parent, and family. Natural transition included families who came from another education type.
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They allowed homeschooling to weave into the family’s lifestyle naturally. The exploratory
transition included those coming from another education system in which the family explored the
best fit for the family and children.
Homeschool Demographics
The demographical data from this study is not representative of the homeschool
population based on data from the NCES (Wang et al., 2019). All participants self-identified as
Caucasian. However, individuals from diverse backgrounds showed interest in the study but did
not meet the requirements or could not fulfill all data collection methods. Individuals who
showed interest self-identified as Hispanic, Black/African American, Native American, and
Jewish.
Homeschooling is becoming a more religiously diverse community (Jolly et al., 2012).
The religious or worldview demographics self-reported by participants were Christian or a
specific Christian denomination (8), non-denominational (1), and not applicable (1). Interest in
the study by those who did not meet the requirements or were unable to fulfill all data collection
methods included Christian or a specific Christian denomination, Jewish, Atheist, not
applicable/none, pagan, spiritual but not religious, agnostic, pantheist, and kindness, as identified
by self-reporting. These interested parties support other researchers’ findings of increased
religious diversity among homeschooling families, including those with no religious affiliation
(Myers & Bhopal, 2018; Neuman & Guterman, 2016, 2020; Ray, 2017b; Seif-Amirhosseini,
2016).
The literature has noted that mothers are the primary parent responsible for providing
education in the homeschool environment. (Gaither, 2017b; Kunzman & Gaither, 2013;
Morrison, 2016; Stevens, 2003). NHES dated noted that mothers comprised the majority [73%]
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of primary educators, with fathers being second [13%] (Cui & Hanson, 2019). The findings of
this study support these statistics; nine mothers and one father who participated identified as the
primary home educator. The participants noted that their spouses assisted in instruction but were
not the primary educator. Furthermore, participants also noted that their children received
instruction from relatives, other persons, and virtual instruction in agreement with the categories
from the NHES (Cui & Hanson, 2019), but these were not the primary education providers in
this study.
Researchers noted that most homeschool families are two-parent, heterosexual families in
which the mother is the stay-at-home parent, and the father is employed (Gaither, 2017b). The
results of this study support this research. All participants are married in a heterosexual family,
with the family types being nuclear (8), blended (1), and adoptive (1).
The literature noted that mothers are the ones to bring up homeschooling as an education
option (Machovcová et al., 2021). This study confirms the results of Machovcová et al. (2021)
that most participants were mothers who were the ones to bring up homeschooling. The only
stay-at-home homeschooling father noted that he and his wife decided together but did not
indicate who brought up the initial idea to homeschool. One participant noted that a
neuropsychologist was the one to suggest homeschooling to their family.
Homeschooling Mothers. As previously noted, the results of this study confirmed that
mothers are the primary home-educating parent, but all participants had spousal support or
assistance in the option to homeschool. This study did not explore the rationale for why women
chose to be the primary home educator. However, some mothers alluded to their rationale as
being based on faith, supporting previous research (Kunzman & Gaither, 2013; Lois, 2006).
Other rationales mentioned or alluded to included prior experience as an educator, a desire to
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homeschool, working from home and having a flexible schedule, or already being a stay-at-home
mother, in which being the primary home educator was seen as a logical option.
Previous research noted the emphasis on the mothers’ homeschooling as “women’s
work” because it is seen as expanding the work done by women in the home (Apple, 2006). The
results of this study noted that many mothers see homeschooling as being augmented into their
lives in a natural rhythm; however, no statements by participants inferred that it was an
“intensification of women’s work in the home since it is added on to the already extensive
household responsibilities that women have” (Apple, 2006, p. 26).
Women have become advocates and entrepreneurs within the homeschooling
communities (Apple, 2006). They have organized, coordinated, and developed connections as a
collective to lead advocacy roles and become entrepreneurs at local, regional, and national levels
(Apple, 2006; McDowell, 2000). Participants mentioned women by name when discussing
listing to conference speakers or referencing authors of books. Women embracing their work as
homeschooling mothers could be seen as empowering.
McDowell (2000) suggested that homeschooling mothers are closet feminists. The
definition for homeschooling mothers described by McDowell (2000) were those who advocated
for the same economic, political, and social rights among homeschooling mothers as for those in
public and private schools. However, feminist authors conveyed that a realistic view of
motherhood in which all work women do is valued is needed (Beail, 2006). Though this concept
was not within the scope of this study, some participants stated that being a homeschooling
mother was part of their identity, but one participant explicitly stated it was not part of her
identity. Those with educational backgrounds merge their identities as educators with being
homeschooling mothers.
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Homeschool Legislation: United States and International
Homeschool legislation within the United States is regulated at the state level, not at the
federal level (Carlson, 2020; Watson, 2018). This study did not explore the legalities of
homeschooling within the United States. However, throughout conversations, participants
mentioned how they follow their state’s guidelines regarding notification of intent to
homeschool, required subjects, required number of days homeschooling, and assessments. None
of the participants mentioned their state’s parent education requirement, but all participants were
college-educated.
Internationally, homeschool laws vary greatly. One participant was located in South
Africa. He described following his country’s school schedule from January to December and
requiring his son to complete specific subjects.
Homeschool Philosophy
The educational philosophy is the educator’s beliefs and goals about education and
underscores the principles educators use (Ugwuozor, 2019). It is informed by training, education,
and experience (Ugwuozor, 2019). Within the homeschool environment, the homeschool
philosophy is the core beliefs about education that directly affects curricula, instructional
methods, and structure (Ampuja, 2020; Davis, 2011; Kunzman & Gaither, 2013; Pannone, 2014;
Whitlow-Spurlock, 2019). The most common homeschool philosophies are Charlotte Mason,
classical, unit-study, unschooling, eclectic, traditional, independent study, and umbrella
programs (Davis, 2011; Duffy, 2012; McKeon, 2007). Parents may select one or a combination
of philosophies within their homeschool environment (Ampuja, 2020; Whitlow-Spurlock, 2019).
The homeschool philosophy was incorporated with the curriculum, instructional methods, and
structure (Whitlow-Spurlock, 2019).
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The findings within this study support the most common philosophies: classical,
Charlotte Mason, unit study, unschooling, eclectic, and traditional based on the participants’ selfidentified homeschool philosophies. Participants also noted other homeschool philosophies
found in conventional homeschool literature, including project-based learning, hands-on
learning, Montessori, and multisensory education such as Orton-Gillingham methods. One
philosophy mentioned by the participant from South Africa was Reggio Emilia which was not
listed in any of the United States-based literature. This may be a result of geographical or
cultural differences. Reggio Emilia, like unschooling, is a child-led learning philosophy.
Participants even noted subscribing to more than one philosophy.
The results of this study furthered the belief that the homeschool philosophy is
incorporated within the educational processes, which include the curriculum, instructional
methods, and structure. The philosophy and educational practices cannot be separated. When
parents changed their homeschool philosophy, they changed the educational processes. Likewise,
when parents made changes to some of the educational processes, they adapted or integrated new
philosophies. The homeschool philosophy and educational processes transverse each other and
cannot stand independently.
Homeschool Educational Processes. Homeschool educational processes are the
curricula, instructional methods, and structures selected by home-educating parents in the
academic, developmental, social, and psychological development of their children (Ampuja,
2020; Carpenter & Gann, 2016; Neuman & Guterman, 2017; Pannone, 2014; Simmons &
Campbell, 2019; Whitlow-Spurlock, 2019). Whitlow-Spurlock (2019) identified processes for
selecting curricula, instructional methods, and structure. These processes led parents in
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developing a personalized education plan for their homeschooled children, which is supported by
the results of this study.
The results of this study expanded these processes to note that each is intertwined with
the homeschool philosophy chosen by the parents. The philosophy and educational processes
were chosen based on the capacity for personalization which included the child’s needs, parent’s
needs, and family’s needs. The selected component was also chosen based on the ability to
augment into the family. The home-educating parent researched all philosophies and educational
processes. The research included anecdotal research by speaking with friends and other
homeschoolers and professional research by attending conferences and speaking with
professionals. This research supports references to homeschool conferences being arenas of
professional development (Tilhou, 2020).
Curricula. Curricula consists of the broad range of resources used for instructional
purposes for a specific course of learning (Carpenter & Gann, 2016; Gann & Carpenter, 2018;
Pannone, 2014; Thomas, 2019; Whitlow-Spurlock, 2019). There are unlimited options for
curricula (Carpenter & Gann, 2016). Publishers have developed some curricula to align with
specific homeschool philosophies (Jolly et al., 2012; McKeon, 2007). Participants in this study
who followed a child-led learning philosophy or used project-based learning noted that the
curriculum options available to them were unlimited based on their child’s desired learning
goals. Other participants noted using specific curricula aligned with other homeschool
philosophies, such as but not limited to classical, Charlotte Mason, or unit studies. Furthermore,
participants listed unconventional resources, such as YouTube and games, as part of their
curricula. The selection of curricula fell within the legislative guidelines and child’s interests.

173
The process of choosing a curriculum began with choosing a philosophy then researching
available options (Whitlow-Spurlock, 2019). However, some families may fluctuate between
choosing a philosophy and researching curricula until they find what best works for them
(Whitlow-Spurlock, 2019). Next, home educators select and purchase the materials needed
(Whitlow-Spurlock, 2019). If the curriculum selected met the child’s needs, there were no further
steps. However, if the child’s needs were not met, homeschool parents evaluated options for
changing the curriculum through mild changes such as modifications or adjustments or a total
change such as selecting a new curriculum (Whitlow-Spurlock, 2019).
Participants in this study followed this process of choosing a curriculum. They made
selections after conducting research, understanding their children’s needs, and considering the
needs of the family and their needs as a home educator. Changes to the curriculum were made to
develop an education plan that met the child’s needs and preferences and what worked best for
the family. When changing or adding a new philosophy or selecting new materials based on a
different philosophy, the fluctuating period noted above was not only a linear step along a
process continuum. It was also a steppingstone for those who had an established understanding
of homeschooling. Some philosophies share foundational principles, which makes integration
easier.
Whitlow-Spurlock (2019) noted that in the process of choosing a curriculum, homeschool
families might enter a period of deschooling. The results of this study did not support this as part
of the process of choosing curricula. As noted previously, this phenomenon needs further
research. It may be a transition process that happens to overlap with the processes of choosing a
curriculum and developing a homeschool philosophy.
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Instructional Methods. Instructional methods are the techniques and practices engaged in
or commissioned by home-educating parents to deliver instruction and learning opportunities
within the home and external learning environments (Ampuja, 2020; Carpenter & Gann, 2016;
Gann & Carpenter, 2018; Pannone, 2014; Tilhou, 2020; Whitlow-Spurlock, 2019). Researchers
found that instructional methods occur within and outside of the home; these include but are not
limited to cooperatives, online classes, and resources within the community (Carpenter & Gann,
2016; Mazama, 2015; Tilhou, 2020).
The process of choosing instructional methods noted that the homeschool philosophy
influences the instructional methods chosen (Whitlow-Spurlock, 2019). The process of choosing
instructional methods is not linear. The process requires the parent to make selections based on
teaching methods, learning environments outside the home, and learning through extracurricular
and co-curricular activities (Whitlow-Spurlock, 2019). Prior research noted that extracurricular
activities could be seen as co-curricular based on the parent’s perspective (Whitlow-Spurlock,
2019). Changes occurred based on the needs or preferences of the parent or child (WhitlowSpurlock, 2019).
Instructional practices outside the home include homeschool cooperatives and
community resources such as libraries, museums, zoos, private tutors, and field trips (Carpenter
& Gann, 2016; Mazama, 2015; Pannone, 2014; Tilhou, 2020). Extracurricular and co-curricular
activities may occur within or outside the home (Whitlow-Spurlock, 2019). The findings of this
study supported the use of these activities. However, the option to use some of these since 2020
had been limited due to the global pandemic. Some participants resumed learning outside the
home, but others had not or had in only minimal ways.
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The results of this study refined instructional activities outside the home into three
categories: private instructional methods, public instructional methods, and homeschool groups.
Tutors, dual enrollment, learning experiences in a therapy setting, and classes by a private
instructor comprised the private instructional methods. The public instructional methods are
those available to the general public. Three types of homeschool groups were identified:
traditional homeschool group, homeschool learning community, and interest-based learning
community. The traditional homeschool group is a shared cooperative in which all parents work
together by instructing a class or assisting in other ways. The homeschool learning community is
tuition-based in which parents may drop off their children or assist in the classroom, but a
specific teacher receives payment for their services. The last type is an interest-based learning
community in which the group focuses on one topic.
The findings of this study support the premise that homeschool families may perceive
extracurricular activities as co-curricular or as both. Participants in this study emphasized that
learning is an extension of life and that children can learn from all forms of interactions.
Participants recognized activities as part of their children’s learning experiences, including
athletics, faith-based activities, fine arts, and scouting programs.
This study supports the premise that parents make selections for all instructional methods
based on personalization needs. They chose their options based on their children’s preferences,
needs, and interests while also balancing their needs and the family’s needs. The instructional
method choices were augmented based on what works best for the family’s schedule. The
decisions were made after parents researched the available options for their children.
Structure. The structure is the arrangement and order of daily activities and the learning
environment to impart the educational content, select the schedule, provide autonomy, and
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adhere to the curricula (Ampuja, 2020; Carpenter & Gann, 2016; Tilhou, 2020; WhitlowSpurlock, 2019). Homeschool families may follow a traditional school schedule regarding their
daily, weekly, and yearly structures, or some may follow a year-round schedule with greater
flexibility for the daily or weekly schedules (Carpenter & Gann, 2016; Whitlow-Spurlock, 2019).
Some researchers have identified homeschooling as either structured or unstructured (Carpenter
& Gann, 2016), whereas others have described it as a continuum of structured, unstructured, or a
combination (Jones, 2013; Neuman & Guterman, 2016; Whitlow-Spurlock, 2019). The
continuum was suggested to overlap with content (Neuman & Guterman, 2016). WhitlowSpurlock (2019) noticed that instructional methods also fell along this continuum.
Some homeschool families began homeschooling using a more structured approach but became
less structured over time (Kunzman & Gaither, 2013).
The process of choosing a structure is influenced by the homeschool philosophy
(Whitlow-Spurlock, 2019). Whitlow-Spurlock (2019) noted that the structure contained daily,
weekly, and yearly scheduling, autonomy levels, and adherence to the curricula. Parents provide
their children with different levels of autonomy throughout the day because homeschool has the
capacity for flexibility (Carpenter & Gann, 2016; Jones, 2013). Home educators made decisions
about the structure based on the influential factors: parents’ needs, children’s needs, family’s
needs, academics, and co-curricular and extracurricular activities (Whitlow-Spurlock, 2019).
Home-educating parents developed and maintained an optimum structure until one of the
influential factors changed, and parents made appropriate adjustments to create a new optimum
structure (Whitlow-Spurlock, 2019).
The findings of this study support the statement that the homeschool philosophy
influences the structure. However, this study determined that the homeschool philosophy is more
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than influential to the structure, it is entangled, and the structure is not independent of the
philosophy. Additionally, this study supports and extends the three homeschooling structures:
daily, weekly, and yearly.
This study renamed these as daily structures, weekly routines, and yearly schedules.
Extending the research, three classifications of daily structures were identified. The first was no
structure which was more common among those who followed a child-led learning or
unschooling philosophy. The no-structure daily routine offered the children the greatest level of
autonomy and level of adherence to curricula. Second, the moderate structure was identified
among those who had set times for specific subjects based on the parent’s needs to complete
instruction, or the parents determined an optimum time for a child to complete or learn the
material. Autonomy in the moderate structure varied among participants, and it was mildly
linked to philosophy. The final daily structure revealed was a fixed structure. This structure
included those whose children were required to complete the majority of their subjects or
assignments within a set timeframe. The levels of autonomy and adherence to the curriculum
fluctuated among participants.
The weekly routines were affected by participants’ activities outside the home or set
times for online classes. Weekly autonomy varied, with some participants providing their
children with weekly checklists of assignments rather than day-by-day assignments.
Additionally, some parents did not use a five-day school week for instruction within the home
but set aside one day for activities outside the home.
This study supported the classifications of traditional and year-round schedules.
However, it extended the literature to include a mixed-yearly schedule. The participant from
South Africa followed the national traditional school year, which begins in January and ends in
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December. Those in the United States were classified as traditional yearly, year-round, or mixed
yearly schedules. The traditional yearly schedule is defined as those who follow their local or
state school calendar, which typically begins in the late summer and ends in late spring.
Participants whose spouses or children were working at or attending the local public school
adhered to that school’s calendar for breaks. The year-round schedule involves scheduling
schooling for 12 months but not necessarily following a calendar year. This method allowed for
more breaks throughout the year, shorter weeks, or adjusting for climatic needs. The final yearly
schedule identified was the mixed-yearly schedule. Individuals using this type followed a
traditional year schedule but used flexible yet structured lesson plans in the summer. This
allowed for an easier resumption of the school year and reduced learning loss.
As noted above, changes occurred when influential factors changed, requiring homeeducating parents to reevaluate the structures (Whitlow-Spurlock, 2019). The results of this study
support this statement. Participants made changes based on the personalization needs, what could
be augmented into the family, and research. Additionally, a change of philosophy required
changes to the structure. Over time, most participants moved towards a more relaxed structure,
supporting the literature (Kunzman & Gaither, 2013). However, two participants, Michelle and
Hannah, became more structured over time. Michelle’s husband, who is a public-school teacher,
requested more structure during the high school years. Hannah attributed her progression toward
more structure as a natural flow through slowly adding a new subject as it augments within the
structure.
Limitations and Delimitations
The limitations of qualitative research are those outside the researcher’s control (Peoples,
2021). There were three limitations to this study. The limitations centered around the setting and
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sampling method. The setting of this study, cyberspace, formed the first limitation. Cyberspace
was chosen to allow greater access to individuals without geographical restrictions. Additionally,
cyberspace would allow access to individuals without restrictions due to the COVID pandemic.
However, this limited participants to being only those with internet access.
The second limitation was derived from the sampling method. This study used a
combination of convenience sampling and web-based respondent-driven sampling (WebRDS).
Convenience sampling was used to request the sharing of the study among organizations, groups,
or communities through which an intermediary or I had direct contact. To increase
trustworthiness, I did not use participants with whom I had a relationship. Respondent-driven
sampling allows participants to share the study with potential participants without the researcher
gaining contact information (Ruel et al., 2016). WebRDS allowed this sharing to occur online
through social media or email. These sampling techniques reduced the potential for non-internetbased recruitment.
Bias against the overseeing institution became a limitation as the study progressed.
During the recruitment, some social media-based homeschool groups and individuals noted
philosophical or ideological differences with Liberty University and refused to share the study.
This bias reduced the potential to reach homeschooling families within these groups.
Delimitations are the set boundaries of the study made by the researcher (Peoples, 2021).
There were five delimitations of this study. These delimitations included homeschooling
experience, participant legal responsibility, the definition of homeschooling, and methodology
and purpose of the study.
The first delimitation was using homeschooling parents who had at least three years of
experience. Three years of experience were chosen to allow parents to experience the
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progression and changes documented in the literature regarding educational practices.
Additionally, three years reduced the inclusion of those who were forced to educate their
children at home due to the global pandemic and school closures.
Participant legal responsibility formed the second delimitation. The participant had to be
the legally responsible adult for providing home education based on the participants’ local
regulations. This delimitation ensured that the decisions were made by the parent within the
scope of the child’s complete home education plan.
The third delimitation was ensuring that participants were homeschooling under a
specific definition of home education: parent-funded, parent-chosen, and parent-directed. This
excluded those using a full-time public or private school; however, part-time public or private
virtual school was allowed. The rationale for this was to ensure that parents had complete control
over the direction of their children’s education.
The purpose and methodology of this study produced the fourth delimitation of this
study. The purpose was to examine the educational processes and expand the personalized
education theory of gifted and twice-exceptional homeschooling developed by WhitlowSpurlock (2019) through the lived experiences of home educators. The methodology chosen for
this study was hermeneutic phenomenology. Phenomenology allows for theorizing and
reflexivity in a philosophical manner (van Manen, 2014). Furthermore, Van der Zalm and
Bergum (2000) noted that a descriptive theory could be derived from phenomenology to provide
clarity to a phenomenon.
Recommendations for Future Research
During this study, questions arose that could not be answered through this study. The
recommendations listed here included questions related to the topics within this study, ideas or
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concerns that arose but were not a focus of the study, or a noticed paucity within the literature.
These questions provide future opportunities for researchers to examine homeschooling from a
different perspective.
The study was open to participants in multiple countries. One participant from an
international location met the requirements. Therefore, additional research should be conducted
internationally to strengthen the findings of this study among families in multiple countries.
Furthermore, the findings of this study need to be examined among other populations of
homeschooling families who were not represented in this study, including minorities, members
of different religious views, and different worldviews. A study with the intent of presenting
diverse individuals may have better representation among these populations by using purposeful
sampling. Case study, phenomenological, or grounded theory research would provide different
insights and perspectives to explore this study's questions and results.
One family had a parent who was a public-school teacher who withdrew his children
from the school system. Future research could explore the lived experiences of families who
have one parent working in the public-school system while homeschooling using narrative or
phenomenological research. Case study research could explore the effects that public-school
educators experience at work after the withdrawal of their children from the school system.
Several participants noted being former educators or having a background in education.
Future research could use grounded theory to explore what caused these former teachers to leave
the teaching profession to become home educators. Phenomenological research could describe
the personal, psychological, and professional ramifications of these parents’ experiences.
Two female participants were in the process of completing a doctoral program. A body of
research exists examining persistence in completing a doctoral program and persistence among
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women completing a doctoral program. Future research should examine the persistence among
those who are homeschooling mothers using narrative, case study, or phenomenological
research.
Only one participant was a father who was the primary homeschooling parent. Mothers
make up the majority of the population of primary home educators, and fathers are the second
highest population of primary educators. More research needs to explore the lived experiences of
fathers who choose to become the primary home educator through phenomenological or
narrative research. Furthermore, grounded theory research could be used to explain how these
fathers break the social norms to become home-educating fathers.
While it was not in the purview of this study to determine if COVID shutdowns affected
the homeschooling community, all participants mentioned how their routines, schedules, and
activities had been negatively affected by COVID shutdowns, closures, and mandates. Future
research should examine the specific ways homeschooling families adapted the instructional
methods, gathered materials, and created opportunities for social interactions through
phenomenological research. Furthermore, grounded theory research should examine how
families adjusted their family structure when parents were homeschooling and working from
home.
The results of this study did not produce clarification of deschooling as a transition
between traditional school and homeschooling. As noted previously in Chapter Two, the term
deschooling has two different meanings. One meaning is a process of easing into homeschooling
and learning about the child’s learning style and educational needs (Verma, 2020; WhitlowSpurlock, 2019). The other definition calls for an end of schools to develop apprenticeship
education (Petrovic & Rolstad, 2017). The results of this study did not provide any clarification
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on the process of deschooling. Therefore, additional research is needed to explore this
phenomenon.
Most of the participants were mothers. Some research has been conducted focusing on
the mother’s workload within the home and the rationale for why women choose to become
homeschooling mothers. Some researchers imply that homeschooling intensifies the women’s
burden in the home (Apple, 2006). However, women embracing their roles as homeschooling
mothers may be empowering, given their roles as advocates for their children and homeschooling
rights (Apple, 2006; McDowell, 2000). Future studies should address why women choose to
homeschool, if they feel burdened or empowered within these roles, and how women view their
identity as a woman and homeschooling mothers. These studies could be conducted using
phenomenology, narrative research, or grounded theory.
During my search for participants, I was introduced to a new form of homeschooling
called wildschooling. There is no empirical research on this type of homeschooling. However,
research has explored the integration of nature and education. Wildschooling is a new philosophy
that focuses on the mind, body, and spirit of an individual (Sowder, 2022). Nicolette Sowder
(2022) developed this form of schooling during the 2010s. Wildschooling is defined as being:
More than a curriculum or framework, wildschooling is a movement designed to honor
and support our innate, inexorable bond with nature and lend a voice to our inner wild.
Wildschooling continues to take inspiration from a wide-range of sources (to name a
few): Forest School, The Reggio Emilia Approach, Earth Schooling, Waldorf, Charlotte
Mason, Self-Reg, place-based education, permaculture, peaceful parenting, unschooling,
8 Shields Model, indigenous knowledge and traditions, and most importantly time spent
communing with Mother Nature herself.
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Future research on homeschooling could explore the lived experiences of families who
wildschool through phenomenological research. This form of homeschooling does not discount
the use of academic instruction but uses different approaches to the subject; therefore, future
research could explore the academic achievement of children who are wildschooled. Finally, an
ethnographic study could examine the educational experiences of families who use this method
of homeschooling.
The participants in this study were actively and successfully homeschooling their
children. As a researcher and homeschooling parent, I have support all forms of education.
Research into the decision to homeschool has shown that for some families traditional education
options did not meet the needs of the child, parent, or family. Therefore, it would also be
postulated that for some families homeschooling could not meet these needs. Future research
could examine the circumstances in which homeschooling did not support the needs of the child,
parent, and family through case study, phenomenology, or grounded theory.
Finally, when developing the literature review for this study, I noticed a paucity in
empirical research that provided a detailed description of the many homeschooling philosophies.
A plethora of information is available for homeschoolers or potential homeschoolers that details
the multifarious homeschooling philosophies, aka known as homeschooling approaches or
homeschooling methods. Historical research could be used to examine the histories of each
method and how they are applied within the homeschool environment today using historical
literature and literature available to homeschooling families.
Conclusion
The purpose of this hermeneutic phenomenological study was to examine the educational
processes and expand the personalized education theory of gifted and twice-exceptional
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homeschooling through the lived experiences of home educators. The theories that guided this
study were the personalized education theory of gifted and twice-exceptional (WhitlowSpurlock, 2019) and social cognitive theory (Bandura, 1999, 2018). These explain how parents
provided a personalized education for their children and explored universal traits. The central
question of this study was: What are the lived experiences of parents who choose to homeschool
their children? The sub-questions were: (a) How do parents decide to homeschool their children?
(b) How do families transition from one school setting to another? (c) How do homeschool
families select the primary home-educating parent? (d) How do home educators choose a
homeschool philosophy? (e) What are the lived experiences of home educators when creating the
homeschool educational environment?
Three themes that emerged from the data include personalization, augmentation, and
research. Personalization described the development of a home education plan that met the needs
of the children, parents, and family. Augmentation elucidated how homeschooling was an
extension to the lives of the children and families that went beyond academics. The research
consisted of anecdotal and professional research used by home-educating parents to make
informed decisions regarding their children’s home education plan.
Three types of transitions were revealed in the data. The types of transitions included no
transition, natural transition, or exploratory transition. Homeschooling groups, which were part
of instruction outside the home, were divided into three classifications: traditional homeschool
cooperative, homeschool learning community, and interest-based learning community. The data
also reveal sub-structures within the homeschool environment: three types of daily structures and
three types of annual schedules were classified. Daily structure types were no structure, moderate
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structure, and fixed structure. Annual schedule types were traditional schedules, year-round
schedules, and mixed-yearly schedules.
The results of this study confirm the education process of (a) the process of choosing to
homeschool, (b) the process of choosing curriculum, (c) the process of choosing instructional
methods, and (d) the process of choosing structure. Additionally, the results supported the
personalized education theory of gifted and twice-exceptional homeschooling. However, given
that the findings extend beyond the gifted and twice-exceptional population, it is recommended
to change the name to personalized home education theory.
The results of this study may assist stakeholders in developing policies that best represent
the homeschool population. Personalized education provides an education plan that meets a
child’s needs. The results of this study can be used to assist traditional educators in adapting
these processes in the classroom. Furthermore, the results may assist practitioners and
consultants in guiding families through the processes of homeschooling.
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Appendix B: Personal Story
Our Homeschooling Story
My husband and I decided to homeschool our children before we had children. We met a
family whose daughter was homeschooled part-time and attended a private school part-time. The
elements of her education, which drew my attention, were how everything was tailored to her
needs and future goals. The curricula were a combination of traditional diploma-required courses
and custom chosen courses, which she could not receive in a traditional school setting. I
observed her education for a couple of years, and then I told my husband we were going to
homeschool. The aspects of homeschooling that drew my attention were the ability to have a
faith-based education that could be customized to the needs and interests of each child.
During the preschool years, our focus was on faith and child-led learning. We granted our
children the freedom to explore the world around them. When it was time for my oldest to enter
Kindergarten, we explored the local options for public, private, and homeschooling available.
We chose to homeschool based on our desire to provide a faith-based education. We continue to
homeschool to provide a method of education not found in traditional formats that meets our
children’s unique learning needs and fits our lifestyle as a military family.
We attempted a traditional approach to education in the early elementary years, which
maintained a schedule for each subject. The traditional method did not work well for our older
two children. They enjoyed learning about a subject or topic in-depth and would not want to
move to another subject when it was time. They despised the structured school environment. We
explored other methods of homeschooling without success. During this time, we also had a
preschooler with whom we were using a modified version of the Montessori method. Our older
two children wanted to learn based on what interested them, not what a book said. This
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contradicted my goals as a home-educating parent in which I wanted them to have an education
with a focus on memorizing important facts, critical thinking, debate, nature study, and a rich
understanding of language, especially written language, and Latin. Throughout the years, our
homeschooling approach has become more personalized for each child with the integration of
classical education with a mixture of Montessori, Charlotte Mason, independent study, and
unschooling principles.
Our children have the opportunity to set their schedule, except for a few academic
disciplines which require direct instruction daily. Each child is given daily learning objectives
and assignments to complete. All assignment work must be completed by 2:00 p.m. to allow time
for free play in the afternoons, sports activities, and other co-curricular and extracurricular
activities. Homework has lasted past the deadline when they need additional instruction or
assistance with a topic, they chose to explore further a topic that piqued their interest, or they
decided to extend the learning experience of their own volitions.
Heraclitus, the Greek philosopher, is noted as being the first philosopher of change
(Müller-Merbach, 2006). He suggested that nothing remains the same, and the only constant in
life is change (Frank, 2012; Müller-Merbach, 2006). Our homeschool and attitudes towards other
forms of education have changed over time. While I had a negative attitude towards traditional
school options for a short time, I no longer hold these negative attitudes. The choice of education
options is a highly complex issue that requires many factors to be considered, such as, but not
limited to, special learning needs, family lifestyle, and personality. No education option fits the
needs of every family for each year. Change comes with each year. Thus, it is our belief and
practice that each year we evaluate all education options available.
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Appendix C: Recruitment Materials
General Recruitment Email
Dear Recipient:
As a graduate student in the School of Education at Liberty University, I am conducting research
as part of the requirements for a Doctor of Philosophy degree. The purpose of my research is to
examine the educational processes that occur in the homeschool environment and expand a
theory of home education, which was based on the experiences of those who homeschool gifted
and twice-exceptional children, to the general homeschool population. I am writing to invite
eligible participants to join my study.
Participants must be at least 18 years old and a home educator with 3 years of experience. You
must be the individual legally responsible for providing the home education for the students,
which can include parents, grandparents, guardians, or other caregivers based on your local
regulation for home education. Additionally, you must meet the definition of home education:
parent-funded, parent-chosen, and parent-directed. Those using full-time virtual public or private
schools do not meet these criteria; however, those using part-time virtual schools do.
Participants, if willing, will be asked to participate in a recorded, virtual interview (1 hour),
complete participant journals (1 hour), answer questions about a vignette (30 minutes), and
review interview transcripts for errors (15 minutes). Names and other identifying information
will be requested as part of this study, but the information will remain confidential.
In order to participate, please click here to complete a screening survey
https://homeschoolresearch.wixsite.com/homeschool or contact me at
bwhitlowspurlock@liberty.edu for more information. A consent document will be available for
review on the website above the link for the screening survey. Once your eligibility has been
established, you will receive an official copy consent form via email that must be signed and
returned prior to participation in the study.
Please click the survey button in the menu to go directly to the consent form and survey link, or
you may scroll to the lower portion of the page to find these links.
If you are found to be eligible for the study, I will email you a consent document and schedule a
time for the interview with you. The consent document contains additional information about my
research. If you choose to participate, you will need to sign the consent document and return it to
me by the time of the interview.
Sincerely,
Bridgette Whitlow-Spurlock, Ed.D.
Ph.D. Candidate Liberty University School of Education
bwhitlowspurlock@liberty.edu
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Permission Request Email
Dear Recipient:
As a graduate student in the School of Education at Liberty University, I am conducting research
as part of the requirements for a Doctor of Philosophy degree. The title of my research project is
How Homeschooling Happens: A Phenomenological Study of Educational Practices in the Home
Education Setting, and the purpose of my research is to examine the educational processes that
occur in the homeschool environment. Additionally, this study will expand a theory of home
education, which was based on the experiences of those who homeschool gifted and twiceexceptional children, to the general homeschool population.
I am writing to request your assistance in distributing information about this study to your
membership list and/or share on your social media pages to recruit participants for my research.
Participants must be 18 years or older and a home educator with 3 years of experience.
Potential participants will be asked to go to
https://homeschoolresearch.wixsite.com/homeschool to determine their eligibility through a
screening tool. If they are found to be eligible, participants, if willing, will be asked to participate
in a recorded, virtual interview (1 hour), complete participant journals (1 hour), answer questions
about a vignette (30 minutes), and review his or her interview transcripts for errors (15 minutes).
Participants will be presented with informed consent information prior to participating.
Thank you for considering my request. If you choose to grant permission, please respond by
email to bwhitlowspurlock@liberty.edu. A permission letter document is attached for your
convenience.
Sincerely,
Bridgette Whitlow-Spurlock, Ed.D.
Ph.D. Candidate Liberty University School of Education
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Permission Letter
[This permission letter template is provided for your convenience. Recommended information is
included in brackets. Please select the desired information, remove the brackets, and remove the
information that does not apply.]
[Please provide this document on official letterhead or copy and paste it into an email. The
letter/email must be returned to the researcher requesting permission.]
Dear Bridgette Whitlow-Spurlock:
After careful review of your research proposal entitled How Homeschooling Happens: A
Phenomenological Study of Educational Practices in the Home Education Setting, [I/we] have
decided to grant your request for assistance in distributing information about this study to our
membership list and/or on our social media pages to recruit participants for your research.
Check the following boxes, as applicable:
The information will be shared with our membership list and on our social media pages.
The information will be shared with our membership list but not on our social media pages.
The information will not be shared with our membership list but will be shared on our social
media pages.
I/We are requesting a copy of the results upon study completion and/or publication.
Sincerely,
[Your Name]
[Your Title]
[Your Company/Organization]
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Social Media Recruitment: Facebook
ATTENTION [POPULATION/AUDIENCE]: I am conducting research as part of the
requirements for a Doctor of Philosophy degree at Liberty University. The purpose of my
research is to examine the educational processes that occur in the homeschool environment and
expand a theory of home education, which was based on the experiences of those who
homeschool gifted and twice-exceptional children, to the general homeschool population.
Participants, if willing, will be asked to participate in a recorded, virtual interview, complete
participant journals, answer questions about a vignette, and review interview transcripts for
errors. The above procedures should take about 2 hours and 45 minutes to complete. If you
would like to participate and meet the criteria below, please click here to complete the screening
survey https://homeschoolresearch.wixsite.com/homeschool or contact me at
bwhitlowspurlock@liberty.edu for more information.
A consent document will be available for review on the website above the link for the screening
survey. Once your eligibility has been established, you will receive an official copy consent form
via email that must be signed and returned prior to participation in the study.
Please click the survey button in the menu to go directly to the consent form and survey link, or
you may scroll to the lower portion of the page to find these links.
To participate, you must be at least 18 years old and a home educator with 3 years of experience.
You must be the individual legally responsible for providing the home education for the students,
which can include parents, grandparents, guardians, or other caregivers based on your local
regulation for home education. Additionally, you must meet the definition of home education:
parent-funded, parent-chosen, and parent-directed. Those using full-time virtual public or private
schools do not meet these criteria; however, those using part-time virtual schools do.
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Social Media Recruitment: Instagram

I am conducting research as part of the requirements for a Doctor of Philosophy degree at
Liberty University. The purpose of my research is to examine the educational processes that
occur in the homeschool environment and expand a theory of home education, which was based
on the experiences of those who homeschool gifted and twice-exceptional children, to the
general homeschool population. Participants, if willing, will be asked to participate in a recorded,
virtual interview, complete participant journals, answer questions about a vignette, and review
interview transcripts for errors. The above procedures should take about 2 hours and 45 minutes
to complete. If you would like to participate and meet the criteria below, please click here to
complete the screening survey https://homeschoolresearch.wixsite.com/homeschool or contact
me at bwhitlowspurlock@liberty.edu for more information. A consent document will be
available for review on the website above the link for the screening survey. Once your eligibility
has been established, you will receive an official copy consent form via email that must be
signed and returned prior to participation in the study.
Please click the survey button in the menu to go directly to the consent form and survey link, or
you may scroll to the lower portion of the page to find these links.
To participate, you must be at least 18 years old and a home educator with 3 years of experience.
You must be the individual legally responsible for providing the home education for the students,
which can include parents, grandparents, guardians, or other caregivers based on your local
regulation for home education. Additionally, you must meet the definition of home education:
parent-funded, parent-chosen, and parent-directed. Those using full-time virtual public or private
schools do not meet these criteria; however, those using part-time virtual schools do.
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Social Media Recruitment: Twitter

Are you a home educator with at least 3 years of experience? Click here to find out about a
research study on educational processes in the home education setting:
https://homeschoolresearch.wixsite.com/homeschool
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Appendix D: Screening Tool
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Appendix E: Email Samples
Response Email: Approved
Dear {Recipient}:
Thank you for your interest in the study. The purpose of my research is to examine the
educational processes that occur in the homeschool environment and expand a theory of home
education, which was based on the experiences of those who homeschool gifted and twiceexceptional children, to the general homeschool population.
Based on the responses to the screening survey, you meet the following criteria:
• You are at least 18 years old and a home educator.
• You have 3 years of experience.
• You are the individual legally responsible for providing the home education for the
student(s), based on your local regulations for home education.
• You meet the definition of home education: parent-funded, parent-chosen, and parentdirected.
• You do not use a full-time virtual public or private school.
• If you use a virtual public or private school, it is part-time.
To participate, please complete, sign, and return the consent form to me via email. The consent
form is attached to this email. Once I receive the signed consent form, I will contact you via
email to schedule an interview and provide the prompts for the participant journals and vignette.
If you have questions, you may contact me at bwhitlowspurlock@liberty.edu.

Sincerely,
Bridgette Whitlow-Spurlock, Ed.D.
Ph.D. Candidate Liberty University School of Education

221
Response Email: Denied
Dear {Recipient}:
Thank you for your interest in the study. I appreciate your willingness to further homeschool
research. However, you did not meet the requirements for this study.
Based on the responses to the screening survey, you did not meet one or more of the following
criteria:
• You are at least 18 years old and a home educator.
• You have 3 years of experience.
• You are the individual legally responsible for providing the home education for the
students, based on your local regulation for home education.
• You meet the definition of home education: parent-funded, parent-chosen, and parentdirected.
• You do not use a full-time virtual public or private school.
• If you use a virtual public or private school, it is part-time.
If you have questions, you may contact me at bwhitlowspurlock@liberty.edu.
Sincerely,
Bridgette Whitlow-Spurlock, Ed.D.
Ph.D. Candidate Liberty University School of Education
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Appendix F: Consent Forms
Consent Form

Consent Form
Title of the Project: How Homeschooling Happens: A Phenomenological Study of Educational
Practices in the Home Education Setting
Principal Investigator: Bridgette Whitlow-Spurlock, Ed. D; Ph.D. Candidate; Liberty
University
Invitation to be Part of a Research Study
You are invited to participate in a research study. In order to participate, you must be 18 years
old and a home educator with 3 years of experience. You must be the individual legally
responsible for providing the home education for the students, which can include parents,
grandparents, guardians, or other caregivers based on your local regulation for home education.
Additionally, you must meet the definition of home education: parent-funded, parent-chosen, and
parent-directed. Those using full-time virtual public or private schools do not meet these criteria;
however, those using part-time virtual schools do. Taking part in this research project is
voluntary.
Please take time to read this entire form and ask questions before deciding whether to take part in
this research project.
What is the study about and why is it being done?
The purpose of the study is to examine the educational processes that occur in the homeschool
environment. Additionally, this study will expand a theory of home education, which was based
on the experiences of those who homeschool gifted and twice-exceptional children, to the
general homeschool population.
What will happen if you take part in this study?
If you agree to be in this study, I would ask you to do the following things:
1. Participate in an interview. This interview will take place via a web conferencing app or
website, such as Microsoft Teams, Zoom, or Google Hangouts, and it will be recorded for
transcript purposes. The interview will last approximately one hour.
2. Complete participant journals. You will be provided four participant journals to record
your experiences with the processes of homeschooling. This will take approximately one
hour.
3. You will be provided a vignette about Diogenes, to which you will be asked three
questions. This process should take 30 minutes.
4. After the interviews have been transcribed, you will be asked to review the transcripts for
accuracy and to correct any misunderstandings. This process should take 15 minutes.
How could you or others benefit from this study?
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There are no direct benefits for participants in this study. However, since participants will be
reflecting on their lived experiences, they may develop an understanding of the processes
involved in homeschooling. Additionally, participants will receive copies of empirically-based
educational processes, which could benefit those who are looking for ways to customize the
home education experience for their children.
Benefits to society include a deeper understanding of the homeschooling population, empirical
evidence for researchers, and explanations of homeschooling for stakeholders. Modern
homeschooling is an under-researched field; the deeper understanding benefits the
homeschooler, general population, stakeholders, and researchers. The empirical evidence
developed through this study will assist all researchers who are not familiar with the nuances of
home education to have a better grasp of the educational processes within homeschooling. The
stakeholders, policymakers, and advocates will have a better understanding of homeschooling to
improve regulations and policies toward the homeschool community.
What risks might you experience from being in this study?
The risks involved in this study are minimal, which means they are equal to the risks you would
encounter in everyday life. Additionally, I am a mandatory reporter. If I become aware of
information that triggers the mandatory reporting requirements for child abuse, child neglect,
elder abuse, or intent to cause harm to self or others, I must do so immediately.
How will personal information be protected?
The records of this study will be kept private. Published reports will not include any information
that will make it possible to identify a subject. Research records will be stored securely, and only
the researcher will have access to the records. Data collected from you may be shared for use in
future research studies or with other researchers. If data collected from you is shared, any
information that could identify you, if applicable, will be removed before the data is shared.
•
•
•
•

Participant responses will be kept confidential through the use of participant-selected,
culturally relevant pseudonyms. Interviews will be conducted in a location where others
will not easily overhear the conversation.
Data will be stored on a password-locked computer and external hard drive and may be
used in future studies, presentations, or books without identifying information. After
three years, all electronic records will be deleted.
Interviews will be recorded and transcribed. Recordings will be stored on a passwordlocked computer and external hard drive for three years and then erased. Only the
researcher will have access to these recordings.
Confidentiality cannot be guaranteed when participants comment on social media posts
or discuss the study with other individuals.

How will you be compensated for being part of the study?
Participants will not be compensated for participating in this study.
Is study participation voluntary?
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Participation in this study is voluntary. Your decision whether to participate will not affect your
current or future relations with Liberty University. If you decide to participate, you are free to
not answer any question or withdraw at any time without affecting those relationships.
What should you do if you decide to withdraw from the study?
If you choose to withdraw from the study, please contact the researcher at the email address
included in the next paragraph. Should you choose to withdraw, data collected from you will be
destroyed immediately and will not be included in this study.
Whom do you contact if you have questions or concerns about the study?
The researcher conducting this study is Bridgette Whitlow-Spurlock. You may ask any questions
you have now. If you have questions later, you are encouraged to contact her at
bwhitlowspurlock@liberty.edu. You may also contact the researcher’s faculty sponsor, Dr. Gail
Collins, at glcollins2@liberty.edu.
Whom do you contact if you have questions about your rights as a research participant?
If you have any questions or concerns regarding this study and would like to talk to someone
other than the researcher, you are encouraged to contact the Institutional Review Board, 1971
University Blvd., Green Hall Ste. 2845, Lynchburg, VA 24515 or email at irb@liberty.edu
Your Consent
By signing this document, you are agreeing to be in this study. Make sure you understand what
the study is about before you sign. You may print a copy of this document for your records. The
researcher will keep a copy with the study records. If you have any questions about the study
after you sign this document, you can contact the study team using the information provided
above.
I have read and understood the above information. I have asked questions and have received
answers. I consent to participate in the study.
The researcher has my permission to audio-record and/or video-record me as part of my
participation in this study.
____________________________________
Printed Subject Name
____________________________________
Signature & Date
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General Data Protection Regulation (GDPR) Consent Form

General Data Protection Regulation (GDPR) Consent
To Be Signed By Individual Providing Personal Data
Controller Information
For the purposes of this research study, the principal investigator (PI), Bridgette WhitlowSpurlock, is the controller of your personal data. You may contact Bridgette Whitlow-Spurlock
by phone and email at 1-870-617-3637 and bwhitlowspurlock@liberty.edu.
Uses of Personal Data
Your personal data will be used for the purpose of research. Specifically, the research seeks to
examine the educational processes that occur in the homeschool environment. Additionally, this
study will expand a theory of home education to the general homeschool population. The
information you share about homeschooling will be used to understand these factors.
Categories of Personal Data
The categories of personal data you are being asked to consent to the principal investigator’s use
of are your email address, contact information for a video conferencing software, and your
experiences as a home educator/homeschooling parent, which may result in information about
your race or ethnicity, sexual orientation, political opinions, religious or philosophical beliefs
being self-disclosed during the study.
Confidentiality of Personal Data & Provisions for Data-Sharing
The records of this study will be kept private. Research records will be stored securely, and only
the researcher will have access to the records.
Your personal data will be transferred out of the European Union to the principal investigator
located in the United States. By signing this consent form, you acknowledge and understand that
your personal data will be transferred out of the European Union to the principal investigator in
the United States and that the United States does not protect personal data in the same manner as
it may be protected in the European Union. By signing this consent form and checking “gives
consent” below, you consent to this transfer of your personal data.
Provisions for Data Storage & Your Rights
Your personal data will be stored in accordance with the record retention requirements
applicable to research activities and Health and Human Services (HHS) regulations in the United
States. Under the EUGDPR, you have the right to request access to, rectify, erase, and restrict the
processing of your personal data. You also have the right to revoke this consent to use your
personal data. If you feel the principal investigator has violated the EUGDPR, you have the right
to file a complaint with the appropriate EU supervisory authority.
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Your Consent
Please sign and email a scanned copy or electronically sign, check the desired box, date, and
return this form to the principal investigator.
I consent to Bridgette Whitlow-Spurlock using my personal data for the purposes described in
this notice and understand that I can withdraw my consent at any time using the contact
information provided above in this notice.
___ Gives consent
___ Does not give consent
______________________________________________________________________________
Printed Name of Individual Providing Consent
______________________________________________________________________________
Address of Individual Providing Consent
______________________________________________________________________________
Signature of Individual Providing Consent
Date
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Appendix G: Researcher’s Journal
Researcher’s Journal Sample
I used a planner to maintain my activities and thoughts throughout the dissertation
process. I have selected a commercially available planner, The Happy Planner. A sample of the
weekly pages is seen below.
Figure 2
Photo of Researcher's Journal Sample 1
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Figure 3
Photo of Researcher's Journal Sample 2

Figure 4
Photo of Researcher's Journal Sample 3

229
Appendix H: Interview Questions
Rapport Questions
1. Please tell me about yourself.
2. Tell me about your experience homeschooling.
Choosing to Homeschool Questions
3. Who is the primary educator, and how did that individual decide to fulfill that role?
4. Please describe your experience in choosing to homeschool your child/children?
5. If applicable, please describe your child/children’s education experience prior to
homeschooling.
6. Please describe the transition from the prior form of education to homeschooling.
7. What is your homeschooling philosophy, which may be noted as an approach or method?
(Examples: traditional, classical, Charlotte Mason, Montessori)
8. How did you choose this philosophy?
Curricula Questions
9. What type of curriculum do you use for each subject?
10. Please describe your experience in choosing the curricula.
11. Please describe how you modify or adjust the curriculum for your child/children.
12. Please tell me about any changes to the curriculum you have made since you began
homeschooling.
Instructional Methods Questions
13. How do you teach your children various subjects?
14. Please describe your experience with incorporating community resources into your
instruction.
15. Please describe how you chose these teaching methods and resources for your
child/children.
16. Please tell me about any changes to the instructional methods you have made since you
began homeschooling.
Structure Questions
17. Please tell me about your daily, weekly, or quarterly routine with your child/children.
18. Please describe how you developed the structure of your homeschooling day, week,
quarter, or year.
19. What opportunities are provided to promote independent interests and time management
throughout the day for your child/children?
20. Please tell me about any changes that you have made to the structure of your day or year
since beginning homeschooling.
Transition Questions
21. Based on your experiences, what should a researcher understand about the process of
homeschooling children?
22. Please share with me anything else that you would like to add.
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Appendix I: Participant Journals
Participant Journals Cover Letter

Dear participant,
The purpose of participant journals is to understand your experience, your emotions, your
feelings, and your understanding of the event that you have lived. In this case, the event is
homeschooling and the processes associated with it. There are four processes identified with
homeschooling: (a) process of choosing to homeschool, (b) process of choosing curricula, (c)
process of choosing instructional methods, and (d) process of choosing structure.
I have provided the definitions of curriculum, instructional methods, and structure on each page
for clarification as these terms relate to this study. Additionally, I have included sample
questions on each page. These questions are not an exhaustive list, but a guide to get you started.
I am asking that you complete a journal for each child that you are currently homeschooling as
you may have had a different experience for these processes for each child. I have included the
term “child pseudonym” at the top of each page. Please do NOT use your child’s real name. You
may use a culturally relevant name for your child.
Please let me know if you have any questions.
Thank you,

Bridgette Whitlow-Spurlock, Ed.D.
Ph.D. Candidate Liberty University School of Education
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Journal: Process of Choosing to Homeschool
Parent Pseudonym: Christina
Child Pseudonym: Aurora
Child’s Age when homeschooling began: 6
Child’s grade when homeschooling began: Kindergarten
The process of choosing to homeschool varies from family to family even child to child within
the same family.
Please explain your experience choosing to homeschool your child/children. Please use one form
for each child that is currently being homeschooled. In your explanation, describe it as you lived
through it. You may include the feelings, moods, and emotions during the experience.
Some questions to help guide you are:
1.
2.
3.
4.

What interested you in homeschooling?
What led you to this decision?
How did you feel during this decision?
What were your emotions as you were living this experience?

This is not an exhaustive list that must be answered but questions to guide your explanation.
Participant Response:
My husband and I were educated in a public school setting, and we found our experience
to be limited and tumultuous at best. We felt that most of our education came outside of a public
school setting, and we wanted to provide more educational opportunities for our child(ren). We
knew that homeschooling would allow us to provide a well-rounded educational experience,
therefore this is the route we chose. We were confident in our decision, but we knew we would
be learning a great deal as we were not educated on all of the potential educational avenues or
approaches for homeschooling. We have a very artistic and creative child, and we knew that she
would struggle in a formal educational setting. We were/are happy that we have the opportunity
and desire to educate at home.
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Journal: Process of Choosing Curricula
Parent Pseudonym: Christina
Child Pseudonym: Aurora
Child’s Age when homeschooling began: 6
Child’s grade when homeschooling began: Kindergarten
Curricula consists of the wide range of materials utilized for instructional purposes for a specific
course of learning. The process of choosing to curriculum may vary for each child and each
subject.
Please explain your experience choosing to curriculum. Please use one form for each child that is
currently being homeschooled. In your explanation, describe it as you lived through it. You may
include the feelings, moods, and emotions during the experience.
Some questions to help guide you are:
1.
2.
3.
4.
5.
6.

What curriculum do you use?
How did you feel when choosing curriculum?
If you have changed curriculum, why did you change?
If you have changed curriculum, how did you feel during the change?
What drew you to certain curriculum?
How do you know when you have found a curriculum that works for your child?

This is not an exhaustive list that must be answered but questions to guide your explanation.
Participant Response:
We have not used a formal curriculum for homeschooling. In the beginning, we
attempted to replicate compulsory educational standards and norms at home. This was a disaster,
and it created a lot of animosity and frustration. Due to this, we decided to approach
homeschooling from a child-led-learning method. We conducted unit studies on our child’s
desired topics. Although this allowed for input for Aurora, and she loved the topics, it was a
considerable amount of work and was exhausting. Ultimately, we have decided on an
unschooling method. This method took away the exhaustive work of creating extensive unit
studies, but still allowed Aurora to have input in what she learns. We noticed that Aurora will
regress if pushed too hard, therefore the unschooling approach allowed more flexibility and less
stress when learning new topics or methods.
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Journal: Process of Choosing Instructional Methods
Parent Pseudonym: Christina
Child Pseudonym: Aurora
Child’s Age when homeschooling began: 6
Child’s grade when homeschooling began: Kindergarten
The instructional methods are the techniques and practices engaged in or commissioned by
home-educating parents to deliver instruction and learning opportunities within the home and
external learning environments
Please explain your experience choosing to instructional methods. Please use one form for each
child that is currently being homeschooled. In your explanation, describe it as you lived through
it. You may include the feelings, moods, and emotions during the experience.
Some questions to help guide you are:
1.
2.
3.
4.
5.
6.

What instructional methods do you use?
What was your experience in choosing these methods?
How did you feel during the experience of find instructional methods?
If you have changed instructional methods, why did you change?
If you have changed instructional methods, how did you feel during the change?
How do you know when you have found what works for your child?

This is not an exhaustive list that must be answered but questions to guide your explanation.
Participant Response:
As mentioned before, we adopted an unschooling approach for homeschooling. This
allows us to incorporate endless opportunities for learning/education. We enjoy field trips and
hands-on activities. With unschooling, we also enjoying “shrewing.” This is a method where a
variety of educational mediums are presented to a child, and they use them at will and based on
their own approach. We guide Aurora through questions or certain concepts. Additionally, we
ask prompting questions that invoke critical thinking or a different perspective. The unschooling
approach has not been effective in rekindling Aurora’s desire to learn, but she also enjoys her
educational experiences.
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Journal: Process of Choosing Structure
Parent Pseudonym: Christina
Child Pseudonym: Aurora
Child’s Age when homeschooling began: 6
Child’s grade when homeschooling began: Kindergarten
The structure of homeschooling is the arrangement and order of daily activities and the learning
environment to impart the educational content, select the schedule, provide autonomy, and
adhere to the curricula
Please explain your experience choosing structure. Please use one form for each child that is
currently being homeschooled. In your explanation, describe it as you lived through it. You may
include the feelings, moods, and emotions during the experience.
Some questions to help guide you are:
1.
2.
3.
4.
5.
6.
7.

What is the structure of your homeschool?
If applicable, how is the structure different for each child or age group?
What was your experience in deciding on this structure?
How did you feel during this process?
If you have changed structure, why did you change?
If you have changed structure, how did you feel during the change?
How do you know when you have found what works for your child and/or family?

This is not an exhaustive list that must be answered but questions to guide your explanation.
Participant Response:
We do not have a formal structure to homeschooling. Formal structure for us can be
defined as hitting educational milestones by a certain age or grade-level. We do have designated
times throughout the week when we have field trips or learning opportunities. However, this is
usually designated by our schedule. We leave many opportunities for open-play learning. When
we have scheduled field trips, we incorporate any possible learning mediums or opportunities.
As an example, if we are attending a zoo field trip, we include an animal journal, coloring
pictures, watch documentaries, and check out library books on animals. During the field trip, we
ask open-ended questions for critical thinking, and we encourage engagement with zoo staff for
socialization. This structure is desirable for us, as it matches our need to prioritize work,
education, family, sleep, and nourishing home-cooked food. It is important for us to impart a
balance in life for Aurora, which incorporates all of the above mentioned factors. Overall, we do
not have a formal structure, but rather we provide educational opportunities where possible and
consider the overall demands of life.
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Appendix J: Vignette
Diogenes (Nicole Valley)
The following excerpt is taken from Researching Lived Experiences: Human Science for an
Action Sensitive Pedagogy by Max van Manen (2016, p. 5):
Diogenes was a Greek philosopher living in the fourth century BC and now known to us
as an unconventional thinker of a cutting wit and repartee who taught his fellow citizens
largely by pantomimic gesture and example. One day Diogenes was reported to have
gone about the city in clear daylight with a lit lantern looking as if he had lost something.
When people came up to ask what he was trying to find he answered: “Even with a lamp
in broad daylight I cannot find a real human being,” and when people pointed to
themselves he chased them with a stick, shouting “it is real human beings I want.”
This demonstration highlights the need to understand that a human is not just something you are,
but something you must be (van Manen, 2016).
In light of this anecdote, what does it mean to be a home educator?
Education is more than just covering a specific curriculum; it is about examining the
world around you and using the world as platform for which to learn. Something may be right in
front of you but without examining it and questioning it you’ll never know all there is to know
about something. Education is more than a book or paper.
How does your homeschool philosophy influence your ability to be a home educator?
I try to find a balance between public education (paper/book learning) and experiences of
life. There is so much to learn in the world around you that you must take advantage of that or
you will be missing so much. However, there is part of me that wants my children to be able to
do as their peers do should they ever need to return to public education.
How does the home educator you strive to be influence your selection of curriculum,
instructional methods, and structure?
I like to make sure I find a proper balance. I still want them to be able to write and read
appropriately, so we work on that by doing paper work, but I also read to them everyday. I want
to offer them multiple ways to understand the materials before them. I also want to make sure
that the set curriculum we use doesn’t tie us up or become busy work. I want them to know how
to shop, pay for things, get gas in a car, cook, plan meals, etc. As they get older there are many
more adult tasks to be added in. I want to make sure they are learning what they want as well as
what I think they should be learning as well. If they want to know something I want them to have
the time and the access to a platform to learn.

